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EXECUTIVE SUMMARY
THE EXPEDITION
SOCI@LL’s (Whole school social labs: innovative and participatory approaches for citizenship education and social
inclusion) ambition is to generate a paradigmatic change in the way schools and communities cooperate to
foster social inclusion, promoting participatory and empowering tools for creative and sustainable solutions codesigned by, with and for key-stakeholders within a whole school framework and through local social labs. The
project is supported by the Erasmus+ Programme of the European Commission under the Key-Action 3 linked
to support for policy reform and initiative es for policy innovation in Social Inclusion through Education, Training
and Youth.
SOCI@LL is built-on a five-steps participatory methodology that not only promotes ownership and co-creation
among a multitude of relevant actors but also fosters sustainable changes towards inclusive contexts in and around
schools. Each step of this expedition has clear objectives:
STEP
1. Laying the foundations

2. Engaging key players
3. Providing innovative educative assets
4. Providing innovative guiding tools
5. Building a lively virtual social lab

KEY OBJECTIVES
Provide an overview of the state-of-play and needs
Benchmark and showcase best practices
Co-develop a roadmap to accelerate relevant changes
Foster stakeholders’ commitment and sense of ownership
Nurture joint learning, sharing of experiences and cooperation
Develop, pilot and fine-tune a toolkit for school leaders and a toolkit
for teachers
Develop, pilot and fine-tune guiding tools for local authorities
Set-up a SOCI@LL virtual hub

EXPECTED ACHIEVEMENTS
The SOCI@LL expedition will lead to a widely spread of relevant knowledge and best practices on inclusive learning
within the learning communities contributing to the integration in the different systems of innovative, tested and
proved-effective approaches. SOCI@LL will also raise awareness and prepare educational leaders and educators to
put into practice inclusive, culturally-sensitive and collaborative approaches that engage different stakeholders and
create meaningful open partnerships. The project will contribute to the development, validation and scaling-up
of an array of useful resources and tools such as:
State-of-the-art, best practices and roadmap for SOCI@LL
Open partnerships and collaborative methodological approach
Toolkit for school leaders on how to create and sustain culturally-sensitive and inclusive systems
inside and around schools
Toolkit for teachers on how to drive curricular and pedagogical innovation and foster multicultural
learning in and out classrooms
Guiding tools for local authorities on how to generate, foster and sustain cross-sectorial platforms for
social inclusion
Virtual Social Lab for cross-sectoral collaboration and participatory learning opportunities
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THE TEAM OF EXPLORERS
SOCI@LL is a project build by, with and for schools, school communities, local authorities, relevant
stakeholders and scientific experts. A partnership of 14 organisations (from Portugal, Italy, Cyprus and Poland)
is organised in national networks, ensuring that in each participating country there is at least one school, one local
authority and one scientific partner. In this consortium partners represent end-users’ interests, needs and
expectations, ensuring (together with a collaborative approach that engages end-users along the project) that the
resources are useful, meaningful and sustainable.
END-USERS
Students
Teachers
Schools
Communities

BENEFITS
Will learn through culturally sensitive curricula built-on innovative and holistic
approaches.
Will see their socio-educational and intercultural competencies enhanced and will
have new methods to motivate ALL students.
Will foster their democratic and inclusive culture, valuing diversity inside and
around its walls and nurturing the active engagement of all.
Will establish and maintain cross-sectoral alliances and stronger cooperation with
schools and education and inclusion actors.

THE ROADMAP
The roadmap for SOCI@LL aims at leveraging, supporting and accelerating systemic changes towards more
inclusive educational settings and systems inside and around schools. This map its build on the results of
preparatory activities undertaken by SOCI@LL partners at regional, national and transnational level and completes
the goal of the initial phase of the project: laying down the foundations for the SOCI@LL expedition.
The roadmap is the compendium of the following contributions realized:
• It gives an overview on the problem and current societal challenges which aim to address in the education
field;
• It provides the state-of-play on which the SOCI@LL network will be created and operate;
• It gathers a set of inspiring and successful practices related to inclusive learning and innovative education in
Europe;
• It outlines the strategy and overall approach for those interested in embarking into an expedition around the
use of the whole school approach and social labs for seeding, nurturing and fostering social inclusion inside and
around schools;
• It underlines an action plan for SOCI@LL replicability in different educative systems/contexts, and
• Finally, it defines some conclusive recommendations for the overall promotion of innovative inclusive
education.
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A helicopter view on key contents of the different sections that compose the roadmap could be as follows:
LAYING DOWN THE
FOUNDATIONS

STATE OF PLAY

BEST PRACTICES

SUMMARY OF KEY CONTENTS

The findings of the desk research conducted in the SOCI@LL countries highlighted
how the physiognomy of EU society is changing, challenging so the existing framework
of EU system and policies in the education field. A new paradigm based on a culture of
tolerance, valuing diversity and pluralism is needed especially among young people,
where the inclusion of migrants’ youngsters should be fostered instead of assimilation
and conformity.
Classes are becoming always more and more multicultural, and a learner centred
approach is requested from several parties.
Early school leaving (ESL) is an issue which deserves ongoing attention and special
measures in order to reduce school dropout rates.
The field research conducted both inside and around schools involved in the SOCI@LL
project, underlined that new pedagogical approaches and curricular innovation
should be introduced in the educative programs, addressing inequalities and fostering
collaborative methodologies. Structured partnership at community level could
enhance the implementation of an anti-bullying program involving a network of vary
schools. Gender issues, socio-economic factors, cultural diversity, sexual orientation
are the main topics that should be taken into account for fighting discrimination,
inequalities and developing academical and personal achievements at school.
Also, parents’ engagement needs space for improvement with a special help desk for
foreign parents. Updates and continuous training for teachers is required for
responding to societal challenges (multicultural classes, technology’s introduction,
flexible and learner-centred educative programs, etc.) and introduce flexible
pedagogical approaches for satisfying a variegated educative demand.
The successful practices collected underlined what has been done in the EU education
field in terms of innovative and inclusive practices.
The problems/needs that they address are the following:
- European educative systems are challenged by a new learning-demand in line with
an always changing labour market and society;
- Updates are needed especially regarding training program for improving the quality
and skills required upon teachers/educators, especially for enhancing their
multicultural skills;
- Co-design of inclusive and personalized educative programs could be fostered as a
means of technology.
While the topics that emerged are:
- Quality education: improving quality education is still one of the main priorities
among the EU educative system where tackling early school leaving and ensuring
lifelong learning programs is an opportunity to improve young people competences,
skills and empowerment;
- Technology: technology could play an important active role in creative collaborative
education system, where key actors could be involved in a co-decision process of
learning priorities and resources;
- Holistic educative approach: educative environments need to be seen as key
institutions in conveying fundamental democratic values in order to foster young
people academicals, personal and social development;
- Including diversity and pluralism: inclusive learning environments, in order to be
effective, should value diversity and pluralism in order to reach and satisfy an alwayschanging learning demand.
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LAYING DOWN THE
FOUNDATIONS

STRATEGY

ACTION PLAN

SUMMARY OF KEY CONTENTS

The strategy of SOCI@LL has been built-up by the current landscapes mapped and the
knowledge co-created in this first step of this expedition. It gives an overview on the
next steps to be undertaken for creating inclusive systems in the educative sector with
a holistic approach, after of course having detected the current landscape.
A SOCI@LL network need to be established and maintained for preparing the ground
among local actors to be involved in the SOCI@LL expedition.
Educative assets for innovative and inclusive learning will be then developed, tested
and fine-tuned for introducing them as part of the innovation of existing curricula.
Relevant guiding tools are developed and provided in this step for allowing local
authorities to be co-decision maker in this process. And then finally, a virtual social
lab will be the ultimately effort in creating an open school, inclusive of all voices and
contributions.
The SOCI@LL action plan gives a detailed guidance for the replicability of the
SOCI@LL strategy and virtual social lab in other EU contexts and educative systems.
It provides a detailed description of the general and specific objectives, targets,
results, duration and challenges/opportunities within each pillar of the expedition.
It is an operative blueprint on the required resources, tools and phases to be
undertaken in order that other school members and key stakeholders are able to repropose the creation, maintenance and sustainment of a virtual social lab, within an
inside/around schools’ network.

Based on the results, the partnership highlights the final RECOMMENDATIONS developed regards:
1

• A new paradigm in EU society is needed, converting contemporary narrative and enhancing a
culture of tolerance and no-discrimination in an always changing society

2

• In order to address contemporary challenges in the educative systems, whole school and holistic
approaches be proposed at systemic level (communities-schools)
• Quality education need to be improved with inclusive formal and non-formal learning activities
which aim to foster both academical and personal/social development of the learners

3

• Youth empowerment and social inclusion of young people could be promoted only within full
participative and collaborative approaches both inside and around schools

4

• Diversity and pluralism should be valued in schools starting with the implementation of a needbased approach satisfying learners’ requirements and valuing their potentialities

5

• Technology has a main role in providing inclusive co-designed educative resources through virtual
platform for effective networks in the education field

5

• Updates on innovative pedagogical methodologies especially for inclusive learning should be
continuously foreseen within the educative programs

7

1 INTRODUCTION
The Roadmap for SOCI@LL is the comprehensive effort that regards the step one of the SOCI@LL expedition: laying
down the foundations in order to develop a strategy for action.
An exhaustive description and analysis of the activities conducted and results obtained is provided in the whole
document, thanks to the contribution of the partners of the SOCI@LL consortium and of all the other key
stakeholders who contributed to map the puzzle for accelerating systemic changes and inclusive innovation inside
and around schools.
This report is structured in six chapters, including this introduction.
The second chapter SOCI@LL Start describes the problems and current challenges that the project aims to address,
providing a detailed description of its main features, innovation, and added value for inclusive system in the
education field.
The third chapter State-of-play gives an overview of the desk and field research developed by the partners of the
consortium. Especially, field research was addressed both at school and at local community level. The aim was to
provide a snapshot of the current landscape related to inclusive systems in the 4 SOCI@LL countries.
The fourth chapter Inspiring practices showcases the most successful practices collected with the goal of cocreating a common body of knowledge on the most effective measures around Europe which contributed to foster
innovative and inclusive learning system.
The fifth chapter Strategy defines the vision to be realized following the main steps that compose the SOCI@LL
expedition. After the current state-of-the-art outlined, the SOCI@LL network, educative assets and guidelines for
policymakers and finally a virtual social lab, are the pillars to be developed in order to ultimately create an inclusive
platform based on a holistic and whole school approach.
The sixth chapter Action plan defines the core features that characterise the implementation of each step for the
replicability. In this way, other actors and stakeholders could reach common results and objectives foreseen by the
SOCI@LL vision and expedition, enhancing social inclusion and innovation in the educative systems around Europe.
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2 SOCI@LL START
2.1 Background
Evolution in the societies has always been the norm nor the exception. And relevant changes in the European
societies as we know them, are occurring modifying the traditional assets at different sectors and levels. But
growing diversity in Europe poses both opportunities and challenges to European policy-makers and societies.
While is expected that this diversity will continue to grow, evidences show that intolerance and social exclusion are
increasing and alert to the relevant role played by Education in preparing societies for dealing with these
phenomena and transmitting values and attitudes that honour openness and learning from difference. As such,
promoting equality, tolerance, respect for diversity and inclusion in and through education is currently an
important EU policy objective and Member States are working to deliver on the objectives they set in the Paris
Declaration signed in March 2015.
Similarly, progresses in the mobilisation of EU level policies were also already achieved (with the renewed priorities
for ET2020 and by the Working Group on promoting citizenship and the common values of freedom, tolerance and
non-discrimination through education). Main recent policy documents as the 'Communication on improving and
modernising education' and 'Council conclusions on inclusion in diversity' highlight the role played by education
policy in increasing inclusion and respect for diversity in the European Union and alerts to the fact that ensuring
inclusive high-quality education should be seen from a lifelong perspective covering all aspects of education,
encompassing the whole school community and the community at large. It also encourages employability,
innovative thinking, digital skills and competences, and contributes to the development of active citizenship.
Additionally, it points to the need of considering equal opportunities for all as crucial and more «equity-sensitive»
aims, content, teaching methods and forms of learning to be provided by education and training systems.
Reducing inequalities and social exclusion in the Education sector in Europe are crucial challenges for the future. A
great potential for a sustainable European integration starting from the education sector should be found out in the
innovation field.
EU research and innovation could play a key role in addressing social exclusion, discriminations and various forms
of inequalities among the societies and in the school system. Evidence from various research projects alert to a set
of critical factors that can generate a vicious circle and block individual’s educational outcomes and future life
chances, showing that educational disadvantage is both a cause and a consequence of poverty and social exclusion
and that learner's socioeconomic background remains the strongest determinant of educational success in all
Member States and all levels of education.
Inside and around schools there are challenges that urgently need to be addressed to ensure more inclusive systems
and these are (among others) linked deeply resistant attitudes and prejudices against those with differences and
that lead to discrimination which inhibits equality within the educational processes, as well as with the lack of
intercultural competencies and culturally impervious, rigid and inflexible curriculum that hinders the
experimentation and use of innovative teaching methods.
On the other hand, there are some encouraging findings consistently revealed by the state-of-the art on effective
policies practices:
1) respect for others can be taught if schools create the conditions for students and staff to develop their
intercultural competences (correcting misconceptions and providing opportunities for genuine diverse
experiences);
2) there are models and methods that can make a difference (for instance, whole school approaches have great
potential for promoting cohesion as they create a sustainable positive school atmosphere, as well as a greater sense
of belonging; also project based learning as well as holistic approaches have proved their value in combating
intolerance and creating inclusive schools.
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2.2 SOCI@LL Main Features
OVERVIEW: THE EXPEDITION
These enlightened hints underpin the SOCI@LL (Whole school social labs: innovative and participatory approaches
for citizenship education and social inclusion) project, a European co-funded project under the Erasmus+
Programme, Key Action 3: Support for policy reform – Social inclusion through education, training and youth.
SOCI@LL ambition is to generate a paradigmatic change in the way schools and communities operate and
cooperate to create innovative approaches for social inclusion, promoting participatory and empowering tools for
creative and sustainable solutions codesigned by, with and for key-stakeholders within a whole school framework
and through local social labs, organised into a European network supported by a virtual platform.
SOCI@LL is built-on a five-steps participatory methodology that not only promotes ownership and co-creation
among a multitude of relevant actors but also fosters sustainable changes towards inclusive contexts in and around
schools. Each step of this expedition has clear objectives:
STEP
1. Laying the foundations

2. Engaging key players
3. Providing innovative educative assets
4. Providing innovative guiding tools
5. Building a lively virtual social lab

KEY OBJECTIVES
Provide an overview of the state-of-play and needs
Benchmark and showcase best practices
Co-develop a roadmap to accelerate relevant changes
Foster stakeholders’ commitment and sense of ownership
Nurture joint learning, sharing of experiences and cooperation
Develop, pilot and fine-tune a toolkit for school leaders and a toolkit
for teachers
Develop, pilot and fine-tune guiding tools for local authorities
Set-up a SOCI@LL virtual hub

Figure 1 – Steps and related objectives of the SOCI@LL expedition

OBJECTIVES
The proposed initiative is based on an innovative approach which is supported by the whole school and holistic
framework, a systemic and although participatory methodology that not only promotes ownership and co-creation
among a multitude of relevant actors but also foster sustainable changes towards inclusive contexts in and
around schools. The challenging approach designed by this experienced and mixed consortium will effectively
tackle and address the needs of end-users, developing, testing, validating and scaling-up ground-breaking
methods and resources, including educative assets culturally sensitive that enhance intercultural competencies and
social labs that will be launched and managed as local partnerships (engaging different actors from the school
community) interconnected through a European network.
The proposed work-structure and activities were strategically planned to generate and validate updated curricula
and new prove-effective tools, including, edutainment resources which (co-built-on the visions of the stakeholders,
particularly school community, scientific experts and public authorities linked to education and inclusion matters)
incorporates diversity and culturally sensitive topics as well as to create and sustain community-led solutions
for complex social challenges.
In a nutshell, the project is aimed at fostering inclusive education and training driving forward the proliferation of
systemic and holistic approaches and mainstreaming effective innovative pedagogies and methodologies, creating
opportunities for key actors to strengthen their intercultural competences, fostering an ethos of diversity and
respect for multiplicity inside and around schools and establishing long-lasting self-managed collaborative
settings for social experimentation and change.
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Creating meaningful and fruitful opportunities to
involve the school communities in the reflection
and discussion about common values and inclusion,
allowing their members to be more aware and
informed citizens, better equipped to advocate
tolerance and inclusiveness, acting as guardians of
democratic values and anti-discrimination, and/or to
promote equality in the school community and society
in general

Providing up-to-date, useful and innovative resources
to educational professionals, allowing them to be
more prepared to positively manage context
challenges related to diversity and to introduce new
approaches can therefore become 'genuine
laboratories of pedagogical innovation

Equipping schools with strategies and materials to
promote a safe and positive environment and to
foster the active involvement of main actors in the
reflection and discussion about relevant themes for
the whole development, crucial for their role as
citizens of a global, and multicultural world

Creating effective bridges for cross-policy/sectorial
synergies, experimentation and mutual understanding
among different systems and actors to disrupt
intergenerational cycles of deprivation and ensure more
effective intervention against educational disadvantage

Figure 2 – Highlight on the main SOCI@LL contributions

ACHIEVEMENTS
The SOCI@LL expedition will lead to a widely spread of relevant knowledge and best practices on inclusive learning
within the learning communities contributing to the integration in the different systems of innovative, tested and
proved-effective approaches. SOCI@LL will also raise awareness and prepare educational leaders and educators to
put into practice inclusive, culturally-sensitive and collaborative approaches that engage different stakeholders and
create meaningful open partnerships.
The project will contribute to the development, validation and scaling-up of an array of useful resources and tools
such as:
• A SOCI@LL roadmap, which will support, leverage and accelerate systemic changes: based on an exhaustive
process of literature review, end-users’ consultation and evidence on the effectiveness of existing practices, this
roadmap will lay the foundations for a solid, common and shared body of knowledge and will guide the
interested parties with a detailed strategy, action plan and useful/feasible recommendations towards more
inclusive systems inside and around schools;
• A methodological approach that will foster engagement, commitment and sense of ownership in all the different
stakeholders involved in the local open partnerships and in the European alliance: through a set of small-scale
events and with the support of the virtual platform, key-actors such as schools and schools communities, local
authorities, other relevant stakeholders and scientific/technical experts will have the opportunity to locally and
internationally learn together, share and benchmark experiences and cooperate between and within systems,
taking control of the future sustainability of the project resources;
• A toolkit for school leaders that will support the creation and sustainability of culturally sensitive and inclusive
systems inside and around schools: comprised by guidelines (corresponding to strategies, tools and methods
that school leaders can put into practice to promote inclusive and democratic learning environments inside
schools); programme of activities (that translated into a “SOCI@LL week”, reflects the commitment of the school
and whole learning community with inclusive and democratic schools) and edutainment resources (that support
the set of activities to be implemented during the “Week”), this toolkit will be tested by end-users and fine-tuned
to ensure optimised alignment with the stakeholders needs and expectations;
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• A toolkit for teachers and educators that will support these key agents to drive and put into practice curricular
and pedagogical innovation and foster multicultural learning in and out classrooms: comprised by guidelines
(strategies, tools and methods to promote inclusive and democratic learning environments inside classrooms,
using more culturally-sensitive topics and innovative pedagogical approaches), manual (curriculum
guide/program for celebrating diversity and upskilling multicultural competencies) and supporting resources
(audio-visual materials, activities and solution scenarios, project-based learning exercises and other), this
toolkit will be tested by end-users and fine-tuned to ensure optimised alignment with the stakeholders needs
and expectations;
• A toolkit for local authorities that will support them into the creation and maintenance of cross-sectorial
platforms for social inclusion: comprised by a step-by-step methodological approach to social labs and
supporting resources to create, animate and sustain these social inclusion platforms, this toolkit will be tested
by end-users and fine-tuned to ensure optimised alignment with the stakeholders needs and expectations;
• A Virtual Social Lab which will foster and nurture cross-sectorial relations at local and European level as well
as create real inclusive and participatory learning opportunities, supported by the innovative resources
developed within the project: the main purposes of this platform (with key features of a social lab) are to provide
an intuitive, straight forward and full experience to the end-users, to foster and sustain meaningful alliance
between main actors and to generate systemic changes.

Here, a synthesis of the SOCI@LL main achievements:
State-of-the-art, best practices and roadmap for SOCI@LL
Open partnerships and collaborative methodological approach
Toolkit for school leaders on how to create and sustain culturally-sensitive and inclusive systems
inside and around schools
Toolkit for teachers on how to drive curricular and pedagogical innovation and foster multicultural
learning in and out classrooms
Guiding tools for local authorities on how to generate, foster and sustain cross-sectorial platforms for
social inclusion
Virtual Social Lab for cross-sectoral collaboration and participatory learning opportunities
Figure 3 – SOCI@LL results & expected achievements

PARTNERSHIP & NETWORK
The SOCI@LL partnership is composed by 15 organisations (13 official partners and 2 associate partners),
covering 4 types of stakeholders:
• 5 representing schools and school communities;
• 5 representing local authorities, and
• 5 representing scientific/technical experts and other stakeholders.
These organisations are distributed by 4 countries (Portugal, Italy, Cyprus and Poland), and in each country a
national network of partners is ensured by a triadic interaction between at least one representative of each type
of end-user. The consortium was structured to reflect the diversity of the end-users and involves, in each country,
representatives of the following typologies of actors.
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NATIONAL NETWORKS
School community

Local authorities

Scientific experts and other
relevant stakeholders in the
field of social inclusion and
education

Referring to:

Students, teaches, educational staff,
school leaders, families and tutors,
etc.

Municipalities, public bodies linked
to educational and social matters,
etc.

Organisations with know-how
experts in topics related to
education for citizenship, whole
school approach, social sciences,
curricular innovation as well in
technical matters, etc.; other key
stakeholders: youth associations,
NGOs,
local
and
regional
development
organisations,
training providers, etc.

Figure 4 – Typologies of actors of the SOCI@LL network

The project concept is build-on a deep collaborative approach, where meaningful and fruitful partnerships are not
only nurtured but also put into practice and showcase. Starters, co-creators and multipliers, SOCI@LL partners
will be the main agents of the systematic changes to be accelerated by the project and its expected results. Inside
and outside of the partnership, these actors will own and be deeply involved in all the phases of the project lifecycle (needs assessment, planning, implementation evaluation and dissemination) and will be holders and
ambassadors of collaborative processes carried out at local level (local partnerships that run social labs) and at
European level (network linking social labs into a to international hub supported by a virtual platform).
15 Organisations/institutions from Portugal, Italy, Cyprus and Poland are organised in national networks, ensuring
that in each participating country there is at least one school, one local authority and one scientific partner
implementing the SOCI@LL strategy.
NATIONAL NETWORKS
School community (students,
teachers, school leaders, parents…)

Local authorities

Scientific experts and other relevant
stakeholders in the field of social
inclusion and education

CYPRUS
Centre for the Advancement of
Research and Development in
Educational Technology CARDET

Private Grammar Modern Schools

Agios Athanasios Municipality

Liceo Giovanni da San Giovanni

Unione dei Comuni Montani del
Casentino
(Associated Partner)

OXFAM Italia

I.I.S.S. Alessandro Volta

Municipality of Palermo
(Associated Partner)

CESIE

ITALY

POLAND
Szkoła Podstawowa Nr 3 Im. Małego
Powstańca W Ząbkach
(Associated Partner)

Ząbki Town

Centre for Citizenship Education
Foundation - CEO

PORTUGAL
Agrupamento de escolas Abel Salazar,
S. Mamede de Infesta

Câmara Municipal de Matosinhos

Figure 5 – Structure of the national networks
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INOVA+

ADDED VALUE
The SOCI@LL expedition is structured in turn of the several emergent proved-effective methods/approaches that,
putted together by an experienced and multiverse partnership (which not only represents end-users but will also
foster a close relationship with relevant stakeholders although the project) will allow systemic changes towards
inclusive systems inside and around schools.
The basis of the proposed adventure for the creation, proliferation and preservation of positive environments, that
respect, embrace and celebrate diversity, includes a whole school approach, several innovative pedagogical
methods, a participatory approach, and a fluid and adaptive approach of social labs.
Through its innovative methodological design, the project priorities are to:
• Creating and promoting meaningful culturally sensitive curricula, encourage and adopting holistic
approaches to learner development, creating and mainstreaming effective innovative pedagogies which help
unite learners and facilitate cooperation;
• Empowering the educators and the teaching staff by reinforcing their sociological, socio-psychological and
socio-educational knowledge and competencies, raising awareness of specific difficulties facing disadvantaged
learners and identifying and applying methods that most effectively increase the motivation and improve
educational attainment of disadvantaged learners;
• Fostering a democratic and inclusive school culture which values diversity and allows space for dialogue and
discussion on controversial issues inside and around its walls, actively engaging all members of the school
community (in particular, students and families to foster their empowerment and their sense of belonging);
• Establishing and maintaining cross-sectoral alliances and stronger cooperation between a wide range of
actors (educational institutions and learning providers, public authorities, stakeholder and civil society
organisations, business, etc.) in the field of inclusive learning.
SOCI@LL brings added value at EU level, not only generating results at country level (reflected for instance in the
open partnerships established and sustained in each of the participating countries) but nurturing a European
alliance between different stakeholders linked through the project.
From local to European level and from inside to the outside of the partnership, the project will lead to systemic
changes through its core resources (the SOCI@LL state-of the art, best practices and roadmap, Educative Assets,
Guiding Tools for Social Inclusion Platforms and Virtual Social Lab). Reflected into more inclusive systems inside
and around schools, these systemic changes are led by end-users that are involved in the SOCI@LL activities during
the lifetime of the project.
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2.3 SOCI@LL Research
As previously mentioned, SOCI@LL methodological approach is based on a five-step expedition.
The first-step expedition consisted in laying down the project foundations through the provision of an overview on
the state-of-play and needs of the key stakeholders and will be proceeded by the benchmarking and showcasing
of best practices along to contribute to the co-development of the SOCI@LL roadmap to accelerate relevant
changes.
Guidelines and the necessary supporting tools were developed and shared inside the consortium in order to
contribute to the fine-tuning of the methodology of the research to be conducted inside the first-step expedition,
for a coherent implementation of the research activities at a national level by the project partners (‘Research
protocol and supporting tools’). The research protocol helped to frame the research questions, defining the sample,
research methods and tools that have been used to collect and analyse data as well as the logical structure for the
national reports produced and the collection of best practices. Additionally, research teams were defined to assure
the compliance with the protocol and the expertise in the implementation of the research tools.
The protocol also offered partners a supportive process of self-review and development, which draws on the views
of the direct target groups/beneficiaries as students, teachers, school leaders, local authorities in the field of
education and social inclusion, as well as other members of the surrounding communities. It involved a detailed
examination of how barriers to learning and participation can be reduced for any student in order to develop
societies that are more inclusive. It encouraged a view of learning in which children and young people are at the
centre for co-creating inclusive solutions, integrating what they are taught with their own experience.
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3 STATE-OF-PLAY
3.1 Introduction
The research has been conducted in all SOCI@LL partner countries that is to say Portugal, Italy, Cyprus and Poland
and the data obtained were preparatory for the realization of the next research activities (primary and secondary
data collection). Thanks to the consortium’s composition on a triadic structure, all partners contributed with their
expertise, knowledge and insights of their local context, mapping the current landscapes with regards with the
legal framework, statistical trends and existing practices inside and around schools.
Each national network of the participating countries (as already said composed at least by a school, a local authority
and a scientific partner or relevant local stakeholder) translated into practice the research protocol with a mixed
methodological approach used in the research activities and drafting a national report.
In total, four national reports were developed (Cyprus, Italy, Poland, and Portugal) and provided the basis for a
global and comparative transnational view. The report on the state of play is the result of countries’ overview on
the state-of-play.
This document renders an informative and solid basis for sharing knowledge and understanding regarding the
measures, tools and policies in place to tackle social exclusion of young people inside and around schools, based on
key findings on three pillars:
1. A desk research conducted in each country level, which includes the analysis of partners’ legislative
framework and national trends in the field of innovative and inclusive education;
2. Partners analysed also in detail key references and sources completing an exercise of literature review,
collecting most outstanding and recent topics that at country level analysed the following topic:
3. All this was complemented with the implementation of field work participatory methods, including a survey
programme (targeted to students, teachers, and school leaders), focus groups (engaging local communities and
relevant stakeholders using a whole school perspective) and semi-interviews (with experts from educational
and social inclusion) addressing the SOCI@LL at both inside schools’ and around schools’ level.
Findings and recommendations collected on the state-of-play are presented for each of these pillars.
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3.2 Desk research
OVERVIEW
In the four SOCI@LL partners’ countries (namely Cyprus, Italy, Poland and Portugal), the legal framework show
that several reforms and measures have been taken for ensuring that social exclusion and marginalization of
vulnerable young people are addressed and prevented in the education sector and in other transversal societal
fields (training, social inclusion, labour market access). With this aim, most of the law production has been
addressed to quality education for students with disabilities and learning difficulties, students with socioeconomic
difficulties and students with a migratory background.
A strong focus was given on the inclusion rather than assimilation of each singular student and their personalized
learning needs and demands. Therefore, the new amendments aim to accommodate the school environments to
foster diversity rather than conformity as it was the main trend of traditional educative systems. In an alwayschanging European society, this new demand sees its reflection in the education field.
As in Portugal for example, a new Decree-law (n. 54/2018) provide significant changes from previous decrees as
for example abandoning the categorization of students as the "category" of special educational needs students. This
led to change the model of special legislation for “special students” and establishing a continuum of responses for
all students focusing on the educational responses and not on categories of students.
For some countries, migrant students have been a challenging component for the reform of the traditional
pedagogical paradigm inside the education field, needing some adaptive response also by other policy sectors
(employment, training, social inclusion). Recent migratory increasing fluxes have in fact changed the physiognomy
of some countries (e.g. Italy), while for other countries (e.g. in Portugal) migration was a quite familiar phenomenon.
All countries have had special policies in place ensuring the inclusion of migrant students and them having access
to quality education and additional support.
In addition, regulations enhancing pedagogical competencies and working methods of educators and school
teachers have also been developed as an adaptation strategy for ensuring quality education in response to a new
variegated learning demand.
Anyway, from theory to practice a difference is also reflected from policy design to policy implementation. As such,
despite the presence of numerous regulations ensuring their inclusion in the school system due to shortages in
material and human resources and lack of appropriate infrastructures these are difficult to uphold. The mere
introduction in each legislative framework of the abovementioned regulations and measures do not guarantee the
effectiveness of the new approach to be put in place in order to ensure the inclusion and equal opportunities in the
education field of the most vulnerable young people and students. Cross-sectorial policy implementation should be
fostered including also main actors in the local community addressing the same issues inside collaborating
networks at different territorial level.
Regarding the national statistical trends analysed in each of the four partners’ countries are no strangers to the
most up-to-date topics and face issues common as many other EU member countries. In all the countries migration
and the accommodation of foreign students into the mainstreaming system have been the most recent concerns.
The introduction of language education and cultural-sensitive tools have been the main innovation into the schools’
programs to foster the social inclusion of the foreign learners and facilitating their integration in the hosting country
(e.g. Italy and Poland).
Overcoming early school leaving (ESL) has been a priority issue on the agenda of all countries (e.g. Cyprus) during
last years, and due to the common efforts undertaken to respond to this challenge significant decrease in school
dropout has been achieved. Besides that, it remains a contemporary concern for European educative systems, and
ongoing measures are needed to further tackle ESL, applying special measures for the variegated target of this
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phenomenon (young people with a disadvantaged socioeconomic background, migrant students, female migrant
students, secondary school students, etc.).
Generally, a new culture of diversity and tolerance should be addressed to the main relevant stakeholders of
concern (educators, school leaders, students’ parents, policy makers, youth and parents’ associations, etc.) in order
to address negative and social interactions, with an urgent need of conveying EU fundamental values among the
societies.

FINDINGS
The promotion of inclusive and quality education especially for the most vulnerable users has been ensured with a
huge legislative reforming during recent years with the aim of including all students in the learning process, taking
into account the changing physiognomy and needs of the surrounding societies. However, their implementation is
a matter to be further worked on involving the entire school and local community to ensure an integrated,
encompassing and comprehensive process of social inclusion in and out of the classrooms, increasing the resources,
tools and improving competencies needed for this aim.
In many countries, diversity of learning needs, gender perspectives and socioeconomic disparities are the main
components to be included in a new reform of an inclusive school.

New societies physiognomy
and challanges for EU cross
sectoral policies

•Inclusion rather than
assimilation paradigm in
the legislative reform of the
education field

Promoting diversity rather
than conformity is the new
promotional approach
inside innovation in
education
•Main changes in the
educative
programs
needed for classes which
are
becoming
more
diverse in terms of
learning needs
•ESL is an issue which
deserve ongoing attention
and special measures in
order to reduce school
dropout rates
•Socioeconomic disparitieis
and unequal access to
learning
opportunities
should be addressed

A culture of
tolerance and
diversity need
to be created
fostering EU
fundamental
values

Figure 6 – Highlights of the SOCI@LL desk research

Innovation in education should respond to the local community’s needs, adapting and analysing the factors that
impede the full development and empowerment of young people inside and around schools. In order to identify the
main challenges that in this sense are present in each of the partners’ countries, here a description of the main
findings collected from the desk research is presented.
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NATIONAL LANDSCAPES

Cyprus

Italy

Poland

Portugal

The main findings for Cyprus have revealed that there are policies and tools in place to ensure the
inclusion of vulnerable students, however, students often encounter barriers with this regard in
their school environment.
Despite the regulations ensuring the social inclusion of marginalized groups, teachers remain
sceptical about their applicability and implementation due to the high level of marginalisation
within the schools. Special training and capacity building for school staff have been identified as
a necessary complement to the regulations. A particular focus for Cyprus has been the increasing
migration and the number of foreign students which lead to the need for the education system to
accommodate and adapt to their needs. Furthermore, ethnic minorities such as the Roma
community also tend to be subject to exclusion in the school environment and increased ESL
among the Roma students. ESL has decreased in Cyprus, but it remains an issue requiring special
attention and tools to overcome.
The legislation in Italy provides an array of policies and regulations intended to ensure an
inclusive school environment. However, due to structural and human resources limitations, the
implementation of these provisions has been challenged.
Students with disabilities face daily difficulties due to limited availability of infrastructural
services and special educators in some parts of the country. Regional differences are a peculiar
feature as it needs to be taken under consideration, given the administrative division of the
country in 21 regions and decentralized autonomy. ESL has decreased and been coped with;
however, it still remains a common concern. Furthermore, non-Italian students tend to drop out
more often than their Italian peers, which increased the general ESL rates as Italy has witnessed
an increased number of migrant students. There have been special measures taken addressing
the specific need of the incoming migrant students, such as special language courses, however,
their high number still remains a challenge for the entire educative system and community.
The literature review and desk research conducted in Poland showed that teachers are the central
figures of the school life, and they are perceived as the main actors responsible for providing an
inclusive school system. It has been indicated that non-Polish students encounter systemic and
legal barriers due to restricted material and human capacity circumstances. Furthermore, one of
the main accents has been that there is no encompassing and coherent programme for social
inclusion.
However, there are policies and regulations in place addressing specific issues separately. The
main factors of young people marginalization are of physical, structural, normative and
socioeconomic nature which may affect the student`s school experience. It has been also identified
the need for increasing staff-competence regarding anti-discrimination practices and
implementing them in schools through innovative and more interactive tools and practices as well
as the shortage of experts providing a special educational programme to students who need
special support. Hence, students with disabilities tend to be separated in specialised schools and
institutions rather than attending mainstream schools. It has been stressed out that there are
limited opportunities for youth engagement and involvement.
The number of foreign students has increased recently calling for special practices and support
for foreign students to accommodate. With a view of the increased presence of foreign students
in schools, it is worth mentioning that there has been observed an increment in hate crime and
speech among the general public in the country.
The literature review has indicated the increasing need for valuing diversity in the educational
settings and enhancing family-school bounds is the best way of promoting inclusion and diversityfriendly educational environment. To reach this goal special trainings of the school staff are
required to enhance their capacity-building and foster the implementation of the new regulations
that work in this sense. It has been noted that the students and their individual needs are at the
centre of the learning programme, allowing for schools to be autonomous in designing their
curricula in order to meet the demands of their students. Despite the improvements achieved in
recent years, more tools are still needed for addressing ESL with students from different ethnic
backgrounds, such as the Roma community.
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3.3 Field research
In the SOCI@LL field research, primary data were collected by all the consortium in a two-phase methodological
approach, addressing the research:
• Inside schools, conducted at school community levels, and
• Around schools, conducted at local community level.
The field research has been addressed involving school community members (research ‘inside schools’: surveys
and focus group with school community) and other relevant stakeholders of the local communities of the education
and social inclusion field (research ‘around schools’: semi-structured interviews and focus group with
experts/relevant stakeholders). In Italy, the field research has been ‘doubled’ in two territorial levels, with a triadic
cluster per each one. The field research consisted in total of 447 surveys, 54 semi-structured interviews, 10 focus
groups (5 with school communities and 5 involving other relevant stakeholders), engaging 83 participants.

METHOD/TARGET

SURVEY

Students
Teachers
Leaders
School community
Relevant stakeholders
Experts in education
Experts in social inclusion
TOTAL

296
133
18

SEMI-STRUCTURED
INTERVIEWS

FOCUS GROUPS

40
43
28
26
54

447

Figure 7 – Facts and figure of the SOCI@LL field research

The following topics were covered by the SOCI@LL field research:
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83

INNOVATIVE INCLUSIVE EDUCATION & TRAINING METHODS
MULTICULTURAL SENSITIVE CURRICULA
VULNERABLE YOUNG PEOPLE`S EMPLOYMENT AT COMMUNITY LEVEL
EQUALITY PROMOTION INSIDE GROWING DIVERSITY IN SCHOOLS
YOUTH PARTICIPATION AND ACTIVE CITIZENSHIP AT COMMUNITY LEVEL
STRATEGIC PARTNERSHIPS AND COLLABORATIVE APPROACHES WITH
SCHOOLS AT COMMUNITY LEVEL
INNOVATIVE PRACTICES FOR INCLUSION OF YOUNG PEOPLE INSIDE AND
AROUND SCHOOLS

Figure 8 – Topics covered by the SOCI@LL field research

Data collection was aimed at co-creating an up-to-date common body of knowledge and providing a shared
comprehensive understanding on the state-of-play, challenges and needs of key actors inside and around schools.
Stakeholders’ perspectives are summarised in the following sections.
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3.3.1

Inside schools

OVERVIEW
The research inside schools consisted in the administration of a surveys program and also a focus group extended
to various members of school community (including parents, other relevant school staff).
TARGET
Students
Teachers
Leaders

CYPRUS
M
14
2
2

ITALY
F
15
18
1

M
125
27
4

POLAND
M
F
15
37
3
20
1
3

F
39
33
3

PORTUGAL
M
F
33
18
5
25
3
1

TOTAL
296
133
18

Figure 9 – Facts & figures on the engagement of school community members in the surveys

The survey programme was composed of forms targeted to students, teachers and school leaders. Each one focusing
on specific topics, the forms also included cross-cutting questions that allowed the triangulation of the data.
•
•
•
•
•

STUDENTS
“In my school”
“Me and my classmates”
“What is the emotion I feel most at
school?”
“What are the most inclusive
school activities for students?”
“What are my preferred free time
activities?”

TEACHERS
• “The school and its educational
programme”
• “What are the most inclusive
school activities for teachers?”
• “The school and the school
environment”

•
•
•
•

SCHOOL LEADERS
“School
documentation
and
information”
“What are the most inclusive
school activities for school
leaders?”
“School staff training concerning
values of “social inclusion” must
be improved?”
“Environmental information

Figure 9 – Topics covered by the survey programme

The results of the surveys showed that in general the school environment is assessed as friendly and welcoming by
students and school staff. It has been observed that there are numerous practices in place to ensure the inclusion
of students from vulnerable groups and inclusion values are enshrined in the educative programs (gender equality
promotion, multicultural sensitivity). However, discrepancies between the regulations and their implementation
are present.
It has been a widespread opinion among the students that the curriculum does not correspond to their needs or
interests and it needs to be updated especially through co-design methodologies that allow applying learner centred
and need-based pedagogical approaches. In all countries, it has been strongly emphasized that students would
appreciate more interactive, diverse and multicultural activities in order to foster their social inclusion and
diversity as a resource. In addition, some students (e.g. in Italy) have demanded the incorporation of professional
training in the school programme to enhance their employability, so there is a trend that goes towards the
personalization of the learning path also satisfying learning need with collaboration inside community networks.
Sometimes the opinion of the teachers and school leaders was divergent to the students’ one. This is true for
example when talking about bullying and cyberbullying.
Most of the participants recommended implementing comprehensive multi-levelled programmes for preventing
and coping with the issue, given that many cases of bullying episodes have been noticed by students and not duly
addressed by the schools through specific anti-bullying (cyber-) programs. Linked to that, more spaces for
discussion and open interactive sessions have been claimed by the students with main suggestions of introducing
a help/crisis desk in case they need psychological support (e.g. Poland).
All the schools surveyed said to have a good collaboration and networking with the surrounding community, even
if this needs to be expanded through the introduction of more civic and socio-educational activities to be developed
in order to foster students’ active citizenship and social engagement (e.g. Portugal).
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In all countries it has been noted that there are trends towards homophobic and gender stereotype opinions, samesex relations difficultly accepted by many young people of the surveys. The peculiarity of this matter is that these
are trends often encountered in the local communities in societies hence they are translated in the school
environment. This emphasizes further the need for social inclusion to be targeted both in and outside schools, which
would require more multi-levelled encompassing programmes as well as involving parents, families for them to be
closer to the students’ personal and learning needs, creating an additional fruitful channel of communication and
collaboration within the local communities. Especially, for parents with a migrant background, a help desk should
be set up in schools in order to facilitate their integration and participation in the school life (e.g. Poland, a different
interaction was noticed by teachers with regards of parents from different nationalities and cultural background).

More intercultural and
mobiliy activities needed
Bullying should be
addressed with proper
prevention and
intervention programs
Learner centred apporach
and co-design

Difficult application of social
inclusion values
Sexual orientation is still a
delicate and controversial issue
More space for parents'
engagement
More social inclusion
training are claimed for
teachers
Students' active
citizenship need to be
fostered

Students
Teachers
School leaders

Figure 10 – Main critical issues emerged from the SOCI@LL surveys

Additionally, a focus group with members of the school community was implemented in each of the partner schools.
TARGET
Students,
teachers/educators,
parents, school
leaders

CYPRUS

ITALY

POLAND

PORTUGAL

TOTAL

-

15

11

14

40

Figure 11 – Facts & figures on the engagement of school community members in the focus groups
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Topics covered in the sessions included:
TOPICS COVERED BY THE FOCUS GROUP WITH THE SCHOOL COMMUNITY
Social inclusion in the
educative systems:
opportunities &
challenges

Bullying prevention and
intervention

Gender equality

Students with learning
difficulties

Multiculturalism

Active citizenship

Technology's role in
educative
programmes

Best practices in the
educative system

Figure 12 – Topics covered by the focus group with the school community

Compared with the results of the surveys, the focus groups with school community shows some consistent and
some differencing aspects that should be highlighted in conclusions.
In the focus groups, it appeared quite clearly a tendency to frame diversity in the context of “blurring of the
differences” as a strategy of coping with diversity rather than in the context of accepting and celebrating differences
(e.g. Poland). Socioeconomic status has been detected as the main factor creating diversity (as seen as a barrier to
social inclusion). Also, religion was described as a critical issue among students with a different religious and not
religious background.
A more positive narrative is needed for social inclusion, mainly associated with assimilation then real integration
processes. In some countries, cultural barriers were described as factors impeding social inclusion and a solution
for that was the creation of a reception plan for foreign students that are missing in schools (e.g. Italy).
It was outlined that more resources and attention are needed for students with learning difficulties.
The important role of the teachers as main actors in fostering diversity and social inclusion in classrooms has been
once more confirmed in this research and for them, more support is needed with capacity building programs
providing them with additional social inclusion skills.
Inclusive learning is something that needs further development in schools and with this regards, more
collaborative teaching approach among teachers/students and peer learning activities were suggested to be
promoted.
Sexuality is still a taboo and homosexuality emerge as a delicate issue, not fully discussed inside the classrooms.
Abuse or violent episodes are said to be addressed through specific bullying program in collaboration with
initiatives coming from the local community (e.g. Portugal).
More flexible educative programs are needed by students’ side and technology role in the educative system is
seen as positive in facilitating co-design and collaboration for personalized learning path.
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Diversity seen in socio
economic status
Religion as a
discirmination issue
Inclusive learning with
peer learning approach

Bullying programs in
collaboraiton with the local
community
Reception plan needed for
foreign students
Collaborative learning with
technology
Sexuality is still a taboo
along with homosexuality
Capacity building for
teachers enhancing their
important role

Students
Teachers
Parents
School leaders
Other school staff

Figure 13 – Critical issues emerged from the SOCI@LL focus group with the school community
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3.3.2 Around schools
Besides the methods already detailed, the field research was conducted ‘around schools’ community, addressing
the research activities to key stakeholders of the surrounding local communities. The research was conducted with
local authorities’ partners and the support of scientific partners.
It included semi-structured interviews with experts in the areas of education and social inclusion and focus
groups with local members of the communities. Together, the views of these actors complement the results on the
state-of-play of the field research.
TARGET
Experts in the
education and
social inclusion
field, regional
development
organizations,
NGOs, policy
makers, etc.

CYPRUS

ITALY

POLAND

PORTUGAL

TOTAL

30

28

20

19

97

Figure 14 – Facts & figures on the engagement of school community members in the focus group and semi-structured interviews

The focus group addressed similar aspects to the ones covered by the focus group with the school community
members and additional topics were also explored during the sessions organised in each participating country.
TOPICS COVERED BY THE FOCUS GROUP WITH THE SCHOOL COMMUNITY
Importance of social
inclusion (challenges)

Bullying & cyberbullying
programs

Gender equality &
stereotypes

Students with learning
difficulties: rights and
opportunities

Multiculturalism in the
working field

Diversity in the working
field

Technology and
digital tools for
inclusion

Good practices encountered

Figure 15 – Topics covered by the focus group with local stakeholders

Moreover, several semi-structured interviews were carried out involving experts in the fields of education and
social inclusion, at the regional or national level. These interviews covered specific areas, such as:
TOPICS COVERED BY THE INTERVIEWS TO EXPERTS
IN THE FIELD OF EDUCATION
• Inclusive schools
• Diversity and multiculturalism
• Priorities for inclusive school environment
• Gender equality and stereotypes
• (Cyber)bullying
• Homophobia and sexuality
• Needs and opportunities for students with
disabilities
• Role of technology
• Capacity-building for teachers
• Activities promoting social inclusion in schools
• Education for active citizenship

TOPICS COVERED BY THE INTERVIEWS TO
EXPERTS IN THE FIELD OF SOCIAL INCLUSION
•
•
•
•
•
•
•
•
•
•

Cumulative causes for social exclusion
Challenges for inclusive environment
Multiculturalism and diversity
Homophobia and sexuality
Gender equality and stereotypes
Young people with disabilities
Activities promoting social inclusion in schools
Youth participation
Collaborations and partnerships
Role of technology

Figure 16– Topics covered by the semi-structured interviews (education and social inclusion field)
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In general, the experts and local stakeholders have reaffirmed the results and opinions from the in-school surveys.
Some of the main topics emerged during open interactive session for the local stakeholders have been the high rate
of bullying incidents among students and the need for encompassing and wide-scope programmes preventing peer
abuse and protecting victims. The presence of gender stereotypes within the society which translates in the school
environment, among students and staff has also been a point of concern because it is not addressed in practice as it
is not recognized as a problem to be solved. The main factor for discrimination has been identified as a lower
socioeconomic status which may lead to increase ESL among these students. Poor socioeconomic circumstances
have been a particularly prominent factor in Italy and Portugal. It has also been emphasized that technology may
significantly improve students’ participation and motivation in schools and to provide learning opportunities for
students with disabilities or learning difficulties.
It has been strongly emphasized that school staff needs capacity-building training in order to meet the demands of
the changing students` make-up and lifestyle. This has been a recurrent topic throughout all parts of the research
re-acknowledged by the experts working in the field. What is more, in Poland it has been also highly emphasized
that the experts outside the schools working in social inclusion (mainly local authorities and bodies) also need
additional capacitation to relevantly address the issues of social exclusion in their community. In addition, strong
suggestions have been made for improving and updating the curricula incorporating more collaborative and
interactive activities which would engage and motivate the students and will also address social issues and topics.
Another interesting point made by the experts is that, even though there are policies in place for ensuring social
inclusion and school staff and students have expressed positive opinions about multiculturalism, this does not
correspond to their realities as the school staff and student are native-born, hence their experience with diversity
and multiculturalism has not been tangible or based on personal encounters. This has been particularly valid for all
participating schools. Another discrepancy noted by the experts has been the negligence of gender equality issues
in the schools among students and staff alike, hence claiming that no gender stereotypes persist because they are
not acknowledged rather than non-existent.
Thus, the main concerns and points of interest for the experts have been that what is said and written in the paper
may deviate and not correspond to the reality of the local community and schools.
CURRICULA
•Combining formal and non-formal learning activities
•More coherent strategy with school-community
activities
•Open curricula to be promoted for the co-design of
learning paths

PARADIGMA
•Culture of tolerance and holistic apporach for
inclusion
•Integration problems for different cultural groups
•Xenophobia and discrimination as influnced by mass
media

CRITICAL ISSUES EMERGED FROM
FIELD RESEARCH AROUND SCHOOLS

DIVERSITY
•Poor implementation of inclusive policies for people
with disabilities
•Gender inequalities should be more tackled
•Social status and geografical differences as
discrimination factors

PEDAGOGIES
•Improving pedagogical apporaches by means of
technology
•Continuous training program for teachers
•More dialogue to be promoted in schools

Figure 17 – Critical issues emerged from field research ‘around schools’ (semi-structured interviews and focus group with other
stakeholders)
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3.4 Takeaways/Conclusions
OVERVIEW
As a general trend, EU countries aspire to implement regulations and practices ensuring an inclusive school
environment. One of the most crucial steps towards ensuring a socially inclusive environment is involving the local
community, parents and families in the process as the communities in and outside schools reflect, complement and
influence each other’s. The results of the field research conducted inside and around schools highlighted some
critical issues to be considered and addressed for building an innovative and inclusive educative system, both inside
and around schools. But also, relevant recommendations emerged for pathing the way for the SOCI@LL roadmap
and future implementation. Here, emerging critical issues are presented followed by recommendations for the
whole school-community system.

LEARNING APPROACHES
•Educators bear the burden of
addressing new emerging
needs in the classroms
•A fragmented approach is
used for fostering inclusive
learning instead of an holistic
one
•Learning needs and priorities
are not well addressed by the
mainstream educative
paradigm

INEQUALITIES

SOCIETAL CHALLANGES

•Gender inequalities are
downplayed and not properly
addressed
•Sexual orientation is not a
topic properly dealt within
schools
•Socio economic status is
behind stratified differences
in the society

•Poor link between formal and
non formal learning activities
at community level
•Diversity is sometimes seen as
a limit and not as a resource
•Homophobia and xenophobia
are influnced by mass media

Figure 18– Critical findings emerged from field research ‘inside’ and around’ school

INNOVATIVE CURRICULA

•Capacity building for teachers
is required for responding to
societal challenges
(multicultural classes,
technology’s introduction,
flexible and learner-centred
educative programs, etc.)
•Flexible learning programs
should include multicultural
and mobility/exchanges
activities
•An anti-bullying operative
framework should be applied
at school/community level

NETWORKING

•More structured cooperation
between schools and the
surrounding communities
•More space to dialogue and
collaboration between
students and teachers
•Parents engagement in schools
needs improvement and a help
desk for foreign parents

Figure 19– – Recommendations as results of the field research ‘inside’ and around’ school
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NEW PARADIGMA

•Culture of tolerance and HRs
based approach should be
extensively promoted
•An holistic approach to
inclusive education instead of
fragmentary initiatives
Technology could play an
important role for peer
learning and co-design of the
educative program enhancing
young people active citizenship

Although, efforts and measures have been put in place to ensure that students are not marginalized and feel secure
and satisfied at school and at home, the following areas have been identified as in need of further development:
capacity training for school staff and parents; comprehensive and wide-scope anti-bullying programmers; updating
and social innovation in the curricula; students’ engagement and empowerment; addressing social issues gender
equality, homophobia, multiculturalism and discrimination in an overall culture of tolerance and human-rights
based.
NATIONAL LANDSCAPES
In each country, the target groups raised similar concerns and recommendations, while also acknowledging the
improvements and measures taken to enhance the social inclusion of students from vulnerable groups in and
outside schools. It has been acknowledged that measures for enhancing inclusive learning have been undertaken
but more need to be done, especially in developing a unique framework of action among schools and local
communities (e.g. Cyprus). Implementing inclusive policies in schools encounters some difficulties especially for
the most vulnerable groups as migrant students and students with disability (e.g. Italy). In the school environments
exist some concerns that issues such as homophobia and gender equality are neglected, hence acknowledged by the
interviewees (e.g. Poland). In Portugal the new legal framework marks a turning point towards more inclusive
educational environments inside and around schools. Furthermore, poor socioeconomic circumstances resulting in
marginalization and bullying have been explicitly identified as the current most significant concerns to be
overcome, by students and teachers alike.
Here, summary views are presented listing the findings in each country level of the field research conducted inside
and around schools.

INSIDE SCHOOLS

AROUND SCHOOLS
CYPRUS

•

•
•

•
•
•
•

•

•

•

Difficulties to include students with learning •
difficulties and disabilities in mainstream •
education
Tools and programmed directly targeting bullying
are needed as it is a widespread phenomenon
Updating curricula would correspond to the needs •
of the students and involve interactive and
innovative methods and practices
•
Technology-based and interactive activities are
also recommended
•
Sexuality is a sensitive topic which is not openly
discussed within the school environment
•
Shortage of activities encouraging students` active
participation within and outside their schools
School staff and parents would benefit from
capacity-building training on innovative methods
and tools to foster social inclusive education
ITALY
Comprehensive anti-bullying programme is
•
needed to address the common issue of peer
abuse
Capacity-building for teachers would support
them in nurturing an inclusive environment for
•
their students
Encouraging more collaborations incorporating
•
parents/carvers, civil society organizations and
local authorities to address the issues of social
inclusion at different levels
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Parents’ involvement in school life
Updating school curricula reflecting young
people needs including interactive activities to
increase their civic participation, commitment
and interest
Technology could be a tool for fostering
inclusive learning
Continuous
capacity
training
for
teachers/educators
More coordinated action needed among
schools and local communities
Awareness raising activities for social inclusion
at schools’ and local community level

The main causes of discrimination are cultural
prejudice & social status as stereotyped
cultural standards are present in the education
system
Migrant students need more support for
linguistic and cultural inclusion
Updating the curricula answering to the social
changes incorporating life skill competencies
and critical thinking activities for the students

•
•

•
•

Promoting gender equality is adequately
addressed in the educational programme
Diversity and multiculturalism have not been
tangible realities in the sample schools as most
of the students and teachers were Italian
Individual needs of the learners should be
addressed
Professional training/internships in the
curriculum have been stressed as necessary as
well as providing employment-skills education

•
•

•

•
•

•
•
•

•

•
•

•

•

•

•
•
•

•

Technological resources may prove useful in
fostering inclusive system
More collaboration with local authorities
would create synergies in the educative
community hence involving civil society
organizations
More focused and comprehensive
programmers are required for combating
(cyber-)bullying
Awareness raising on gender-based
discrimination is also needed
Improving implementation of inclusive policies
in the education field

POLAND
The presence and impact of gender-based
• The main factors affecting social exclusion are
violence tends to be downplayed and neglected
poor socioeconomic circumstances and
disabilities
Sexuality is considered a sensitive topic not
openly discussed within the school environment
• It is peculiar that social inclusion is associated
with philanthropic actions, rather than
Instances of discrimination based on
encouraging the active participation of target
ethnicity/country of origin/sexuality are
group
recurring among the students
Students with disabilities and special educational • More capacity-building training are needed for
educators in order to manage pluralism and
needs encounter some systemic barriers for their
diversity in the society
inclusion
Lack or insufficient support for non-religious
students unwilling to attend religious classes
Regarding diversity in the school, the focus is
placed on encouraging assimilation and
similarity rather than accepting differences and
individuality
PORTUGAL
Socioeconomic circumstances have been selected
• Educational programmed are balanced and
as the main reason for discrimination among the
promote gender equality
students, alongside homophobia
• Homosexuality is one of the main factors
causing social exclusion in the surrounding
Specialized training for teachers focused on
working with students with disabilities, detecting,
community
preventing and coping with bullying
• Bullying is a major issue identified by most
Access to digital media, applications and serious
students
games would facilitate learning and students`
• Measures for including minority groups exist
motivation
but it remains a recurring issue
Promoting active citizenship among the students
• Need for an enhanced debate about cultural
Engaging family is a crucial step of promoting
diversity-related issues inside classrooms
social inclusion to ensure sustainable results
• Technology-based and interactive activities
Cooperative actions and strengthened bonds
would enhance the learning process and the
within and between different stakeholders of the
inclusive environment providing innovative
educational community were stressed as
tools
priorities
• Need to include the parents in the process of
Even though gender equality is promoted, gender
promoting and fostering social
stereotypes remain present in the syllabus
• Need for students to be involved in more
participatory processes in school life
• Socio-economic factors have been one of the
major factors for discrimination against
students

Figure 20- National landscapes (summary of state-of-play)
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3.5 What is the literature on topic?
OVERVIEW
A literature review has been conducted at partners’ country level and in other European/international level aimed
at exploring what is at stake on the following relevant topics (see figure 23) and collecting a database with most
recent and relevant references.
TOPICS COVERED BY THE LITERATURE REVIEW
Innovative practices for
inclusion of young people
inside and around schools

Innovative inclusive
education & training
methods

Multicultural
sensitive curricula

Vulnerable young people’s
empowerment at
community level

Equality promotion inside
growing diversity in
schools

Youth participation and
active citizenship at
community level

Strategic
partnerships with
schools at
community level

Successful collaborative
approaches for young
people social inclusion

Figure 21– – Topics covered by the literature review

At SOCI@LL countries level, one of these issues is the need for teachers to acquire new skills and constantly
updating their competences in order to respond to the growing social changes and promoting a culture of diversity
inside the classrooms and students’ needs (e.g. Cyprus and Portugal). More collaborative approaches should be
developed in order to foster teaching/learning needs’-based dynamics.
The mainstreaming literature highlights how much the students need to be at the centre of the learning process
inside the school environment, satisfying their individual learning needs and providing them social and life skills in
order to forge the working adults and social innovators of tomorrow. New regulations have been in fact emanated
specifically focusing on tailoring personalized learning path remarking the need to improve the programs and
activities addressed for the enhancement of young people civic engagement and active citizenship (e.g. Poland and
Cyprus).
Some of the main concerns school staff encounters are tackling ESL and providing an inclusive environment for
students with disabilities/learning difficulties and those with a different cultural or ethnic background. Differences
in the social realities depending on the geographical location have also been an interesting trend observed in Italy,
hence requiring addressing any issues and topic within a decentralized framework of local autonomy. Migration
and foreign students have also been emphasized as major hot topics in all the countries (in some less than others
have) hence requiring an increase and improvement in the organizational resources and capacities. In this sense,
school staff capacities should be addressed underlying the key role of the teachers as the most important actors in
diversity and equality education of all students, and the overlooked role of school leaders for the promotion of
effective inclusive educational settings. The use of ICT is promoted inside innovative school policies but it does not
receive adequate space for its application.
At other European/international level, among the references collected, pluralism and diversity are presented as
sensitive issues for European policymakers and on the urgency to promote policies favouring social cohesion and
integration. It has been analysed that the educative systems need to be both receptive to this growing diversity and
flexible for developing innovative curricula and educative programs as the best answer for developing inclusive
learning environments. Multicultural environment and inclusion are to be fostered by the school staff which
requires them to adapt and be prepared for the changing diverse make-up of their students, providing also school
leaders and teachers with the tools to encourage teaching and learning environments that promote educational
equity and excellence for all students.
The design of flexible pedagogy at school requires often an evaluation framework to assess students’ needs and
teaching tools. Also technology has been seen a means to foster inclusive design of educative programme. Finally,
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the cooperation between schools and the surrounding community has been deemed also important for fostering
youth empowerment, inequalities reduction and improvement for active citizenship.

SOCI@LL countries
(Cyprus, Italy, Poland and Portugal)

Other EU countries

Importance of fostering young people
active citizenship for their social inclusion

Open and flexible learning programs to be
expanded

Empowering school staff for more
inclusive and innovative pedagogical
programs

Evaluation framework for educative
approaches to benchmark innovative
good practices

Learner/need-based approach to be
promoted

Fostering systemic collaborative approach
for young people empowrement and
quality education

The use of ICT needs to be more
implemented in schools settings

Figure 22- Literature review in the SOCI@LL countries and in other EU countries/international level

Some of the challenges for the educative systems across Europe have been identified by the mainstreaming
literature to be both receptive and flexible. This involves the need to develop:
• Innovative skills and competencies to be adapted by teachers (as most important actors in diversity and equality
education of all students);
• Flexible educative programs for students (according to their specific learning needs and backgrounds);
• Evaluation frameworks in schools needed for benchmarking different/flexible methods and capitalise from
success stories;
• Collaborative approaches to be developed at multiple levels (schools and the surrounding communities) to
foster young people active citizenship in order to fight their social exclusion and discrimination in the local
communities;
• Innovation in education should respond to the local community’s needs, adapting and analysing the factors that
impede the full development and empowerment of young people inside and around schools.
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4 INSPIRING PRACTICES
4.1 Methodology
Through a comprehensive process of cross-sectoral and multi-stakeholder co-creation within true open
partnerships, SOCI@LL mapped current landscapes providing an overview on the state-of-play of inclusive
education inside and around schools. Another pillar linked to the first step of the SOCI@LL expedition, which
refers to laying down the project foundations is the benchmark and showcase of best practices. During SOCI@LL
research stage a report has been prepared which provides the reader with a set of best practices and respective
lessons learnt regarding inclusive education inside and around schools. Main findings of the best practices selected
might contribute to leverage and accelerate systemic changes towards democratic and inclusive environments.
Partners identified several practices carried out at national and European/international level providing a brief
description of them. In total, 15 best practices were selected for further study, including 12 in partners’ countries
(3 respectively in Cyprus, in Italy, Poland and Portugal) plus 3 from other European countries. In-depth analysis
and at least one interview were performed for each of these best practices, engaging key actors involved in the
management/operationalization of the practice.
The practices selected covered three main topics.
TOPICS COVERED BY THE BEST PRACTICES

Innovative practices for inclusive
systems inside and around schools

Ground-breaking community
interventions that foster crosssectorial collaboration, promoting
diversity and democratic education

Pioneering curricular and
pedagogical innovations promoting
multicultural competencies of
teachers and students

Figure 23- Topics covered by the best practices selected and benchmarked

Additionally, specific features of the best practices selected were analysed:
• Key facts: summarizing key information on the location, background (time and funding program), target groups
and partners;
• General background: introducing the problem/challenges that the best practices aim to address and overall
objectives;
• Operative framework: describing the operative context, methodological approach, implementing challenges
encountered;
• Impact: underlining the changes occurred in the context of reference after the bets practice’s implementation;
• Innovative/success factors: detailing the winning factors that allowed to bring a positive change;
• Sustainability/Replicability: presenting the conditions that ensure the future replicability and sustainability of
the best practice.
Here, an analysis of the best practices collected will be conducted per each territorial level.
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4.2 Best practices: countries overview
OVERVIEW
The best practices analysed in the different countries gives an overview not only to the solutions that they propose
to achieve but also to the problems/needs that they address inside the educative systems.
The physiognomy of the classrooms is in constant evolution as a mirror of the evolution that regards our society:
multiculturalism, technology-based services, interconnection, diversity and pluralism. All these aspects are
reflected in most of the educative systems in Europe and which are challenged by a new learning-demand in line
with an always changing labour market and society.
The educative programs need to be updated not only in terms of contents but also in terms of methodologies and
approaches that are inclusive in the sense of fostering collaboration, co-decision, active involvement and
participation in a new reality that sees schools always more and more linked to the substratum of their local
communities and from which they can’t be apart. The main innovation in the educative system, is brought with
practices and initiatives which aim at enhancing an inclusive learning paradigm, achieving quality education for a
very variegated learning demand. Common educative goals should be achieved in front of 21st century main societal
challenges.
Multicultural skills and approaches are at the basis of many best practices analysed: many classrooms are becoming
more and more multicultural and this is for some country a novelty (e.g. Italy). Technology is the medium that
allows to overcoming exclusion barriers: it is seen as the most suitable tool for fostering inclusion, collaborative
and cooperative approaches (e.g. Cyprus). Among this, the role of the learner is empowered not only through a need
learning-based approach, with tailored and personalized learning programs, but also empowered according to their
future aspirations as future working adults and citizen (e.g. Poland and European/international level). Holistic
schools’ approaches are being fostered in a more systemic level, involving school organization and programs and,
the surrounding community (e.g. Portugal). Lifelong learning is a key main approach inside the new education
paradigm associating formal with non-formal learning approach (e.g. Italy and Portugal).
Schools in the future, schools of the future are imagined and expected to be innovative ecosystems which are open
to the local community needs because in line with the same education common goals. An open technology
philosophy inside schools is promoted in order to see the students of today as the social innovators of tomorrow
(e.g. European/international level).
NATIONAL LANDSCAPES

CYPRUS
TITLE

TOPIC

E-EVALINTO: Evaluation environment for fostering
Intercultural mentoring tools and practices at school

Innovative practices for inclusive systems inside and
around schools

iDecide: An innovative toolkit for inclusive decisionmaking policies

Ground-breaking community interventions that foster
cross-sectoral collaboration and are aimed to promote
diversity and democratic education

Greek Language Program for Minor Third-Country
Nationals

Pioneering curricular and pedagogical innovations with
the objective of promoting multicultural competencies
of teachers and students

Figure 24- National landscapes – inspiring practices from Cyprus
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In Cyprus, the best practices developed were aimed at reducing the rate of the early school leaving of migrant
students in secondary schools, deemed a delicate target to be reached for tackling (‘E-EVALINTO’). Migrant
students, third-country nationals’ students characterize classroom composition and new adaption is needed in
terms of educative organizational structure, pedagogical approach and fruitful collaborations inside-around
schools.
Schools show to be multicultural but resources and competencies for dealing with the issue are needed to be
provided. In fact, the main innovation has been brought through providing a personalized approach for the
development of intercultural competencies, introducing innovative learning-games for which students had the
opportunity to attend a language education programs in a friendly and creative way. Technology has been at the
centre of the iDecide best practice, with the main aim of fostering shared decision making inside-around schools’
members with a technological tool (web app and online tools) that were useful for creating a co-design approach
for educative decision making and making students more active and participative in their school life. The
involvement of relevant actors (e.g. best practice ‘Greek Language Program for Minor Third-Country
Nationals’) as the Pedagogical Institute of Cyprus, plays a relevant role in ensuring that the experience addressed
in one-time solution could be capitalised and replicated in other similar school contexts and setting, ensuring its
future sustainability.

ITALY
TITLE

TOPIC

Summer Camps on Social Inclusion and Fighting the
social unrest

Innovative practices for inclusive systems inside and
around schools

Affective Education at School

Ground-breaking community interventions that foster
cross-sectoral collaboration and are aimed to promote
diversity and democratic education

Approach of Inclusive Education -> Stratified
Teaching units

Pioneering curricular and pedagogical innovations with
the objective of promoting multicultural competencies
of teachers and students

Figure 25- National landscapes – inspiring practices from Italy

In Italy, the best practices collected aim mainly at providing transversal pedagogical approaches which are not
common in the ministerial educative programs. Innovation in schools is conveyed through practices that allow
developing collateral competences that do not find space of application in the traditional educative offer.
Inclusive education can be fostered understanding and matching the learning needs of the most disadvantaged
students but reaching them in an innovative way.
Mainstream contributions for open and inclusive schools focused on including extracurricular activities (based also
on non-formal learning) among the school activities that allow reaching formal educative goals as set for curricular
activities. This s true for the Summer campus best practice. To be inclusive, a teaching approach could not be the
same for learners with different learning needs (e.g. Stratified teaching units). New pedagogical approaches like
this can be introduced with no additional costs or efforts by a school who is willing to change its educative
framework.
In the best practice ‘Affective education in schools’ is explored how much emotional self-awareness is important
in order to exploit their own potentialities. Students with a most disadvantaged background in this way see
improved their self-awareness improving their understanding of the life skills need to be improved, empowering
them with an innovative practice.
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POLAND
TITLE

TOPIC

INCLUDED

Innovative practices for inclusive systems inside and
around schools

Welcome Pack - POWITALNIK

Ground-breaking community interventions that foster
cross-sectoral collaboration and are aimed to promote
diversity and democratic education

Raszyńska School

Pioneering curricular and pedagogical innovations with
the objective of promoting multicultural competencies
of teachers and students

Figure 26- National landscapes – inspiring practices from Poland

Empowering young people, considering them at the centre of the society in which they live is an aspect which
deserves more space of application between the partnership among the school and the surrounding community.
Youth engagement and active citizenship is the main objective of the best practice’s INCLUDED (Poland) which
allow young people to be connected in a relation circuit outside schools.
Migrant influxes have been a recent trend that has involved the Polish society during the last years. But many
societies are not well prepared and see the new societal composition a challenge to be properly addressed. The
integration of migrant young people should be facilitated both in the hosting society and in the educative system
they attend, which is the first societal institution in which they are welcomed. ‘Powitalnik’ best practice has
thought to a strategy for accelerating the integration process of newcomers’ students in the hosting society.
Improved multicultural understanding is the objective of another best practices ‘Raszyńska School’ where a
holistic, whole-school approach in dealing with new multicultural classrooms, provides innovative solutions inside
the school. The Raszynska School fosters multicultural understanding and develops critical skills of cross-cultural
communication via the implementation of a practical approach for working with diverse students` groups and
encouraging their collaboration. This goes beyond the traditional goal of a formal system that is more oriented in
evaluating and valuing the academical performance instead of their need of personal empowerment and growth.
PORTUGAL
TITLE

TOPIC

REEI: School network for Intercultural Education Rede de Escolas para a Educação Intercultural

Innovative practices for inclusive systems inside and
around schools

Human Rights-Friendly Schools - Escolas Amigas dos
Direitos Humanos

Ground-breaking community interventions that foster
cross-sectoral collaboration and are aimed to promote
diversity and democratic education

Second Chance School - Escola de Segunda
Oportunidade

Pioneering curricular and pedagogical innovations with
the objective of promoting multicultural competencies
of teachers and students

Figure 27- National landscapes – inspiring practices from Portugal
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As already said, multiculturality is something that characterizes many European countries and societies. Initiatives
and activities promoting foreign people social inclusion is something that should be addressed at a systemic level,
involving many institutions of the society according to their relevant field (education, training, employment, social
inclusion, health, etc.). In the REEI best practice a school network for fostering an improved intercultural dimension
in school is promoted. The network represents a pioneering curricular and pedagogical innovation with the
objective of promoting intercultural competencies of teachers and students and consists also in an innovative
practice for inclusive systems inside and around schools.
Schools are the most important institution in providing social, personal and professional education for young
people. Achieving good marks and school results it should not be the main concern of the educative systems but
instead supporting their full development. This is true for the ‘Human Rights-Friendly Schools’, which aims at
implementing a values’-based approach in which inclusion, no discrimination, dignity and respect are transversal
issues in all the education path of the students. This includes a change not only in the learning outcomes but in the
comprehensive pedagogical approach used.
High rates of school leaving and low qualification in schools is one of the main problems affecting the educative
system in Portugal and for which the ‘Second Chance School’ best practice aims at addressing. Once again stressing
the accent on the development of social and personal competencies is a major concern for enhancing young people
motivated and interested in being involved in their learning path. Through an ownership process, an Individual
Training Plan is designed upon each student’s needed and expectations that combine the acquisition and
development of basic competencies and skills with the needs of the real world/surrounding society.
OTHER EU COUNTRIES
TITLE

TOPIC

NEMESIS - Novel Educational Model Enabling Social
Innovation Skills

Innovative practices for inclusive systems inside and
around schools

DOIT – Entrepreneurial skills for young social
innovators in an open digital world

Ground-breaking community interventions that foster
cross-sectoral collaboration and are aimed to promote
diversity and democratic education

Open Schools for Open Societies

Pioneering curricular and pedagogical innovations with
the objective of promoting multicultural competencies
of teachers and students

Figure 28- National landscapes – inspiring practices from other EU Countries

In the best practices collected at a wider European level, the philosophy of open technology is at the core of the
innovative factors brought to the educative system. The focus is to introduce in schools, inclusive, flexible and
pioneering learning models that could start an innovative reform process inside the formal education system.
This is the aim for example of the Nemesis projects which foster collaboration towards the identification of local
community-based challenges with the potential to be transformed in a based-learning opportunity. Collaborative
thinking and co-design of creative solutions to community and sustainability challenges taking under consideration
the local context. In this way, students are empowered in a vision that sees them as social innovators of tomorrow.
Young people in this way are not considered merely pupils or learners but included since the early stage in a
decision-making process that develop their critical thinking for providing proposals to social challenges that regard
themselves. The DOIT project nurtures social entrepreneurial behaviour and active citizenship by encouraging
people to identify and actively address social challenges and disadvantages through social innovations and
collaboration. Of course, the role of digital technologies is very important to equip children and youth with social
entrepreneurial mindset to connect them to the wider societal network.
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Finally, a holistic approach to innovation is foreseen inside the OSOS project, implementing at a large scale a
process that will facilitate the transformation of schools to innovative ecosystems, acting as learning-hub of science
for which leaders, teachers, students and the local community share responsibilities and solutions’ proposals, and
from which they all benefit through the increase of their communities’ science capital and the development of
responsible citizenship.

4.3 Lessons Learnt
The main features of the practices have been that they target mainly students from a migrant or socio-economically
disadvantaged background. Some of the new approaches have proven that using technology and digital tools can
positively contribute to creating and maintaining an inclusive environment within the schools as they are flexible,
adaptable and attractive to young people.
Furthermore, the most common challenges identified have been the lack of initiative and motivation among the
teachers, or relevant stakeholders, to implement any innovative tools and approaches outside the conventional
educative programme. What is more, it has appeared that the more freedom the school has regarding their
programme and activities the more and thoroughly the innovative tools is implemented. Hence, one of the main
issues that need addressing is incorporating new methods and practices in the already established traditional
curricula. Moreover, one of the main challenges for the schools is the time needed to implement the methodology
since everything should be done within the school’s year.
It is also important to mention that one of the key factors the best practices have in common is their adaptability in
different contexts thus increasing the impact in terms of social inclusion in different countries.
Fundamental is the cooperation among the different actors involved especially in terms of Public Institutions that
can act at the policy level.
Finally, the best practices can serve as a basis for further elaboration and development to provide a comprehensive
framework for innovations and improvements. Furthermore, the above-mentioned best practices have been
executed mainly on a local level and on a project-based principle, hence there is a lack of an encompassing,
comprehensive system which is incorporated in the whole education cycle not only for the time of the project. Thus,
these best practices which provide a variety of tools implemented in various contexts can render the foundation for
further developing a more comprehensive, whole-school approach entailing the whole educational programme
rather than only focusing on a specific group in a specific school for a specific period.
Some recommendations have been highlighted considering the contributions and lesson learnt from the best
practices identified and that will be useful to address the path of the SOCI@LL Roadmap and implementation.

38

IMPROVE QUALITY EDUCATION
•Improving the learning experience of young people and ensuring a lifelong learning process for
them is the one of the main challenges to be addressed in the education field. Tackling ESL is
still a priority in vary European countries (e.g. Poland). And it is possible to invert this trend
providing second chance opportunity to whom decided to invert their leaving option and
coming back once again in being and feeling included in an open educative framework (e.g.
‘Second school chance’, Portugal). It is of outstanding importance that the educative offer is
updated according to a rapid changing learning demand, meeting and matching individual
learning needs. Different learning difficulties could not be overcome with a standard
pedagogical approach, but personalized learning paths should be defined (e.g. ‘Stratified
Teaching Unit’, Italy).
HOLISTIC EDUCATIVE APPROACHES
•Educative environment should promote the same values that contemporary societies aim to
widespread in order to sensitize citizens on EU fundamental democratic values. Educative
systems should recognise their common societal goal in educating young people not as learners
(in terms of academical achievements) but as citizens of the society they live. Schools with a
strong focus on fostering and nurturing democratic values allow pupils at school to become
active and conscious democratic citizens (e.g. ‘Affective Education at School’, Italy). Addressing
the personal, social dimension of young people is important for today’s and tomorrow’s society
in order to prepare the students to become actives members of it and respectful promoters of
others’ rights (e.g. ‘Human Rights-Friendly Schools’, Portugal). This holistic school-society
educative approach has a key role as preventive strategy of behavioural deviations among
young people (discrimination, bullying and cyber-bullying episodes, etc.)
INCLUDING DIVERSITY & PLURALISM
•Educative systems are not prepared to a society where diversity and pluralism are issues that
are becoming more familiar. Reducing the social exclusion of young people is a priority in
classrooms always more diverse. Several practices have been addressed to ‘prepare’ schools for
welcoming foreign students (especially TCNs) developing a strategy to welcome them and
easing their integration in both educative and society systems (e.g. Welcome Pack –
POWITALNIK). The main objective has been to provide pioneering curriculum and pedagogical
innovations with the objective of promoting multicultural competencies of teachers and
students (e.g. ‘Raszyńska School’, Poland). The school of today and tomorrow is a plural
learning setting and this diversity is not reflected on or addressed by the traditional approaches
and methodologies adopted, compromising the educational success of all. There are still
minority groups that tend to abruptly leave their learning path or that have more difficulties in
reaching their educational potential. The aim is to highlight the added value of these diverse
and plural settings we have today (e.g. ‘REEI’, Portugal).
TECHNOLOGY FOR EMPOWERMENT
•There are currently numerous education reforming initiatives in Europe in the education field
and at policy level trying to make schools more effective and providing students with an
education that prepares them for life in the 21st century. Schools are being asked to increase
the quality of education, by providing more students than in the past with advanced skills and
the ability to be flexible thinkers and problem solvers according to a changing need society
thanks to the introduction of technology (e.g. ‘DOIT’, European/international). These reform
initiatives vary from programs to develop educational portals, to offer professional
development opportunities to teachers, to put introduce digital/technological devices into the
hands of all students on a routine basis (e.g. ‘iDecide’, Cyprus), to rebuild and remodel, at wider
level, learning environments which inspire all young people to unlock hidden talents and reach
their full potential (e.g. ‘Open Schools for Open Societies’, European/international). Providing
access and equal availability of educational facilities and resources for young people with most
disadvantaged background, is possible within social innovation philosophy favouring
collaborative, inclusive and flexible learning approach (e.g. ‘Nemesis’, European/international).
Figure 29- Lessons learnt from the benchmarking
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5 STRATEGY
5.1 Introduction
SOCI@LL is a project built by, with and for schools, school communities, local authorities, relevant stakeholders and
scientific experts. In this consortium partners represent end-users’ interests, needs and expectations, ensuring
(together with a collaborative approach that engages end-users along the project) that the resources are useful,
meaningful and sustainable in the educative environment inside and around schools. Expected benefits for the
target-groups/end-users were envisioned as follows:
• Students will learn through culturally sensitive curricula built-on innovative and holistic approaches.
• Teachers will see their socio-educational and intercultural competencies enhanced and will have new methods
to motivate ALL students.
• Schools
will foster their democratic and inclusive culture, valuing diversity inside and around its walls and
nurturing the active engagement of all.
• Communities will establish and maintain cross-sectoral alliances and stronger cooperation with schools and
education and inclusion actors.
The challenging approach designed by this experienced and mixed consortium will effectively tackle and address
the needs of end-users, developing, testing, validating and scaling-up ground-breaking methods and resources,
including innovative educative assets that enhance inclusive learning and social labs that will be launched and
managed as local partnerships interconnected through a European network (Virtual Social Lab).
To do so, information collected in the previous stage built up the foundations for SOCI@LL further development,
reaching a common strategy for implementing the SOCI@LL vision and mission according to the needs and
priorities detected through the state-of-play overview.
After completion of step one, the SOCI@LL strategy has been designed in order to further proceed with the other
4 steps that are at the backbone of SOCI@LL vision. (namely, engaging key players, providing innovative educative
assets, providing innovative guiding tools and building a lively virtual social lab).
A description of the objectives to be reached, the resources to be realized and general recommendations will be
provided thanks to the findings of the preparatory stage, for each of the following 4 pillars:

Establishment and maintenance the SOCI@LL
network

Developing, testing and fine-tuning of
educative assets for innovative and inclusive
learning

SOCI@LL STRATEGIC
PILLARS

Developing, testing and fine-tuning of guiding
tools on inclusive platforms for local
authorities

Figure 30- SOCI@LL strategic pillars
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Establishment and maintenance of the Virtual
Social Lab

5.2 The SOCI@LL Network
Challenges/problem addressed: at local level, inclusive policies in the education field need to develop cooperative
approaches for their implementation, ensuring also the representation of all the interested actors/stakeholders to
be involved. Schools lack to be equipped with strategies to promote a safe and positive environment inside and
around schools, and this should be favoured through a solid partnership with local authorities where interested
stakeholders could be involved as co-creators and final beneficiaries. This would enhance the active involvement
and social inclusion of young people in the society. Such flexible and open partnerships would also create
meaningful and fruitful opportunities to involve the school communities in the reflection and discussion about
common values and inclusion, allowing their members to be more aware and informed citizens, better equipped to
advocate tolerance and inclusiveness, acting as guardians of democratic values and anti-discrimination, and/or to
promote equality in the school community and society more widely.

GENERAL OBJECTIVE
The general objective is to generate a paradigmatic change in the way schools and communities operate and
cooperate to create innovative approaches for social inclusion. Engaging key stakeholders is necessary to
ensure a full representative and inclusive networking process, both inside and around schools.
SPECIFIC OBJECTIVES

RESOURCES

The project concept is built-on a deep collaborative approach, where meaningful
and fruitful partnerships are not only nurtured but also put into practice and
showcase. For this reason, the main objective will be to create a network in which
stakeholders’ commitment and sense of ownership are fostered and where
nurturing joint learning, sharing of experiences and cooperation will be the most
important dynamics.

• Open local
partnerships
• Collaborative
methodological
approaches

RECOMMENDATION #1

RECOMMENDATION #3

RECOMMENDATION #3

RECOMMENDATION #4

A structured cooperation
among local authorities
and schools commonly
sharing and providing EU
fundamental values and
holistic educative
programs

The use of ICT could
favour inclusive and full
participatory
dynamics/dialogue
among different
stakeholders to be
enhanced at local
schools-community level

Students' activities on
civic education should be
developed through
synergic action with local
community in order to
foster young people's
active citizenship

Diversity and pluralism
should find real
representation in local
partnership in the
educative sector

Figure 31- Pillar 1: the SOCI@LL Network
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5.3 Educative assets for innovative and inclusive learning
Challenges/problem addressed: in European societies, quality educative systems could be ensured through
innovative educational paradigms and pedagogical approaches which properly address the contemporary societal
challenges as multiculturalism, pluralism, technology’s introduction, flexible and learner-centred educative
programs, etc. This could be also ensured by providing up-to-date, useful and innovative resources to educational
professionals, allowing them to be more prepared to positively manage context challenges related to diversity and
to introduce new approaches can therefore become 'genuine laboratories of pedagogical innovation'.

GENERAL OBJECTIVE
The project is aimed at fostering inclusive education and training driving forward the proliferation of systemic
and holistic approaches and mainstreaming effective innovative pedagogies and methodologies, creating
opportunities for key actors to strengthen their intercultural competences, fostering an ethos of diversity and
respect for multiplicity inside and around schools and establishing long-lasting self-managed collaborative
settings for social experimentation and change.
SPECIFIC OBJECTIVES

RESOURCES

The proposed work-structure and activities were strategically planned to generate
and validate updated curricula and new prove-effective tools, including,
edutainment resources which (co-built-on the visions of the stakeholders,
particularly school community, scientific experts and public authorities linked to
education and inclusion matters) incorporates diversity and culturally sensitive
topics. For this reason, ground-breaking methods and resources addressed both to
school leaders and teachers/educators will be developed, tested, validated and
scaled-up, that include educative assets both culturally sensitive and that favour
inclusive educative programs inside schools.

• Toolkit for school
leaders on how to
create and sustain
culturally-sensitive
and inclusive systems
inside and around
schools
• Toolkit for teachers on
how to drive
curricular and
pedagogical
innovation and foster
multicultural learning
in and out classrooms

RECOMMENDATION #1

RECOMMENDATION #3

RECOMMENDATION #3

RECOMMENDATION #4

Inclusive learning to be
fostered though holistic
methodologies and
human rights-based
approaches.

Collaborative approaches
to be included in the
educative programs for
students-students,
students-teachers and
teachers-parents
cooperation and dialogue.

Flexibility and co-design
should be two issues to
be included in the
educative programs.

Capacity building for
teachers is required for
responding to societal
challenges (multicultural
classes, technology’s
introduction, flexible and
learner-centred
educative programs, etc.).

Figure 32- Pillar 2: Educative assets for innovative and inclusive learning
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5.4 Guiding tools on inclusive platforms for local authorities
Challenges/problem addressed: inside the promotion of inclusive learning at each country level, there could be
a gap between policy design and its implementation. To create effective bridges for cross-policy/sectorial synergies
and implementation, experimentation and mutual understanding among different systems and actors, innovative
systems are needed to be shared at community level and which should allow a systemic change in the way local
authorities cooperate and collaborate within the educative communities. This would contribute to disrupt
intergenerational cycles of deprivation and ensure more effective intervention against educational disadvantages
in each community level.

GENERAL OBJECTIVE
The project concept is built-on a deep collaborative approach, where meaningful and fruitful partnerships are
not only nurtured but also put into practice and showcase at local level. Inside and outside of the partnerships,
the key stakeholders will be deeply involved in all the phases of the project life-cycle (needs assessment,
planning, implementation evaluation and dissemination) and will be holders and ambassadors of collaborative
processes carried out at local level (local partnerships that run social labs). Local authorities will need guidance
in order to be both developers, participants and beneficiaries of such inclusive platforms to be created at local
and European wider level in order to foster and accelerate systemic changes.
SPECIFIC OBJECTIVES

RESOURCES

Tools addressed to local authorities will be developed, tested and fine-tuned in
order to create, animate and sustain social inclusion platforms. The resources
developed will be tested by end-users and fine-tuned to ensure optimised
alignment with the stakeholders needs and expectations. Empowering sessions are
foreseen to promote self-governance of inclusive structures/committees inside
schools and social labs around schools.

• Toolkit for local
authorities comprised
by a step-by-step
methodological
approach to social labs
and supporting
resources

RECOMMENDATION #1

RECOMMENDATION #3

RECOMMENDATION #3

RECOMMENDATION #4

Young people should be
at the center of inclusive
learning decision making
inside and around
schools improving their
academical performance
and active citizenship.

Parents engagement
should be promoted
inside and around
schools’ partnership
(especially for foreign
parents) in order to
foster their social
inclusion in the
surrounding
communities.

An evaluation framework
should be developed in
order to 'measure'
changes occurred thanks
to social inclusion
platforms.

Inclusive platforms
should include space of
dialogue related to
emerging needs and
priorities inside the
educative community (as
building up a community
framework for anibullying programs to be
implemented by schools
at local level.

Figure 33- Pillar 3: Guiding tools on inclusive platforms for local authorities
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5.5 SOCI@LL Virtual Social Lab
Challenges/problem addressed: community led solutions inside the educative systems are lacking adequate
supporting platform in order to involve all the multiple interested stakeholders in a co-decision process. Sustainable
changes and innovation in the education field co-designed by, with and for key-stakeholders within a whole school
framework could be fostered through the contribution of digital inclusive tools that through local social labs would
create a European network supported by a virtual platform.

GENERAL OBJECTIVE
Social labs (participatory, experimental and systemic) will constitute a privileged platform not only for codevelopment of innovative solutions by, with and to end-users but also for sharing expertise, disseminate and
scaling up resources, methodologies and results among relevant actors. Owned and managed by end-users,
these settings will be built-on local partnerships established between schools and school communities, local
authorities, scientific/technical experts and other key stakeholders and will give the motto to a European
alliance of partnerships virtually supported by a global SOCIA@L-LAB. Moreover, complementing the activities
planned to be carried out using these labs as background (and involving disadvantage groups), a set of other
participatory actions moving beyond purely exchange of good practices will take place during and after the
project lifetime.
SPECIFIC OBJECTIVES

RESOURCES

Building a lively virtual social lab will allow to create and sustain community-led
solutions for complex social challenges and establishing at the same time longlasting self-managed collaborative settings for social experimentation and change.

• Virtual Social Lab for
cross-sectoral
collaboration and
participatory learning
opportunities

RECOMMENDATION #1

RECOMMENDATION #3

RECOMMENDATION #3

RECOMMENDATION #4

Contemporary societal
challenges should find
the possibility to be
addressed starting from
the educative
communities

Inclusive methodologies
and approaches for codecision should have
diversity and pluralism as
the main components

Learner-centred
approach should be
promoted in order to
foster young people
empowerment and
ensuring also quality
education

Formal and non-formal
educative programs
should be part of a
comprehensive
framework at local level

Figure 34- Pillar 4: SOCI@LL Virtual Social Lab
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5.6 Challenges/conclusive remarks
In the SOCI@LL strategy, each of the step above-detailed are necessary and complementary in order to reach a wide
systemic change, from local to the European level, getting together all the relevant actors of the education field.
End-users pf the Virtual platform created will be better equipped to advocate tolerance and inclusiveness,
acting as guardians of democratic values and anti-discrimination, and/or to promote equality in the systems
inside and around schools. They will also be more prepared to positively manage context challenges related
to diversity, difference, multiculturalism and prevent the intolerance and discrimination. This is possible not only
through the creation of the virtual platform but also with its continuous sustainment.
Through the SOCI@LL network, open partnerships will be created at local level fostering inclusive educative
alliances. Welcoming and caring schools and classrooms are mainly nurtured by the community actors and secured
by governance models shared by leaders and supporters. These models do not simply follow damage/risk control
strategies or prevent negative effects of non-inclusive environments (labelling vulnerable groups and targeting
them with customised solutions); instead they seek to promote growth (both for individuals’ personal and
educational growth and for system level development). SOCI@LL adopts this positive perspective of inclusive
education/systems where all actors have a relevant voice and contribute to give.
Inclusive systems in and around schools especially prioritise the differentiated needs of marginalised and
vulnerable groups, including those at risk of early school leaving and alienation from society.
The educative assets created for innovative learning will foster intercultural and inclusive competencies from
teaching’s side, moving away from traditional mono-cultural education systems to ones that better connect young
people to the multicultural reality around them. In terms of knowledge this means a broader and more inclusive
understanding of our past and present and knowing about the increasing diversity in one’s own society and
community.
Active and responsible citizenship means embracing equality and democracy and cherish key attitudes such
openness, being non-prejudiced, tolerance for ambiguity, as well as respect for diversity and human rights.
SOCI@LL will promote these competencies inside schools through more culturally sensitive educative assets and
around schools through the exchange of knowledge and best practices on educative and social inclusion but, more
importantly, through the promotion of cross-sectorial collaborative settings (social labs) where innovative
solutions can be co-created and piloted by the end-users and different systemic levels.
Finally, guiding tools for local authorities will help to establish and maintain the Virtual Social Lab which will
provide systemic changes through its core resources and also co-designing and testing prototype solutions towards
more inclusive systems inside and around schools.

45

6 ACTION PLAN
6.1 SOCI@LL Action Plan
SOCI@LL proposal has the potential for scaling up the suggested innovative solution/approach/practice, supported
not only by sound evidences of the proved effectiveness of the use of the main constructs and methodologies in
educative settings and in addressing inclusive purposes (“good practice”), but also by the complex process of cocreation and co-validation of the resources by end-users promoted within the project. A SOCI@LL action plan has
been set out in order to give to the final users, beneficiaries and potential co-developers guidelines and indications
on how to replicate in other EU scale and contexts, this innovative and holistic approach.
The plan is structured around five steps, as follows:

Using the guiding tools

Engaging key players

1

2

3

4

Using innovative assets

Laying the foundations

5
Keeping tuned (online)

Figure 35- SOCI@LL Action Plan Steps

Each step is described in detail in the following sections.
STEP 1 – Laying the foundations
General objectives

Specific objectives

Targets
Results
Duration
Challenges/opportunities

Mapping the surrounding landscape of intervention, in order to identify, collect and address
needs and priorities through:
• Providing an overview of the state-of-play and needs
• Benchmark and showcase best practices
• Co-developing a roadmap in order to accelerate relevant changes
Key stakeholders will work together in order to commonly identifying priorities of action
from each point of view, giving the own’s relevant contributions. This first preliminary step
is of eminent importance in order to put down the basis for the systemic change to be
addressed, identifying the path to be followed. The state-of-the-art mapped will contribute
to provide sound evidences of the solutions proposed in order to overcome the
problems/challenges identified.
Students

Teachers

School leaders

Local Authorities

Communities

• Mapping the state-of-the-art of the context of reference and collecting best practices and
the knowledge existing in relation to the issues identified
2-3 months

3-4 months

+5 months

In order to trigger systemic changes, all the interested actors and stakeholders need to be
included in the research stage to identify what is missing and what needs to be done for
promoting and making effective inclusive educative networks at the different territorial
levels. It should be based on the active participation of all members of the school
community, in particular learners, to foster their empowerment and their sense of
belonging and by all relevant actors working for inclusive lifelong learning programs either
in the formal or non-formal educative field.

Figure 36- STEP 1: Laying the foundations
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STEP 2 – Engaging key players
General objectives
Specific objectives

Meaningful and fruitful partnerships should be fostered building a network in which
stakeholders’ commitment and sense of ownership are promoted and where nurturing
joint learning, sharing of experiences and cooperation will be the most important dynamics.
A democratic and inclusive school culture would be created which values diversity and
allows space for dialogue and discussion on controversial issues. This is essential for socioemotional learning and acquiring social and civic competences by all students and reducing
also social exclusion and discrimination trends.
Synergies and cross-sectorial collaboration and links would be started at local level,
connecting key local actors and creating fruitful and meaningful collaboration inside
structured framework for action.

Targets

Students

Teachers

School leaders

Local Authorities

Communities

Results
Duration

• Open partnerships/network created at local level

Challenges/opportunities

Learning institutions should not be viewed as an island but as an integral part of the local
community, including civil society and the business sector. Open networks will contribute
so to generating results at the local/country level of implementation and nurturing
European alliances at wider levels.

2-3 months

3-4 months

+5 months

Figure 37 – STEP 2: Engaging key players

STEP 3 – Using innovative assets
General objectives

Specific objectives

Targets
Results

Duration
Challenges/opportunities

Quality educative systems could be ensured through innovative educational paradigms and
pedagogical approaches which properly address the contemporary societal challenges and
learning needs for inclusive educative systems inside and around schools and establishing
long-lasting self-managed collaborative settings for social experimentation and change.
Learning contents should address challenges at individual, local and global levels, be
culturally sensitive and reflect multi-perspectivity. The experimental dimension of learning
should be promoted through study-centred and participatory approaches reflected in the
educative programs. Such learning environments can be best promoted through whole
school approaches.
Teachers need to be supported and empowered to manage diversity and develop the social
and civic competences of learners, through continuous professional development, practical
tools and ongoing support and guidance.
Teachers need to be aware of their subtle biases and should gain confidence and experience
in playing a facilitating role in difficult conversations.
Other key stakeholders at local, national and wider EU level could contribute in providing
insights and suggestions from the social inclusion field and from the formal and non-formal
education field.
Students

Teachers

School leaders

Local Authorities

Communities

• Toolkit for school leaders on how to create and sustain culturally-sensitive and inclusive
systems inside and around schools
• Toolkit for teachers on how to drive curricular and pedagogical innovation and foster
inclusive learning in and out classrooms
2-3 months

3-4 months

+5 months

Resources developed and tested to educational professionals and pedagogical innovation
should be tailored according emerging needs inside the classrooms and addressing societal
surrounding issues. In this way, educators will be more prepared to positively manage
context challenges related to diversity and to introduce new approaches can therefore
become 'genuine laboratories of pedagogical innovation'.

Figure 38– STEP 3: Engaging key players
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STEP 4 – Using the guiding tools
General objectives

Local authorities will need to be equipped to be both developers, participants and
beneficiaries of such inclusive platforms to be created for systemic changes.

Specific objectives

Empowering tools and guidance will be provided to policy makers at different
territorial level to promote self-governance of inclusive structures/committees
inside schools and social labs around schools.

Targets
Results

Students

Duration
Challenges/opportunities

Teachers

School leaders

Local Authorities

Communities

• Toolkit for local authorities comprised by a step-by-step methodological approach to
social labs and supporting resources
2-3 months

3-4 months

+5 months

To create effective bridges for cross-policy/sectorial synergies and implementation,
experimentation and mutual understanding among different systems and actors,
innovative systems are needed to be shared at community level and which should allow a
systemic change in the way local authorities cooperate and collaborate within the educative
communities.

Figure 39 - STEP 4: Using the guiding tools

STEP 5 – Keeping tuned (online)
General objectives

Specific objectives

Targets

Sustainable changes and innovation in the education field co-designed by, with and for
key-stakeholders within a whole school framework could be fostered through the
contribution of digital inclusive tools that through local social labs would create a
European network supported by a virtual platform.
Social labs (participatory, experimental and systemic) will constitute a privileged
platform not only for co-development of innovative solutions by, with and to end-users
but also for sharing expertise, disseminate and scaling up resources, methodologies.
Authorities at various levels need to promote and being involved in the
development of sustainable mechanisms that ensure that a spectrum of
stakeholders actively engage with educational institutions as long as they respect
the educational priorities and the needs for decisions autonomy of the educational
community.
Students

Teachers

School leaders

Local Authorities

Communities

Results
Duration

• Virtual platform

Challenges/opportunities

Community led solutions inside the educative systems are lacking adequate supporting
platform in order to involve all the multiple interested stakeholders in a co-decision
process. Sustainable changes and innovation in the education field co-designed by, with and
for key-stakeholders within a whole school framework could be fostered through the
contribution of digital inclusive tools that through local social labs would create a European
network supported by a virtual platform.

2-3 months

3-4 months

Figure 40- STEP 5: Using the guiding tools
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+5 months

7 RECOMMENDATIONS
Different point of views, and experiences converged into the roadmap of the SOCI@LL project. Partners have
already had the opportunity to put the basis of open local partnerships and network, testing their effectiveness and
sustainability in the analysis of the state of the art.
A common body of knowledge has been co-created, collecting parallel experiences already developed in the
education field and which represent a starting point for the elaboration of innovative resources inside the
expedition. The literature on topic contributed to achieve also this aim.
A proper strategy has underlined which are the different steps to be undertaken and describing the main challenges
and opportunities that could be met. While the SOCI@LL action plan served as an inspirational guidance for whom
from the school community of local communities’ organization wish to replicate the expedition and creating
sustainable inclusive systems in other EU contexts and settings.
Different recommendations have been collected in these preliminary activities. They could be summed up in the
following bullet points in order to be kept in mind as hints for the acceleration of systemic changes inside and
around schools, promoting social inclusion and fundamental EU values among the communities and contemporary
societies.
New narrative and paradigms to be widespread in contemporary societies
Positive narrative on diversity and pluralism should be created and widespread among EU societies in order to
values them as resources for human beings to be better exploited in order to increase the potential of everyone,
respecting the differences among social groups and individuals and promotion at the same time equality.
Social inclusion should be seen not as a process of homogenisation or equalisation but a process acceptance,
recognition and tolerance of the multitude actors and characteristics existing in the society, especially in the
education field. Young people need to be at the center of this evolution paradigm, representing the future of the
civilization process and representing the present, being one of the links of the chain to be included and heard now.
Learner-centred approach for effective inclusive learning
How could you include young people needs and priorities inside innovative curricula? How could you take them
into account for developing inclusive methodological approaches? The key is to let them say and hear their priorities
for succeeding in schools and at the same time fostering their personal development in the society through holistic
educative framework for personal, social and human development.
Education should be seen a general framework from which a young people could take all the necessary nourishment
to become the citizens of tomorrow, the worker they want to become, finding their place in the society and their
personal realization. For accomplishing this big task, educative systems need to put the learner at the center and
developing tailored and personalized learning path and resources to make flourish their inner potential.
Strong guild between the schools’ networks and local communities
To create an inclusive framework for action and cooperation in the education field, the collaboration of all the
interested actors is needed. Local authorities, civil society organizations, anyone who share the mission of wide
spreading common educative goals and act for it, should create powerful synergies in order to educate or train
young people within a consistent and structured framework. In this way, curricular and extracurricular activities,
formal and non-formal learning systems, education and training fields, would promote different activities as part of
the multiple development of young people in the society.
Technology: a potent tool for co-decision and participation
There is sometimes the problem to make effective contemporary democracies where pluralism, diversity and
continuous changes (posed by the technologies, evolution of human interactions, and new economies’
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physiognomy) challenge the creation and sustainability of inclusive societies. Technology’s role in the society has
been exploited in different way and sectors, but rarely it has been explored and valued its potential for social change.
It has a great impact in reaching out the most marginalised group and making them at the center of a co-decision
process in which participation is made easier and ensured. Innovation in the education could mean digital tools or
resources to be introduced in schools but innovation for inclusive education could mean also to use technology as
a platform where the voices of everyone is heard and included in the decision-making system.
Lifelong training: what’s new?
Lifelong learning has already a pillar in the EU education policies, promoted by different programs and initiatives.
But, this only values for the learners? And for the trainers? In the SOCI@LL research, what came out is that
continuous training should be promoted among the trainers or educators in their important role of ensuring an
updated learning process in line with society’s request and changes. If we recognise the evolutionary aspects of the
society, we should recognise also new paradigms and resources needed in order to ensure the full development of
the human being. Educators are the vehicles for sharing and passing on the new solutions of the contemporary
societal challenges for future better and more cohesive societies.
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