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1 Literature review
1.1 Introduction
This report reflects existing knowledge on documents, strategies and policies, laws and decisions in relation to
educational inclusion and social inclusion of young people in Cyprus. Several data and statistics were collected and
presented in relation to social inclusion situation in schools in Cyprus, practices, and trends.
This sections demonstrates the main findings of the literature review process conducted at national level. All the
information collected capture the challenges, opportunities and efforts made in Cyprus and are important for
drafting further the upcoming soci@ll activities.
The literature review focused on collecting a pool of recent and relevant resources, information ad references that
portray the current situation inside and around schools in Cyprus, with particular attention on educators’
knowledge and skills, policies and practices established by the Ministry of Education and Culture of the Republic of
Cyprus, the impact of these policies inside schools for both teachers and students, the initiatives and efforts
established nationally for the promotion of civic participation, management of marginalised groups and the efforts
made on the National Youth Strategy Areas.

1.2 Findings
According to the Communication from the Commission to the Council and the European Parliament - Improving the
Quality of Teacher Education, “Changes in education and society place new demands on the teaching profession […],
classrooms now contain a more heterogeneous mix of young people from different backgrounds
and with different levels of ability and disability […]. These changes require teachers not only to acquire new
knowledge and skills, but also to develop them continuously” (COM 2007).
Teachers who are called to work with diverse classrooms are rarely well prepared, while most of the times they
lack of knowledge and skills on the use of innovative technology available today. Many studies have shown that in
order to address the needs of young people inside and around schools in relation to the inclusive education and
training methods teachers, educators and school leaders should enhance their skills in order to provide equal
opportunities to the youngsters.
According to the National Report of Cyprus (2008) conducted by the Ministry of Education and Culture (MOEC) of
the Republic of Cyprus, the Ministry of Education realises the importance of appropriate schools (education)
environments, thus, they established priority policies to reflect the students’ needs, paying particular attention to
the “democratization” within a school unit. More analytically attention was given to the respect for the uniqueness
of each individual and the majority, equal opportunities for active participation in decision making and school
activities, cooperation and aversion from behaviours like xenophobia and racism in a multicultural environment.
Similarly to Unesco’s view on inclusion education (2018) and based on the UNESCO Convention against
Discrimination in Education (1960), the Ministry of Education in Cyprus works towards the inclusion of all young
people (students) such as "children from disadvantaged socioeconomic backgrounds, children in rural and remote
areas, children from ethnic and linguistic minorities, children affected by conflict and natural disasters, children
with HIV and AIDS, children of migrants and children with additional and/or special educational needs”.
Nevertheless, Angelides (2013), conducted a study through which he pointed out that educational policies were
mostly a barrier rather than helping towards establishing inclusive education practices. Based on the research
conducted for the application of inclusive education, teachers were under constant stress in following the
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predetermined policies of the Ministry, since this would have an impact on their evaluation by the assigned school
inspectors (MOEC).
According to the European Commission (2018), over the past few years major reforms and innovations were
introduced in the education system of Cyprus in order to correspond to the students’ needs. The reforms were
related to the following:
•
•
•
•
•
•

2018: New legislation on the establishment and operation of private Tutorial Centres;
2017: New policy development for the education of children with disabilities or other educational needs;
2017: School unit improvement plan development;
2017: New appointee system;
2017: New legislation on education;
2016: Proposal for the modernisation of the pupils’ evaluation system.

Nevertheless, besides the approaches of reform of the education system, a relevant recent study contacted in Cyprus
“examined the implementation strategies used by the participant teachers in order to practice inclusion in their
classrooms”. Based on a recent study that took place in Cyprus, Angelides (2013), states that the Ministry of
Education and Culture in Cyprus attempts to apply many inclusive practices. However, teachers remain sceptical
towards this since they believe there is a high level of marginalization in school. The study aimed at exploring the
application of inclusion strategies by four teachers in two different schools in order to explore how Cypriot primaryschool teachers practice inclusion in the classroom and how they perceive it as well as to record the implementation
of the inclusion practices as well as possible problems.
Throughout the implementation phase there were certain constrains mainly relate to:
•
•
•
•

Prevailed culture in schools
School culture and specific beliefs adopted by the school community
Different perspective on what inclusive education is
Negative attitude from head teachers due to the fact that teachers deviated from the official curriculum of
the school.

Another case study conducted to Cyprus relates to the inclusion of Roma students in Greek Cypriot schools (Symeou
et al., 2010). According to Demetriou and Trimikliniotis (2007), “the Roma in Cyprus have to a large extent been
ignored, avoided and marginalised in society, never recognised as a national minority, religious group or anything
that refers to their identity and culture”. During the study conducted, three schools with the highest enrolment of
Roma and Turkish Cypriot students in the Greek Cypriot educational system were selected. Prior to the research,
the schools selected were schools that the attendance of Roma students was irregular and poor, while the level of
dropout was high. In addition, students were characterized as difficult learners. The results from this research were
that teachers expressed the view that, similarly to other migrant students, Roma students were not able to learn
the Greek language. In contrast, Roma students felt that very few efforts were made on teachers’ behalf to
understand their background and culture, and thus, help them to feel included within the school community.
The results from the implementation of this case study were that teachers did not overcome their barriers or felt
more confident teaching Roma students. In addition, they mentioned that if they had a broader understanding of
the Roma background it would be easier for them to approach the students. Finally, they stated that, despite the
efforts of the teachers, Roma students will continue to have poor academic performance.
Nowadays, the society is distinguished by an increasing effort of young people to participate in civic engagement,
volunteerism and active participation in the country's socio-cultural life. “As part of its youth support and
empowerment mission, the Youth Board of Cyprus has taken the initiative to run a Youth Entrepreneurship
Development Programme within the framework of the National Action Plan for Youth Employment (Youth Board
of Cyprus 2018). In Cyprus, several NGOs are applying certain pilots for youth civic engagement. The Youth Board
of Cyprus realises this need and established this document as an investment to the youngsters of Cyprus.
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The National Youth Strategy Areas of interest are the following: employment and entrepreneurship, health and
wellness, social inclusion, volunteerism, active participation, youth and the world, education and capacitation and
creativity and cultural education (Youth Board of Cyprus 2017). Through the national Youth Strategy, the Youth
Board of Cyprus has set priorities that will help towards achieving the sub-objectives which are: recognition,
importance, respect, youth empowerment, active civic participation, prosperity and prospect, collaboration,
accessibility, and documentation. In addition, the National Youth Strategy of Cyprus (Cyprus Youth Board, 2017)
makes explicit reference to the social integration of minority groups in Cyprus with the objective being that thirdcountry nationals who reside legally in the Republic of Cyprus, including young people, become accepted in the local
community. Thus, Cyprus pays particular attention in providing the tools and knowledge to the youth in order to
become better integrated to the society through social orientation courses, education with regard to
rights/responsibilities, learning Greek, socio-psychological support.
What is more, there are several local initiatives that target to the local community as an effort to raise awareness.
The initiatives are related to awareness campaign through various means communication, intercultural festivals,
and educational programs. The schools in Cyprus “have established programmes to combat discrimination and
racism, and to promote intercultural dialogue, critical literacy” (Gavrielides 2018).
As an approach to the above and in relation to the youth participation and active citizenship at community level,
Cyprus was one of the case studies of the EU funded project “The Youth Empowerment and Innovation Project
(YEIP). YEIP “aimed to design a youth-led, positive policy prevention framework for tackling and preventing the
marginalisation and violent radicalisation among young people in Europe” (YEIP 2014). YEIP’s methodology was
characterised by its youth-led approach through which, during the fieldwork and test trials, young people had an
active role as peer researchers and explored with their peers experiences, opinions and suggestion sregarding the
prevention of violent radicalisation. According to Gavrielides (2018) “attached to disadvantage thinking are failed
social policies and measurement targets that are detached from young people’s needs and realities. Decision makers
are preoccupied with measuring and addressing ‘youth problems,’ rather than encouraging and nurturing ‘youth
talents”.
Another good initiative applid in Cyprus in relation to the equality promotion inside growing diversity schools was
the Future Youth Schools Forum (FYS), an approach that aimed to create a model for school led global citizenship
youth forums. FYS received the Global Education Innovation Award 2017 as one of the 20 EU recognized initiatives
of 2017. As observed, schools in Cyprus lack opportunities for deveolping skills such as leadership, modivation,
engagement, self-expression, creativity and entreupreneurship (FYS 2016). Among others, it is observed that
teachers do not have the capacity to cultivate students’ skilles or to promote Global Citizenshio Education, which in
turn, promotes active youth participation. Based on the results received from the implementation of FYS project,
students had the opportunity their leadership skills, participate in the school initiatives as well as to collaboarete
together. Additionally, FYS gave a voice to the students through minor adjustments to their structures curricular as
well as through extra-curricular activities that allowed them to express their thoughts and views. Last but not least,
students who participated to the FYS initiative had the opportunity to cooperate closely with the school
management, teachers and other peers.
Finally, it is important to highlight the fact that besides the intiatives that have been taking palce in Cyprus for
engaging young people in schools and promoting their social inclusion, there are several community-based
organizations that promotes the civic engagment of young people in Cyprus. According to the inovations in Civic
Participation (2018) (ICP), a global leader in the field of Youth Civic Engagemnt, one of the most successful
initiatives was the the Youth Activism Project, implemented by the UNDP Action for Cooperation and Trust (ACT).
The initiative run between 2009 – 2011with the aim “to bring together organizations and individuals from all parts
of the country and to engage young people in becoming active citizens” (Civic Participation 2018).
Moreover, Young Volunteers Cyprus is another initiative that takes place in Cyprus under the auspice of the
Pancyprian Volunteerism Coordinative Council. Young people aging between 4-18 years old have the opportunity
to become engaged in civic acitivites with their parents. “These activities consist of both fundraising through charity
events and community service projects aimed to serve those in need” (Civic Participation 2018). Further to the
3

Young Volunteers Cyprus, youngestrs can become active through the Cyprus Youth Counil that was established in
1996 and enables young people to express thein opinions regarding issues that concern their peers on national or
European Level (CYC 2016).
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2 Desk research
2.1 Introduction
The main aim of this section is to identify current practices and trends in inclusive education and innovation for
participatory practices among young people in Cyprus. The results from this research were derived from existing
documents research topics, strategies and policies. Further to this section there is an in depth analysis of sources
used to prepare this section such as internet and online databases, government statistics and articles.

2.2 Current situation: the legislative framework
Policies and legislations on inclusive education can be perceived as a lever for education thinking in terms of
disparagement and exclusion of young people from schools along with their social environment. In the case of
Cyprus the highest authority for policy-making in education is the Council of Ministers, whilst the overall
responsibility rests with the Ministry of Education and Culture (with the exception of the tertiary level institutions
which come under the remit of other ministries – see sections 1.2.4. and 2.4.). The Minister’s chief responsibilities
are the drawing up of educational policy, within the framework of the general education policy of the government
and the promotion and observation of its implementation. To this end, the Minister is supported by the services of
the Ministry.
Based on the summarization of the data analysis of the government, Cyprus has a long way in order to comply with
the European standards. Cyprus has been taking many measures towards forming policies, recommendations and
legislations on educational inclusion and social inclusion of young people. “Cyprus does not have an encompassing
youth policy but laws that address youth related issues1 the main legal instrument being the No. 33(I) of 1994:
Youth Board Law, which has established the Youth Board of Cyprus, a semi-governmental organisation funded by
the State, with representatives of youth organisations from each political party in the House of Representatives”
(“Hope For Children” UNCRC Policy Center, 2016).
•

The Cyprus Youth Council, which is also a member of the European Youth Forum (EYF) brings together
several Youth Organizations (private, NGOs) that promote dialogue and cooperation between young people
along with activities and events in different fields such as sports, culture and awareness-raising actions.
One of the main actions taken by the Cyprus Youth Council is the National Youth Strategy of Cyprus2, which
is consisted of the government’s plan for empowering young people. The strategy has been introduced in
2017 and covers the period 2017 – 2022.

As described in the European Commission portal, the objectives of the National Youth Strategy of Cyprus are the
following:
(a) Education & training
•
•

Objective 1: Assurance of quality education for all young people
Objective 2: Assurance of equal opportunities for education and training for young people

(b) Employment & entrepreneurship
•
•

Objective 1: Development, support and promotion of entrepreneurship among young people
Objective 2: Enhancement of the employability of young people and their integration into the labour
market, while ensuring their labour rights

(c) Health & well-being

1
2

http://www.youthpolicy.org/
http://onek.org.cy/wp-content/uploads/ONEK_brochure.pdf
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•
•

Objective 1: Equal and uninterrupted access to quality and youth friendly health services
Objective 2: Promotion of health and well-being and prevention of diseases

(d) Participation
•
•

Objective 1: Assurance of youth participation in all decision-making stages for shaping policies that
reflect the needs and views of the young people
Objective 2: Empowerment of youth for active participation in democratic life

(e) Voluntary activities
•
•

Objective 1: Development of a volunteering mindset and promotion of voluntary involvement of young
people
Objective 2: Official recognition and validation of the skills acquired through volunteering

(f) Social inclusion
•
•

Objective 1: Ensure equality and respect for human rights
Objective 2: Create a mindset that promotes social inclusion

(g) Youth & the world
•
•

Objective 1: Creation and utilization of opportunities for mobility
Objective 2: Promotion of a universal, inter-cultural and environmental mindset

(h) Creativity & culture
•

•

3

Objective 1: Creation of conditions for equal access and participation in the arts and culture
Objective 2: Development of conditions for artistic creation the objectives of the National Youth
Strategy are the following:
• In addition to the support young people get from the Cyprus Youth Council, secondary schools
have their own Pupil Councils, through which elected students from the school community, elect
the Regional Pupil Councils. Similarly the Pancyprian Coordinative Pupils Committee is elected
from the Regional Pupil Councils. In this respect, representative students from secondary schools
in Cyprus have the right to take part of the “Children’s Parliament at the House of Parliament, and
under the guidance of the President of Parliament discuss issues they that concern them” (“Hope
For Children” UNCRC Policy Center, 2016). The minutes from the discussions, along with the
outcomes are disseminated to the responsible authorise.
• The National Programme for the Asylum, Migration and Integration Fund (AMIF), under the
Ministry of Interior and the European Funds Unit, was introduces in 2015 with a time frame 2014
– 2020. Cypriot authorities, local and public bodies, non-governmental organizations,
international public organizations or private and public law companies can implement projects
relevant with the aim of the programme through an open call. “On one hand, the programme
targets third country nationals in the local community (asylum seekers and immigrants) with an
aim to achieve their integration in the society. On the other hand, the programme targets local
community, with an aim to raise awareness and facilitate the acceptance of the third country
nationals” (EACEA National Policies Platform, 2018a).
• Cyprus National Platform for Roma was established for strengthening the dialogue on Roma
issues such as housing, education, social services, health and employment. The platform supported
the cooperation of government bodies, independent authorities, non-governmental organizations,
academics and Roma. Through this platform several meetings were held in order to discuss the
Roma issues in Cyprus such as the access to health, employment, education, social services and
housing.
• The National Drugs Policy and Alcohol Policy 2013 – 2020 established in 2013 by the “Cyprus
Anti-drugs Council3 which is the supreme coordinating body in the field of addictions, responsible

https://www.moh.gov.cy/moh/moh.nsf/page43_en/page43_en?OpenDocument
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•

for the development of the national policy for drugs and dependence. The main fields of activity
include prevention and treatment from drugs and alcohol, targeting mainly young people” (EACEA
National Policies Platform, 2018b). This initiative targets mainly young people.
The Department for Social Inclusion of Persons with Disabilities which runs under the
Ministry of Labour, Welfare and Social Insurance is responsible for providing services and social
benefits to people with disabilities. More importantly, this department take measures towards
providing specialized services to children up to the age of the compulsory education (and their
families) in order to avoid social exclusion and marginalization.
The services of the Department are:
➢ Systematic and regular assessment of the child’s needs and abilities in education and
developments programs
Specialized support and counselling services to the families of children with disabilities in
order to ensure mental health and quality of life for family members.
➢ Provision of specialized Day Care services to provide appropriate education and proper
preparation for school education (Department for social inclusion of Persons with
Disabilities, Annual Report, 2017).
Action for social and school inclusion (DR.A.S.E ex Zones of Educational Priority
Programme). This project is implemented by the Ministry of Education and Culture on national
level under the 2014-2020 programming period. DRASE program aims to support and strengthen
students studying in public schools as well as to promote education and social inclusion. This
program is implemented in public schools and has the following objectives:
o Support the Cypriot population living below the poverty line or being at risk of poverty
and social exclusion.
o Ensure the welfare and support of the financially weaker groups of the population
particularly affected by the economic crisis.
o Reduction of early school leaving
o Improvement of learning outcomes
o Reducing school failure and delinquency
o Strengthening social cohesion by reducing the risk of social marginalization and exclusion.
➢

•

Schools participating in DRASE program offer a variety of extra-curricular afternoon activities and
courses as well as innovative and creative activities such as the creation of student clubs (dance,
theatre, journalism, music, painting, amateur radio, football, etc.) and the development of a
program which includes educational, cultural and other activities on health education.
•

•

•

Zones of Educational Priority (predated the DRASE program) was a “programme of selective
or focused prevention which aims at strengthening networks of schools. Within the Z.E.P. areas a
number of innovative activities such as the operation of recreation and entertainment rooms,
operation of student clubs (dance, theatre, journalism, music, painting, radio, soccer) and
programs of educational, cultural and health activities is promoted” (Cyprus Ministry of Education
and Culture).
Cyprus pedagogical institute is an initiative established to “improve and develop Cyprus’
educational system using modern pedagogical approaches and research data” (UNESCO). Among
the institute’s actions and activities, is the education and training of educators as well as research
and production of educational material that focus on new innovative pedagogical approaches
including ESD.
State Institutes of further education (Ministry of Education and Culture) function since 1960 (as
Foreign Languages Institutes) under the auspices of the Secondary Education Directorate. These
Institutes are a great example for lifelong learning since they offer equal opportunities of learning
to pupils and adults. Currently there are 41 Institutes across Cyprus, offering lessons to 17000
pupils every year. The courses to the pupils take place in public and Primary schools premises
after school hours. The subjects offered are:
o Foreign Languages (English, French, German, Italia, Spanish, Russian, Turkish) up to the
B1 or B2 Level of the Common European Framework of Reference for Languages.
7

o
o
o
o
o

Greek to Foreigners (speakers of other languages who live and work in Cyprus).
Accounting at all levels.
Consolidation lessons for Gymnasium and Lyceum pupils.
ICT
Preparatory lessons for the Pancyprian Exams

In order to have a structure educational system and promote social inclusion, the Republic of Cyprus
enforce a legislative framework, through which schools and school community (students, teachers, and
parents) are in line with European standards. Some of the most important laws are4:
•

•

•
•

•

The introduction of compulsory education until the age of fifteen – Law 24(I)/1993. This law lay
down the following provisions for education:
o Attendance in primary school and lower secondary school (gymnasium/γυμνάσιο) is
compulsory until a pupil graduates from gymnasium (γυμνάσιο) or reaches the age of 15.
o Education is provided free of charge in public primary and secondary schools, this
includes gymnasium, lyceum and technikes scholes (see chapter 5.).
o The textbooks published by the Ministry of Education and Culture in Cyprus or the
Ministry of National Education and Religious Affairs (Υπουργείο Εθνικής Παιδείας και
Θρησκευμάτων) in Greece are provided free of charge to teachers and pupils.
o The Council of Ministers has the authority to provide transport to pupils living at a
distance from the school they attend. This is either subsidised or free of charge. In 1997,
the House of Representatives approved new regulations concerning the operation of
public primary schools, namely the Dimotiki Ekpaidefsi (Δημοτική Εκπαίδευση) (Primary
Education) Act (ΚΔΠ 223/1997). This revoked all previous legislation governing primary
education, specifically the 1976 Act (ΚΔΠ 25/1976). The new Act emphasises the
centralised nature of the education system in Cyprus and states that the Ministry of
Education and Culture is responsible both for the administration and the day-to-day
operation of all public primary schools. It also notes that both the curriculum and the
timetables for primary schools are determined by the Council of Ministers, based on
proposals from the Ministry of Education and Culture. It covers all aspects of primary
education, including:
✓ The different types of schools that can exist
✓ Enrolments and transfers at the beginning of the school year
✓ The process of promoting pupils from one class to the next and issuing certificates
of attendance
✓ The smooth operation of the schools and disciplinary measures
✓ Attendance and absence of pupils
✓ The duties and responsibilities of the head teacher, deputy head and the teaching
staff
✓ The books to be used in schools
The establishment of the nine-year basic education period. This became a ten-year period on
14/04/04 with the introduction of a compulsory pre-primary (προδημοτική) year with decision
59.824 of the Council of Ministers. This came into force at the beginning of the 2004/05 academic
year.
The addition to the curriculum of classes in technology and computer science.
The introduction of a new curriculum in Mesi Techniki kai Epangelmatiki Ekpaidefsi (Μέση
Τεχνική και Επαγγελματική Εκπαίδευση) (Secondary Technical and Vocational Education) sector
in 2001.
The introduction of the Pancyprian Common Examination in the last year of the lyceum (λύκειο).
This is intended to combine the school leaving examination with the examination for the allocation
of places at universities and tertiary level institutions in Cyprus and Greece.

All laws, regulations and decisions described within this section were taken from http://bibliotekakrk.ibe.edu.pl/opac_css/doc_num.php?explnum_id=158
4
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•

•
•
•

•
•

•
•

•
•
•
•

•
•
•
•
•
•

Decision 65.536 on 16/05/07 of the Council of Ministers reduced the maximum class size in all
grades of nipiagogeio (νηπιαγωγείο) (kindergarten), primary school, gymnasium (γυμνάσιο) and
lyceum (λύκειο) to 25. The implementation of this decision would be applied gradually, starting
from 2007/08 and ending in 2010/11. By the same school year (2010/11), the maximum size for
a symplegma (σύμπλεγμα) multigrade-class in the kindergarten, the elementary, the gymnasium
and the lyceum schools was to be reduced gradually to 20. The reduction of the size of classes in
primary and pre-primary education started in 2003 and for the lyceum and the gymnasium in
2005.
The oloimero scholeio concept began experimentally in 1999/2000 in nine primary schools. In
2007/08 120 schools operated as proairetika oloimera scholeia.
On 17/05/06, decision 63.788 of the Council of Ministers created nine eniaia oloimera scholeia on
a pilot basis for the school year 2006/07. In 2007/08, the number increased to fifteen.
In 2005/06, the optional all-day kindergarten (ολοήμερο νηπιαγωγείο) (οloimero nipiagogeio)
operated on a pilot basis in ten classes in rural pre-primary schools. In 2006/07, the institution
was extended to 16 nursery classes at 14 state nurseries in rural and urban pre-primary schools.
In 2007/08 it was extended to 20 classes.
The regulation and monitoring of private tertiary level educational institutions – in Laws
67(I)/1996 – 193(I)/2002.
The pre-service training programme for prospective teachers of secondary education, which had
been running at the Paidagogiko Institouto Kyprou (Παιδαγωγικό Ινστιτούτο Κύπρου)
(Pedagogical Institute of Cyprus) until 2007, was assigned to the University of Cyprus by Law
10/1969-52(I)/2007 and regulations ΚΔΠ 236/2007. The regulations provide that in case the
University of Cyprus is not able to offer this programme, the Ministry of Education and Culture can
make arrangements for the Pedagogical Institute to offer the pre-service training again for
prospective secondary school teachers.
Article 20 of the 1960 Constitution details the basic right of education for every person in Cyprus.
The safety of pupils This Act made no provision for pupils with special needs. This aspect was
covered in Law 47/1979 on Special Education, which was then superseded by the law for the
Education and Training of Children with Special Needs, 113(I) 1999. In addition, in 2001 the
regulations ΚΔΠ 185/2001 and ΚΔΠ 186/2001 were passed regulating the identification of
children with special needs, their assessment, the development of an individualised programme of
education, their placement in an appropriate educational setting and their ongoing evaluation.
Article 28 of Law 180/1987 on the appointment of teaching staff
Circular from the Director of Primary Education, dated 24th November 1995, outlining selection
criteria for the children into public kindergarten
Decision by the Council of Ministers 34569/1990 introducing the nine-year compulsory education
period on an experimental basis
Decision by Council of Ministers 59.824/2004 approved mandatory pre-primary education, free
of charge for children from four years and eight months to five years and eight months in the public
sector
Decision by the Council of Ministers 11330/1972 regarding the establishment of the Pedagogical
Institute
Decision by the Council of Ministers 35582/22.05.91 provides for the establishment and operation
of the Cyprus Academy of Public Administration
Decision by the Council of Ministers 38.854/11.2.1993 concerning Inspectors A (Secondary
Education)
Decision by the Council of Ministers 42.514/ 12.5.95 regarding schemes of service for primary
teachers
Decision by the Council of Ministers 42.514/12.5.1995 regarding schemes of service for
kindergarten teachers
Decision by the Council of Ministers 66.280/31.10.2007 provides for the establishment of the
Scientific Committee for the restructuring of the Ministry of Education and Culture and the
Pedagogical Institute
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•
•
•
•
•
•
•
•
•
•

•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

•
•
•
•
•
•
•

Decision by the Council of Ministers 67.331/11.6.2008 regarding the establishment of the Centre
for Educational Research and Evaluation
Decisions by the Council of Ministers 22908/17.3.83, 25942/1985, 31802/1989, 40237/1.12.93
concerning Regulations of Gymnasia and Lyceums
Decisions by the Council of Ministers 63.420/23.02.2006 and 63.576/30.03.2006 regarding last
intake of students for HTI and the Nursing School respectively
Education Law 1895, colonial law on primary education
Education Law 1923, colonial law on primary education
Education Law 1959 regulates issues for secondary schools
Education Law 1962 providing for compulsory education at primary level
Education Law 24(I)/1993 regulates free education at secondary level
Education Laws 1959, 1976, 1997 regulate issues for elementary schools
Law 1(I)/2010 amends Laws 67(I)/1996-193(I)/2004 and stipulates the conditions under which
private tertiary education institutions can bestow academic titles of recognised educational
institutions operating in other EU member states
Law 10/1923, Colonial law reduces the role of the Church in education while promoting the role
of the British Colonial Administration
Law 10/1933, Colonial law provides for the control of education by the British Colonial Governor
Law 109(I)/2005 providing for the establishment, operation and control of private universities
Law 12/1965 provides for the dissolution of the Greek Communal Chamber and the establishment
of the Ministry of Education
Law 12/1986 provides for the establishment and jurisdiction of the Education Service Commission
(Επιτροπή Εκπαιδευτικής Υπηρεσίας)
Law 12/1999, scheme of service for Deputy Head (General and Technical Secondary Education)
Law 121/1990 provides for the operation of public secondary evening schools
Law 144/1989 provides for the establishment and operation of the University of Cyprus
Law 146(I)/2009 provides for appointment of disabled applicants in the wider public sector
Law 199(I)/2003 amends the Cyprus University
Laws 144/1989-44(I)/2003 and permits the University, in certain cases, to offer programmes in a
foreign language.
Law 223/97 regulates Primary Education issues
Law 23/2003 provides for the scheme of service for secondary school teachers
Law 234(I)/2002 provides for the establishment and operation of the Open University of Cyprus
Law 24(I)/1993 provides for compulsory and free education at the elementary and gymnasium
level
Law 5/1929 Colonial law providing for appointment, promotion, transfer and discipline of
teachers
Laws 10/1969 - 113(I)/2003, basic law for Public Education Service
Laws 10/1969-52(I)/2007 and regulations 236/2007 provide for the assignment of the preservice training programme for prospective teachers of secondary education to the University of
Cyprus
Laws 108(I)/1997-1(I)/2008 provide for the establishment, operation of School Boards and
election of their members
Laws 109(I)/2007 and 43(I)/2008 regulate issues relating to maternity leave
Laws 1905, 1935, 1952 Colonial Laws concerning secondary education
Laws 198(I)/2003 - 74(I)/2005 provide for the establishment and operation of the Cyprus
University of Technology
Laws 21/1974-125(I)/1999 provide for the establishment and operation of the Industrial
Training Authority-HRDA
Laws 47/1979, 113(I)/1999, 185/2001 and 186/2001 regulate issues pertaining to children with
special needs
Laws 5/1971-77(I)/2008 provide for the establishment and operation of private schools and
institutes including community kindergartens
10
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Laws 67(I)/1996-1(I)/2010, unified laws regulating the establishment, control and operation of
institutions of tertiary education
Laws 67(I)/1996-221(I)/2004 regulate the establishment and operation of the Cyprus
Accreditation Body SEKAP
Laws 68(I)/1996-1(I)/2004 provide for the establishment and operation of KYSATS
Laws 99/1989 and 24(I)/1993 provide for issues pertaining to secondary level schools
Regulations 153/1990 regarding the academic staff at the University of Cyprus Regulations
217/1993 and 213/1994 based on law 99/1989 regulate the establishment and operation of daynurseries
Regulations 223/76 regarding Supervision and Appraisal of Public School Teachers Regulations
223/97 regarding the operation of public primary schools
Regulations 2241/10.7.87 regarding placement, movement and transfer of public school teachers
Regulations 225/2008 based on Laws 99/1989-227/1990 regarding the operation of public
Primary Education
Regulations 2713/5.6.92 regarding Special Educational Staff and Postgraduate Collaborators for
the University of Cyprus
Regulations 276/2009 provide for arrangements to be made for a public kindergarten with ten
children or less to merge with other kindergarten(s) to form at least a two-class kindergarten
Regulations 282/99 regarding the disciplinary control of academic and other educational staff
Regulations 3057/3.5.96 regarding criteria and standards of educational evaluation accreditation
of programmes of non-university tertiary education level
Regulations 307/93 regarding leave of absence for public school teachers.
Regulations 310/90 based on Law 99/1989 regarding the operation of public secondary schools
Regulations 3102/29.11.1996 regarding administration issues relating to the Ministry of
Education and Culture Regulations 325/99 regarding the academic staff at the University of
Cyprus
Regulations 35/2008 based on Laws 10/1969-52(I)/2007 concerning scheme of service for
children with special needs
Regulations 36/96 regarding the appointment, promotion, renewal of contracts of academic staff
at the University of Cyprus
Regulations 558/2005 based on Laws 198(I)/2003-74(I)/2005 providing for the establishment
and operation of the Cyprus University of Technology
Regulations 81/91 regarding the pension of the academic staff of the University of Cyprus
Regulations of the Council of the University of Cyprus 26.2.1998 regarding sabbatical leave

2.3 Main trends and: official data and statistics
The body mainly responsible for education in Cyprus is the Ministry of Education and Culture. As it is exceptionally
important for a country to have a democratically organized school system, the mission and vision of the Ministry of
Education and Culture in Cyprus is to promote the individuality and the multicultural nature of a society as an
element or composition, of mutual understanding respect, in order to create suitable conditions for inclusive
education, (Ministry of Education and Culture, 2010b).
The fundamental principles that govern the entire education system are outlined and detailed explained in Part 2 –
Fundamental Rights and Liberties under the Article 20 of the 1960 Constitution of the Republic of Cyprus as follows:
"Every person has the right to receive, and every person or institution has the right to give, instruction or education
subject to such formalities, conditions or restrictions as are in accordance with the relevant communal law and are
necessary only in the interests of the security of the Republic or the constitutional order or the public safety or the
public order or the public health or the public morals or the standard and quality of education or for the protection
of the rights and liberties of others including the right of the parents to secure for their children such education as
is in conformity with their religious convictions."
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"Free primary education shall be made available by the Greek and the Turkish Communal Chambers in the
respective communal primary schools."
"Primary education shall be compulsory for all citizens of such school age as may be determined by a relevant
communal law."
"Education, other than primary education, shall be made available by the Greek and the Turkish Communal
Chambers, in deserving and appropriate cases, on such terms and conditions as may be determined by a relevant
communal law."
The Cyprus Educational System comprises of three levels:
•
•
•

Primary (Pre-primary and Primary School)
Secondary (Gymnasium, Lyceum, Technical & Vocational)
Higher (Universities – Tertiary Institutions - Colleges)

Figure 1: the structure of the education system in Cyprus

According to the Primary and Secondary Education Law N.24 (I) of 1993 and Law Ν.220(I)/2004 (Compulsory
Schooling and Provision of Free Education), education is compulsory and free at public schools and lasts for a period
of ten school years. Thus, the right for education applies for Cypriot and foreign students while parents are obliged
by the law to enrol their children at a school within their district. Students have the right to study in public
educational institutions irrespective of their residence status (Cypriot citizens, TCNs, etc.), their nationality, and
12

their parents’ origin. However, the Republic of Cyprus did not manage to establish measures to document or
monitor the school registration, still, since Cyprus is a small island (=small community) a child who is not enrolled
in a school is difficult to be concealed.
According to Eurostat (2017), early leaving from education and training has been falling continuously in the EU
since 2002, for both men and women. The fall from 17.0 % in 2002 to 10.7 % in 2016 represents steady progress
towards the Europe 2020 target of 10 %. Nevertheless, as it is observed from Table 2, the dropout rate in Cyprus
for 2013/14 in respect to the EU overall percentage was very high (23.3% for public schools and 7.2% for private
schools). More analytically, the ration number of failures and dropouts in relation to the initial enrolments were:
Public schools: ration enrolment/dropout = 233.87
Private schools: ration enrolment/dropout = 72.2

.
Table 1: Number of enrolments, drop-outs, failures and promotions of school year 2013/2014 by type of school, grade and sex

By law Children begin school when they are over 4 years and 8 months of age (nursery) until the age of 15 (last
grade of Gymnasium - obligatory).
The total number of the student population in Cyprus in public education (primary and secondary) for 2015 - 2016
was 110,003. The total number of foreign born students in Cyprus for 2015 - 2016 found in public education was
7,433 (boys 3,837 and girls 3,596). In the private schools the number reaches to 2,234 (boys 1,112 and girls 1,222).
In total, for both sectors the number reaches to 9,667 (4,949 boys and 4,718 girls). Based on the information of the
Cyprus Statistical Service, the five countries where most foreign pupils come from are: Georgia, Romania, Greece,
Bulgaria and Syria (Statistical Service, 2016).
As displayed to Eurostat research of 2016, educational level of men and women who have completed the primary
and lower secondary education in Cyprus is 19,8% for women and 21,2% for men. Upper secondary education is
34,5% for women and 41,06% for me, while the percentage for tertiary education is 45,7% for women and 37,8%
for men (Eurostat, 2016).
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Figure 2: Educational level of men and women in Cyprus

The following table displays statistics on schools, pupils and teachers by level of education 2014/15. Unless
otherwise stated, all statistical information is provided by the Statistical Service of the government of the Republic
of Cyprus.
Level of education

Schools

Total

713

Total

362

Total

167

Pupils

Pre-primary
29628
Primary
53.426
Secondary
57.161

Teaching staff
Full time, part
time or full time
equiv.

Pupil teacher ratio

2313

12.8

4179

12.7

5619

10.1

Table 2: statistics on schools, pupils and teachers by level of education

Inclusive education in Cyprus depends on many aspects. There are many factors that affect inequalities within the
school community and the surrounding environment along with practices that do not promote inclusion in schools.
According to the OECD Pisa (2015) low achievement in basic skills among 15-year-olds in Cyprus rates the second
worst in the EU. Cyprus demonstrated the highest share of low achievers in science (42.1 %) and mathematics
(42.6%), while reading skills comes to the third worst in the EU (35.6%) (OECD PISA, 2015).
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Table 3: Share of low achieving students in all three domains: science, reading and maths. Countries are ordered from the lowest
to the highest share of low achievers in science, reading and maths

In addition to this, the low achievements in of basic skills reflect also gaps between different social groups. “Cyprus
has one of the EU’s highest shares of low achievers among students from the bottom social quartile and the highest
share in the top quartile. Differences between migrants and non-migrants remain significant, although they are less
pronounced in science, with second-generation migrants outperforming non migrants (OECD PISA, 2016). In
response to the PISA results, the Ministry of Education has set up a committee to analyse the performance of Cyprus’
students with the aim of implementing an action plan to improve educational outcomes in the upcoming school
years” (European Union, 2017).
Another factor important to consider is that as happened in other EU countries, Cyprus has recently increased
numbers of arrived refugees. This situation seeks measures to integrate migrants in education. Cyprus has always
been high in the ratings of immigration: in 2015, about 20 % of residents were foreign-born, with 13 % from EU
Member States and 7 % from non-EU countries (Eurostat data for 2015). “Almost half of the 3 000 asylum applicants
in 2016 were from Syria” (ECRE 2016). “Children with refugee or protected status are not recorded separately;
however 117 unaccompanied minors were accounted for in 2016” (Data from MoEC)
According to the European Commission (2016), school dropout for foreign-born students remains quite worrying
since their ESL rate is more than five times higher than for native-born students (16.7 % vs 3.1 % in 2015), and still
well above the EU. Nevertheless, this gap is also slightly diminishing from 14.9 pp in 2014 to 13.6 pp in 2015. These
results also reflect a particularly weak performance of boys with an immigrant background in the 2012 OECD
Programme for International Student Assessment (PISA).
Based on the Policy Document on the ‘Integration of Children with a Migrant Background into the Cypriot Education
System’, adopted in 2016, an Action Plan is being rolled out in 2016 - 2018 covering such issues as mapping the
migrant student population, diagnosis, evaluation and teaching of Greek as a second language, measures for
reception, transition and inclusion of migrants, teacher trainings and anti-discrimination actions. Extensive efforts
are in place to provide support for the learning of Greek and for the integration into general lessons of migrant
students, including refugees and unaccompanied minors. In summer 2016, a summer school for selected children
with migrant background was introduced and given its positive results, it is planned to be implemented also in the
summer of 2018.
Note: All data displayed above refer to the government controlled area of Cyprus 5.
5 There are two community groups that are residing in the island of Cyprus and are acknowledged from the Constitution of Cyprus: the Greek-Cypriots and the Turkish Cypriots. These
two Communities are defined according to the following criteria: ethnic origin, language, cultural tradition and religion (European Commission 2007). After the invasion of Turkey in the
island since 1974 there was an exchange of the population and Turkish Cypriots moved to the occupied areas whereas the Greek Cypriots moved to the government controlled areas. In
this regard, the analysis presented in this paper refers exclusively to the government controlled areas.
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The Ministry of Education and Culture, pays particular attention in enriching all students’ knowledge of life and
other people’s experiences and values, “adopts the main purpose of inter-cultural education which is for all students
to enrich their knowledge of life and other people’s experiences and values, to explore global values and to reject
stereotypes and prejudices. Moreover, it is hoped that these principles will create the conditions for a peaceful coexistence and prosperity not only in Cyprus but also in multicultural Europe and in the whole world in general”
(Ministry of Education and Culture, 2010a).
Students’ have fundamental rights when it comes to education. Some of the most important rights are the following:
•
•
•
•
•

Right for education in schools of Cyprus (as mentioned earlier)
Freedom of thought, conscience and religion
Right to vote and be candidates for School Councils
Submission if demands or complaints to the educational authorities
Other rights such as environment and quality educational services, hygiene and safety places and
installations adapted to the needs of all students (including students with special needs), promotion of
mutual respect and encouragement of regular study and reduction of school absences and so on (Ministry
of Education and Culture, 2010a).
Besides their rights, students have also obligations towards the school, such as to participate in all school events
(including excursions and common mass attendances), unless an announcement or a decision of the Principal
specifies otherwise.
The results from the data and analysis of the current situation of the Cyprus Education system shows a series of
unstructured matters and challenges. Education system’s need for change, adaptation and intervention is imminent.
Some of the controversial discussion on future developments in education are the following: (European
Commission, 2010):
•
•
•
•
•
•
•
•
•
•
•
•

•

Education and financial literacy
Educational reform
Curriculum revision
Ongoing Dialogue between involved stakeholders in the field of education
Vision and next steps in education
Translation of literature into foreign languages
School Boards and Advisory Committees
Teacher appointments and evaluation scheme for teaching personnel
Formal introduction of Information and Communication Technology
Lifelong Learning
Special needs education
Multicultural education
Student transportation
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2.4 What has been done so far? Mapping the projects for social
inclusion
The programme involves five different European countries: Cyprus, Greece, Italy, Poland, and Portugal, while the
typology of the consortium is divided in 3 main categories: schools, local authorities and scientific/technical
experts.
On behalf of Cyprus, soci@ll project is implemented by the Private Grammar Modern Schools (P.G.M.S.), the Agios
Athanasios Municipality (AAM) and the Advancement of Research and Development in Educational Technology
(CARDET). All three project partners have a tremendous background on inclusive education along with
participatory activities among young people.
The mission of Cardet Ltd is to inspire innovation and to promote education, social inclusion, research and
development through evidence-based practices, cutting-edge research and empowered people. Among others,
CARDET’s services and core expertise include research and evaluation, education and training, innovation and
entrepreneurship, instructional design, e-learning, civil society, development education, migration, strategic
visioning and policy analysis.
In this framework, Cardet Ltd has been implementing several initiatives to promote social inclusion, inclusive
education and innovation participatory practices among young people. Some of the latest European projects
implemented at national level are:
• BackPack ID (www.backpackid.eu/en/): BACKPACK ID is an innovative intervention for promoting the
inclusion of refugee children at school in 4 European countries (Greece and Italy, Germany and Sweden),
which are met with acute and very diverse challenges by the ongoing refugee crisis. Informed by these
differences, the present approach on social inclusion advances a common account of social inclusion
challenges; it sees the social inclusion of refugee children as a function of addressing the needs and
perspectives of those children and their families, and local communities and stakeholders, while affirming
common European values.
• Blend IN (http://blend-in.eu): Developing Financial Competencies for EU Citizens Utilizing Online Learning
and Digital Literacy.
• Digital Inclusion (https://digitalinclusiontools.com/): Integration of migrants to the host societies and how
to deal with the educational needs of migrants and refugees. How to address: education is considered
indispensable to integration there is an increasing need to prepare all adult education providers (AEPs) in
the most affected EU countries to initiate relevant programmes with the newly arrived migrants and
refugees. Target group: adult education providers and migrants & refugees. (running)
• E-COURSE: E-COURSE (Enhancing the Participation and Learning Performance Of Migrant and Refugee
Children in Primary School Education) project partnership will collaborate in order to develop tools that
will promote the inclusion of newly arrived migrant and refugee children and to combat Early School
Leaving. Specifically, the E-COURSE project, funded by the Erasmus+, aims at enhancing the participation
and learning performance of newly arrived migrant and refugee children in primary education, thus
addressing the priority of social inclusion, fostering the development of social, intercultural competences,
combating discrimination, segregation, racism, bullying and violence, and enhancing the access,
participation and learning performance of disadvantaged learners, reducing disparities in learning
outcomes.
• E-EVALINTO (https://evalinto.eu/): Early school leaving (ESL) is an obstacle to the socio-economic growth
of the European countries. One of the targets for the EU in 2020, related to education, is to reduce the rates
of ESL below 10%. Tackling early school leaving is a stepping stone towards improving the opportunities
of young people and for supporting smart, sustainable and inclusive growth. The objective of E-EVALINTO
is twofold. On the one hand, it is intended to promote peer mentoring actions addressed to both reduce
early school leaving in migrant students’ population (secondary school) and to acknowledge the value of
interculturality itself as part of an active and responsible European citizenship education. On the other
hand, E-EVALINTO is aimed to develop an ICT framework for assessing, managing and developing activities
for intercultural contexts, with particular focus to taking decision processes and the identification of
different patterns that may be induced from the variety of potential situations to be analysed.
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HOMBAT: Combating HOMophoBic And Transphobic bullying in schools (HOMBAT) is a new European
project, aiming to create a solid and sustainable framework for the prevention and combatting of
Homophobic & Transphobic (HT) bullying in schools, in Greece, Cyprus and Lithuania.
iDecide (www.idecide-project.eu): The project iDecide aims to develop an innovative toolkit and induction
course to support evidence-based policy making that can lead to the reduction of disparities in learning
outcomes and marginalization, by supporting school leaders, school staff, and policymakers to engage in
shared and inclusive decision making.
InterCap (www.developtogether.eu): Developing capacities together (or InterCap) is a EuropeAid project
about the creation of European CSO-university networks for global learning. This project aims through the
enhancement of critical understanding of migration and sustainable development, in the context of SDGs,
amongst those in teacher education, in order to increase comprehension of the relationship between the
interdependent world, (in)-security and risk.
MEDIS: Mediterranean Inclusive Schools: The project MEDIS is an initiative aimed at the inclusion of
migrant children at schools. MEDIS primary aim is to strengthen and consolidate social cohesion,
intercultural education and local language in a multilingual framework of newly arrived migrants at
primary and secondary schools through the Mediterranean Inclusive Schools Programme based on the LIC
Plan, an action plan already developed and validated in Catalonia (Spain).
Sport ID (https://sportid.ee/): Sports as a mean to promote integration and struggle against discrimination
and racism is the rationale behind the SportID project. The primary aim is to create awareness –raising
activities for amateur athletes, coaches, trainers, and educators who work in the particular fields of sports
connected with solidarity and social inclusion, sharing good practices, and creating Open Educational
Resources about how sports can support social inclusion of migrants, refugees, and asylum seekers.

2.5 Conclusions
The legal framework in Cyprus have several set policies and legislation on inclusive education and to safeguard the
rights of young in Cyprus. However, Cyprus has a long way in order to comply with the European standards. It seems
that the Republic of Cyprus has been taking many measures towards forming policies, recommendations and
legislations on educational inclusion and social inclusion of young people, yet, neglecting their actual needs.
As observed from the Desk Research that has been carried out, there are several organizations working towards
the social inclusion of young people in schools and the community. Inclusive education in Cyprus depends on many
aspects though. There are many factors that affect inequalities within the school community and the surrounding
environment along with practices that do not promote inclusion in schools.
It is also worth mentioning the fact that through the Desk Research it came to the light that Cyprus has been
accepting increased numbers of arrived refugees. At the same time school dropout for foreign-born students
remains quite worrying since their Early School Leaving rate is more than five times higher than for native-born
students, and still well above the EU. Consequently, particular efforts and actions should be further taken place for
this group of young people as well.
As described earlier, the Ministry of Education and Culture, is one of the most important actors that pays particular
attention in enriching all students’ knowledge of life and other peoples’ experiences and values. Yet, since there
many initiatives taking place for the social inclusion of young people in school and the society it is important for
Cyprus to set local and national mechanisms of collaboration between these organisation and the Ministry in order
to achieve greater result in the active participation and social inclusion of youth in Cyprus.
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3 Field research
3.1 Introduction
Further to the collection of legislative framework in Cyprus as well as the official data and statistics, all partners
contacted the following field research activities:
1)

Surveys (targeting students, teachers and school leaders);

2)

Focus groups (with members of the school community and with other key stakeholders) and

3)

Interviews with experts in the areas of education and social inclusion).

All the above activities were planned and implemented by CARDET, in collaboration with the Grammar School and
the Municipality of Agios Athanasios between June and September 2018. More than 100 stakeholders were engaged
in the fieldwork activities, providing relevant inputs to a clear understanding of their needs and state-of-play and
contributing to the identification of good practices and recommendations for the resources to be developed within
the SOCI@LL project.

3.2 Inside schools
The Grammar School led the deployment of the surveys and engaged the school community in the field research
activities. 81 participants were involved in the survey, including 58 students, 20 teachers and 3 school leaders. All
surveys were prepared in online versions targeting independently the students, teachers and school leaders. Data
from the surveys was treated and analysed by CARDET and main results were debated between the national
network (scientific partner, school and municipality).

3.2.1 The surveys
3.2.1.1

The school environment (students)

The survey targeting students was completed by 58 youngsters from two secondary-level classes. Respondents are
aged between 14 and 19 years old and, like their parents, have Cypriot citizenship. 52% of the participants is female
and 48% is male. One exceptions to this homogenous pool are one respondent with Greek and Cypriot citizenship
and one with Cypriot and English citizenship. Finally, two students have at least one parent foreigner.
Further there is an analysis of the profile of the students.
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Figure 3: Age of students surveyed
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Figure 4: Gender balance of the surveyed
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Figure 5: Citizenshio of students surveyed
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Figure 6: Citizenship of the parents of students surveyed

When assessing their school environment, students generally reveal a positive impression. They describe their first
contact with the school as friendly and welcoming (34.4% Strongly Agree, 51.7% Agree, 10.3% Neutral and 3.4%
Disagree) and their relationship with teachers even better (27.5% Strongly Agree, 51.7% Agree, 17.2% Neutral and
6.8% Disagree). When referring to the diversity, respondents consider that there are many students from different
cultures and view this diversity as positive for them and for their peers (44.8% Strongly Agree, 34.4% Agree, 10.3%
Neutral and 6.8% Disagree). They also mention that schools and its educational programme are tolerant of diversity
and multiculturalism. In regards to the opportunities given to students to participate and debate their needs and
opinions the responds were mixed with half of the students interviewed to agree and the other half to disagree.
Positive positions are expressed in regards with the teachers’ incorporation of themes linked to diversity,
multiculturalism and inclusion in their classes, the support provided to students with learning difficulties and the
opportunities given to the participation of parents and carers in the debate around the students’ needs. The results
of this section of the survey, presented in the next Figures.
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Figure 7: Was the first contact that you had with yours school
friendly and welcoming?

Figure 8: Students coming from different cultures than
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Figure 9: In your school, are there many students coming
from different cultures than yours(include also different
languages,religions, nationalities, etc.)?
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Figure 10: Do you think this cultural diversity is something
positive?
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Figure 11: Do you think this cultural diversity is well
tolerated by most of your schoolmates?
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Figure 12: Do you think that your school and the educative
program are tolerant towards student's diversity and
multiculturalism?
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Figure 14: Are there in your school similar opportunities for
the parent/carers?
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Considering their relationship with their classmates, students express positive opinions (65.5% Agree and 10.3%
Disagree). In regards to the question of boys and girls having different roles in society a great percentage tends to
disagree although there are many positive responds and some neutral. In addition, to the question whether boys
have easier life than girls (inside and outside schools) the responds vary from positive to negative, while a great
number do not want to respond (31% I do not want to respond). Almost 34.4% of the participants of the survey
mentioned that they have already assisted to episodes of abuse or mistreatment among their peers (51.7%
positively state that these situations occurred through mobile phones and/or Internet). Finally, 51.7% of the
students state that same-sex relations are not accepted among their peers while 27.5% remain neutral. The figures
below presents these results.
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Figure 15: Do you have a good relationship with your
classmates?

Figure 16: Do you think that boys and girls have different
roles in society?
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Figure 17: Do you think that boys have life easier than girls
(inside and outside schools)?
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Figure 18: Among your peers, did you ever assist to
episodes of abuse of mistreatment of someone vulnerable
by someone somehow stronger, or more powerful?
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Figure 19: Do these episodes of abuse or mistreatment also
occur through mobile phones and/or Internet

Figure 20: Are name-sex relations (boy with boy and girl
with girl) accepted among your peers?

“Inside and outside school activities” were also addressed in the survey, as students were asked to provide their
feedback on learning activities at school which they believe would best promote inclusion and diversity. Responses
point to a global preference for interactive group, outdoor and internet-based activities. Additionally, participants
shared their main interests, indicating the activities they prefer in their free time. “Going out with
friend/classmates”, “listening to music” and “playing sports” were at the top of their choices. Results of this section
are described next.

What do you like doing in your free time?
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Surfing the internet

Other (specify)

I do not want to respond / I do not know

Figure 21: What do you like doing in your free time?

“My school in the future” was a section dedicated to the student’s views on the characteristics and activities their
school could promote to include and involve all. Playing the role of Ambassadors for Inclusion of Diversity and
Multiculturalism, students suggested several different actions, highlighting the importance of having cultural week
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(presentations and other activities on other cultures, religions and beliefs), pushing diversity in classes (bringing
up topics and letting students discuss their opinions), social outgoings, panels at the school for a more tolerating
environment, outdoor activities, events among students from different cultures, create classes with students from
a variety of cultures! Create talent shows and cultural events in order for those students with special talents to shine
even if they are not so good at completing tests and getting good grades, create clubs like charity work, in order to
bring together students depending on their interests and not on their culture and ethnicity, learning about different
cultures; probably during the religious knowledge lesson, addressing cases of bullying and racist behaviour to
students of different cultures during meetings, making sure the school uniform has pieces of clothing appropriate
for all cultures, group projects, trips, activities that would promote inclusion would be includes in the school's
weekly schedule, a cantine with multicultural food, allowance of all religions, respect from the school towards the
students, painting on the walls of the school with whatever describe every student, give the chance to tell your
opinion for the teachers of the school anonymously on a piece of paper, provide classes of all the cultures of the
school in order for all the students to know each one and religious studies on various religions.

3.2.1.2

The educative programme (teachers)

In total, 20 teachers responded to the survey. Most are women, with Cypriot, British/Cypriot, Canadian/Cypriot,
Finnish and Cypriot/USA citizenship. Teachers who have participated in the survey are 25-57 years old while most
of them have 21 plus years of teaching experience. Graphics below summarise the respondents’ profile.
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Figure 21: Age if the teachers surveyed
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Figure 22: Number of years of teaching experience of the teachers
surveyed
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Figure 23: Citizenship of the teachers surveyed
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Figure 24: Gender of the teachers surveyed

Participants were asked to reflect upon the school and its educational programme. In general, respondents consider
that the first contact they had with the school was friendly and welcoming (60% Strongly agree and 40% Agree).
To the question whether the school and its educational programme provides adequate tools or methodologies to
support students with learning difficulties teachers give various responses with some agreeing, some disagreeing
and some remaining neutral. In addition, almost half of the teachers believe that there are tools and methods to
cope with bullying and cyberbullying among students, while the rest either disagree or remain neutral. Regarding
their opinion on the educative programme being adequate form the point of view of gender equality, teachers’
responses again varies (15% Strongly Agree, 30% Agree, 30% Neutral and 15% Disagree). Half of the teachers
engaged in the survey indicate that the school has a significant level of diversity or multiculturalism among students
and the reflection of multiculturalism and diversity in school policies and educative programme. When assessing
the extracurricular activities aiming at promoting full participation and civic engagement of students, teachers’
responses show to be dominantly positive. In general, respondents agree that the educational programmes are
balanced and promote gender equality. Moreover, 70% of the teachers strongly believe that homosexuality is still
a taboo in educative programmes. Responses to this section of the survey are presented I the next figure.
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Figure 25: Was the first contact that you had with your school
friendly and welcoming?
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Figure 26: Do you think the school, or the educative
program provide adequate tools or methodologies to better
support students with learning difficulties?
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Figure 27: Do you think that the school provides adequate
prevention
tools
and
methods
to
cope
with
bullying/cyberbullying among students?
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Figure 28: Do you think that homosexuality is still a taboo
in educative programmes?
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Figure 29: Do you think that the educative program is adequate
from the point of view of gender equality?
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Figure 30: Do you think that your school has a significant
level of diversity or multiculturalism among students?
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Figure 31: Is diversity and multiculturalism reflected
adequately in school policies and in educative programs?

Figure 32: Are there extracurricular activities aiming at
promoting full participation and civic engagement of
students?

Teachers’ were also asked to identify different contexts or methods they believe to be most effective in drawing
students’ attention and ensuring the full participation of every one of them. Outdoor, interactive-group and
internet-based activities were the most frequently mentioned options (see Figure below).
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Figure 33: Most inclusive school activities for teachers

Focusing on the school and school environment, respondents reveal that relationship between teachers and
parents/carers among staff are good and that they treat each other with respect independently of their roles,
gender, class or ethnic background. Very few of the teachers, however, considers that parents/carers adequately
approach and/or deal with issues concerning diversity and multiculturalism at home and more about half indicate
that parents/carers coming from a different cultural background, interacted differently with the school. Moreover,
most participants recognise the need for staff training on methods and tools to foster social inclusive education. In
general, teachers consider that the school promotes and acts as an adequate and positive role model in what regards
to gender equality. Responses are detailed below.
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Figure 34: Do you have a good relationship with the
parents/carers of your students?
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Figure 35: Do you think that parents/carers adequately
approach and/or deal with issues concerning diversity and
multiculturalism, with students?
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Figure 36: Concerning the parents/carers coming from a
different cultural background, do you notice any difference
in the interaction of them with the school?
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Figure 37: Concerning gender equality, do you think that the
school promotes and acts as an adequate and positive role
model?
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Figure 38: Do you think that school staff needs training on
methods and tools to foster social inclusive education?
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Figure 39: Does school staff treat each other with respect
independently of their roles, gender, class or ethnic
background?

Teachers were invited to list key characteristics that curricula, resources and methodologies should have to
promote innovation towards more inclusive schools. Answers provided point to: respect, diversity, collaborative,
the curriculum must put learners at the center of teaching and learning, use of Universal Design for Learning
Principals, use of a flexible, inclusive environment that is respectful and responsive to individual learner
preferences, needs and values, cross curricular, interdisciplinary, interactive group activities, it should never be
static, reflection and actions, encourage students to work together in a controlled but friendly supervised, informal
environment - e.g. moving desks together and this involves targeting the inclusion of more lessons with a group
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work bias and feedback and discussion element. Ensure that students are frequently 'mixed around' = encourage
different mixes of students e.g. mixed ability; culturally etc, use of films, discussions, emphasis on multicultural
issues at an early age in the lower calluses especially in humanities, visits to museums, art exhibitions, educational
trips abroad, focused on learning not testing.

3.2.1.3

The school policy (school leaders)

The 3 school leaders engaged in the survey have all Cypriot citizenship. Two of the school leaders have more than
35 years of teaching experience and 1 more than 25. Over their experience with the educative sector, 2 of the school
leaders are working with around 800 students from 42 different classes, while the other one works with 270
students from 14 different classes. Two of the school leaders are men aged between 36-46 and 57 years old.
Demographic data is summarised next.
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Figure 40: Age of the school leaders surveyed
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Figure 41: Gender of the school leaders surveyed

Cypriot
Figure 42: Citizenship of the school leaders surveyed
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SL1

SL2

SL3

Role Development in the school

Headmaster

Director

Deputy Headmaster

Number of experience in the current school?

36

38

27

Number of experience in total in educative
sector:

36

38

27

Number of students in your school

850

270

800

Number of classes in your school

42

14

42

Table 4: School leader survey summary

The first section of the school leaders survey was focused on the school documentation. A helicopter view on the
results shows that most respondents agree with the school being considered multicultural (66.6% Strongly Agree)
and with significant diversity rates, as having a welcoming programme with information and procedures related to
inclusion (66.6% Strongly Agree), as well as an educational project and daily activities diversity-friendly (100%
Strongly Agree). School leaders also agree that teachers address these topics inside their classroom and indicate
that there are adequate tools/methodologies for bullying prevention and intervention (66.6% Strongly Agree).
Results to this section of the survey are represented in the following figures.
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Figure 43: The school can be considered multicultural and
with significant diversity rates
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Figure 44: The school’s “Welcoming Program” includes
information and procedures concerning inclusion and
tolerance towards multiculturalism and diversity
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Figure 45: In its daily activities, the school promotes these
values and reflects them in the activities organised.

Figure 46: The educational project reflects the school’s
concern for gender equality, diversity, multiculturalism, and
inclusion

2.5

2.5

2

2

1.5

1.5

1

1

0.5

0.5
0

0

Figure 47: These values are also approached and worked by
the teachers, within the classroom and with the students

Figure 48: The school, and the educative program provide
adequate tools or methodologies towards the prevention of
bullying episodes and towards the intervention in case any
bullying situation takes place.

Regarding the school information, most school leaders agree that awareness-raising activities, involving families,
are carried out to promote/develop more tolerant behaviours (66.6% Strongly Agree) and that similar activity to
inform families about the services and solutions the school offers are also implemented (66.6% Agree). The
following figures represents the results from those questions.
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Figure 49: Awareness-raising activities, involving families,
are carried out in order to promote/develop more tolerant
behaviours

Figure 50: Awareness-raising activities, involving families,
are carried out in order to inform about the services and
solutions the school may offer

Asked about different contexts or methods that could be most effective in drawing students’ attention and ensuring
the full participation of every one of them, school leaders unanimously refer to “interactive school activities”. In
addition, all respondents agree that training/specialisation in “social inclusion” is needed for the school staff, as
summarised in the Figure below.
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Figure 51: School staff training concerning these values of social inclusion must be improved

Assessing the context in which the school is embed and the interactions school-community, two of the respondents
stressed that there is a consolidated network, while one of them disagrees. Nevertheless, all school leaders agree
that collaborative links to foster inclusive education already exist with key actors from the surrounding community
and that cooperative protocols to avoid any type of discrimination inside the school. These results are summarised
in the following figures.
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Figure 52: The school is part of a consolidated network
with the most immediate environment
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Figure 53: There is collaboration with local administrations,
institutions and other relevant organisations of the environment
to promote an inclusive education

School leaders were also asked to list key characteristics that curricula, resources and methodologies should have
to promote innovation towards more inclusive schools. Answers provided point to focus on tolerance,
differentiation and general respect as well as to a cross curricular, inter-curricular and technology as means to
apprach the students and support their learning environment further.

3.2.1.4

Surveys’ information comparison

Overall perceptions of the surveyed participants are very similar. Students, teachers and school leaders consider
that the school are diverse-friendly and that this is reflected in the educational project and school/classroom
environment. Good relationships are held between students, students and teachers, teachers and students, between
teachers and teachers and families. Teachers and school leaders mention documents, tools and resources that
support the inclusion of all students as well as the combating to any form of discrimination and peer violence. The
respondents also stressed that are good interactions school-community and a robust network community.
Areas of improvement, in the views of the students, were mainly related to their involvement in more participatory
processes and with the enhanced of the debate about cultural diversity-related issues inside classrooms. Students
also indicated that there are episodes of abuse or mistreatment among their peers with some of those incidents
occur through mobile phones and/or Internet. Teachers suggested that the educational project could be enhanced
in terms of diversity and multiculturalism and agreed that there is a need of parents also adopt positive approaches
to cultural diversity-related topics. In general, teachers recognised the importance of additional staff training on
methods and tools to foster social inclusive education. School leaders also agree that training/specialisation in
“social inclusion” is needed for the school staff.
More analytically, below there is an independent summary of all the figures and analysis made earlier for all three
groups (students, teachers, and school leaders) that reflects all the data obtained and displayed above.
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Students’ survey analysis
In total 29 students participated in the survey (14 male and 15 female). The age groups of the students who
participated in the survey were 7 students between 14 - 15 years old, 21 students between 16 – 18 years old and 1
19 year old student.
Overall, the majority of the students that took place in the survey, noted that they have good relationships with
their teachers (48.2%), while they noted that their school has many students coming from different culture
that theirs (34.4% agree and 41.3% strongly agree). Students noted that cultural diversity is something positive
for them (37.9% agree and 44.8% strongly agree). Moreover, the majority of students noted that the school and
teachers work in an adequate way in the terms of multiculturalism and inclusion within the class (44.8%
agree and 27.5% strongly agree).
In addition, students noted that when they have difficult moments it is more likely to turn to their companions or
friends while a very small percentage feels comfortable sharing their concern with their teachers.
In terms of school opportunities for participation and discussion for students, the respond was rather
controversial since 13.7% were strongly disagreeing, 20.6% either disagreeing or were neutral or strongly
agreeing, while 24.1% were agreeing. What is more, in the question that students were asked whether there are
similar opportunities or their parents through the school, 41.3% remained neutral while 27.5 agreed and 6.8&
agreed.
Another interesting fact came into light through the students’ survey was that 20 out of the 29 interviewees noted
that they have good relationship with their classmates, while at the same time 10 of them noted that they
assisted to episodes of abuse of someone vulnerable by someone somehow stronger, or more powerful. The
majority of students claimed that these episodes also accrued through mobile phones and/or internet.
When students were asked about equality between genders the respond was encouraging since the majority of
students’ respond was that irrespective of sex, students phase similar difficulties. In contrast, to the question of
name-sex relations (boy with boy and girl with girl) acceptance among the peers the responds were negative
(37.9% disagree and 13.7% strongly disagree).
When students were asked of their emotions related to the school, the following were reported in order of priority:
boredom, anxiety, sadness, enthusiasm, anger, freedom and fear.
Among the learning activities at school that promote inclusion and diversity the following were noted in order of
priority: interactive group activities, outdoor activities, internet-based activities, audio-visual activities and
outdoor activities.
Students on their free time noted the following activities in order of priority: listening to music, playing sports,
reading books, playing videogames and watching TV.
Last but not least, when students were asked on their point of view on the way they imagine a school that could
include and involve all students they noted the following (summary of the common findings):
•

•
•
•

•

To have a culture week through which presentations and activities on other cultures, religious and beliefs
will take place. / Presentations on different cultures, meetings between students from different
countries/cultures, events where students can experience these cultures
Bringing up topics relevant to diversity within the class and allow to students discuss and share their
opinions.
Social outings, panels at schools and more tolerating environment.
A class where each student would be able to share personal stories and experiences / A class encouraging
tolerance, both towards gender, race and religion / Equal representation of female and male teachers AND
headmasters as well as teachers from different countries.
Teamwork activities.
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•
•
•
•
•
•

Make the students more open minded and show them using dialogue and history that racism is not okay.
Activities that would promote inclusion would be includes in the school's weekly schedule.
A cantine with multicultural food.
Allowance of all religions.
Respect from the school towards the students.
Painting on the walls of the school with whatever describe every student.

•

Giving the chance to all students to tell their opinion for the teachers of the school anonymously on a
piece of paper.

Teachers’ survey analysis
In total 20 teachers participated in the survey (2 male and 18 female). The age groups of the students who
participated in the survey were 3 teachers between the age of 25 - 35, 8 teachers between the age of 36 – 46, 5
teachers between the ages of 47 – 56 and 4 teachers 57+ years old.
All teachers noted that the first impression of the school was friendly and welcoming (40% agree and 60%
strongly agree).
Teachers were asked their opinion for the school and the educative program in term of providing adequate
tools or methodologies to better support students with learning difficulties. The respond to this was
controversial with 10% strongly disagreeing, 25% disagreeing, 20% being neutral, 30% agreeing and 15%
strongly agreeing. At the same time teachers had similar attitude towards the question of their satisfaction with the
tools and methods provided by the schools for coping with bullying and cyberbullying (25% disagree, 30% neutral,
40% agree and 5% strongly agree).
At the same time the majority of teachers noted that homosexuality is still a taboo in educative programmes
(45% agree and 25% strongly agree). In regards to the gender equality adequalbility in schools and the significant
level of diversity or multiculturalism among students, the majority of teachers were positive. Hence, they noted that
there are significant extracurricular activities aiming at promoting full participation and civic engagement of
students. At this point it is important to highlight the fact that, as mentioned above, on students’ behalf, there
is lack of activities that promote their active participation within and outside their school.
Similarly to students’ respond, teachers believe that the best way to ensure full participation of students
are the interactive group activities and outdoor activities.
What is more, teachers feel that parents need further capacity in order to deal with issues concerning
diversity and multiculturalism with students. In addition to this, teachers noted that parents coming from
different cultural background have different interaction with the school. Moreover, teachers noted that school staff
need training on methods and tools in order to foster social inclusive education (40% agree and 35% strongly
agree).
Finally, to the question “How could you imagine an innovative inclusive school curriculum, in terms of the adopted
tools and methodologies?” teachers noted the following responds:
•
•
•
•
•
•

Respect, diversity, collaboration
The curriculum must put learners at the centre of teaching and learning.
Use of Universal Design for Learning Principals.
Use of a flexible, inclusive environment that is respectful and responsive to individual learner
preferences, needs and values.
Cross curricular, interdisciplinary, interactive/group activities
Emphasis should be given on multicultural issues at an early age in the lower classes especially in
humanities.
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•
•

Visits to museums, art exhibitions, educational trips abroad
Focused on learning not testing

School leaders’ survey analysis
In total 3 school leaders participated in the survey (2 male and 1 female). All three school leaders had common
positive reflections on the questions made. The important aspects that should be taken into consideration are their
responds to the open ended question “How could you imagine an innovative inclusive school curriculum, in terms
of the adopted tools and methodologies?”. The school leaders noted that particular focus should be paid on
tolerance, differentiation and general respect, while an inclusive education should be characterised by
cross curricular, inter curricular and technology.
All in all, what it is observed from the responds gained from the field research is that in the field of education and
social inclusion, there is a great initiation and one cannot deny that there are constant actions and efforts on taking
into consideration students’ needs along with promoting their participation within school as well as promote their
civic participation. What it is observed is that several measures have been taken, still there is a lot of space of
improvement. The gap is mainly observed in the planning process and the communication of the scheduled
activities. Finally, it is important to involve actively the students and learn how to listen their concerns and needs.

3.3 Around schools
Complementing the field research activities developed inside schools, methods for collecting the views of other key
actors were also implemented, engaging 18 participants in a focus group targeted to other members of the local
community (including parents associations, municipal members, educators and community police members). This
focus group was organised by the local municipality and moderated by CARDET in June 2018.
Additionally, semi-structured interviews were carried out with experts in education and social inclusion. CARDET
was responsible for the interview programme and engaged 12 specialists linked to organisations such as the
Ministry of Education and Culture, the University of Cyprus, the Cyprus Adult Education Association, the University
of Nicosia, the European University of Nicosia, school teachers who work with vulnerable groups, European
Commission in Cyprus, youth robotics trainer and the Cyprus Youth Council.

3.3.1 Inclusive education: interviews
The 6 interviewed experts from the educational field described an inclusive school as a “school that provides equal
opportunities”. The specialists involved in the interview have an extensive experience in the field of inclusive
education with one being involved for 5 years, 2 specialists 5-10 years and 3 specialists more than 10 years.
All specialist highlighted the fact that although there many efforts and initiatives happening on a local level to
promote the social inclusion through education, “diversity” in Cyprus is still taken for granted, while special effort
is needed in order to change mind-set.
In addition, based on the specialists experience, the main needs and priorities for making educational systems more
inclusive is the school curriculum. At the moment, school curriculum follows structured guidelines and rules set
from the Ministry of Education and Culture of Cyprus while it neglects the real needs of students. What is more, all
specialised stressed the fact.
Regarding the topic of bullying/cyberbullying, specialists strongly believe that teachers, school leaders, school units
and students need to follow specialised capacitation programs in order to expand their knowledge and
understanding of these topics in relation to the school programme and its structured initiatives. In addition to this,
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the people interviewed pointed out that parents should be equal trained and thus, become more active with the
school system.
Another point raised was that students with learning difficulties or disabled students still face resistance in
receiving special educational programs tailored to their needs. On this, specialists mentioned that students and
teachers should learn how to respect each other. “We need awareness raising activities, skills development”. What
is more, they mention that in order to balance between inclusive education and learning, the programs should take
into consideration all the aspects of school unit, while the evaluation process during and at the end of the program
is the key to assess whether an action is appropriate to be applied or not.
About the ways that technology related to educative programs could play an important role in fostering inclusion
in schools, experts have mentioned the following:
•
•
•
•

Technology itself cannot be considered as a tool for education. In contrast, it provides you with tools. Not
all tools are suitable for education and not all tools can be used for everyone.
Technology provides opportunity for children with mobility problems, sight problems, reading problems,
dyslexia.
Useful when teaching a foreign language (use of videos, recordings, audios).
In a class with diversity (multiculturalism) it promotes empowering skills and inclusion regardless the
socioeconomic background.

Finally, in respect to the “education for active citizenship” program favouring the acquisition of social/ethical
competences (learning about social cooperation, communication, respect towards others, rights and
responsibilities, pluralism, civil society), specialists stressed that “everyone’s protection is necessary”. Hence, “it is
important to have equal rights and knowledge”. Moreover, they highlighted the fact that “protection starts from
politics and then it is applied in schools and in an individual level.

3.3.2 Social inclusion of youngsters: interviews
Experts on social inclusion of youngsters indicated the need for the youth to become some active in civic
participation and that could be better achieved for example though volunteering actions and youth festivals.
Experts stressed the fact that the lack of promotion of social inclusion in schools is imminent.
To the question “What are the main needs/priorities for fostering social inclusion of young people” experts
interviewed have identified the following priorities:
•
•
•
•
•
•

To update school curriculum
To develop the social skills of young people
To develop soft skills of young people
Activities for active participation
Collaboration between schools and local authorities
To build channels and bridges of information for the young people

At the same time they identify the following challenges:
•
•
•
•
•
•

Lack of time / not enough time for external activities
Pressure form the Ministry to cover the school curriculum
Teachers are reluctant in trying different teaching methods (outside the curriculum zone)
External organizations find it difficult to enter schools or develop activities during school time
No common ground between schools and local authorities
Lack of interest on behalf of young people to become informed and aware on the actions available for
them.
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•

Teachers focus on the school curriculum (assigned by the Ministry of Interior and Culture) rather than
working on building critical thinking skills to the students.

An intresting aspect is that the Cyprus Youth Board in collaboration with the Ministry of Education and Culture organizes
external activities such as conferences, workshops or summer schools. Nevertheless, schools tend to focus only on the
teaching part and the school curriculum. Experts mentioned that rarely one can find teachers or educators who are
interested to promote participatory activities for young people.
Reflecting to the use of the technology as a tool for improving the cooperation between schools and the surrounding
communities’ organizations, experts brought up the following examples which arise from their own experiences and
fields:
•

•

•
•
•

“Robotic classes through which students participate in competitions. This process is always taking place
within the team (presentations, discussions, needs assessment, challenges, cooperation, presentation,
questions/answers)”.
“Educators are not well familiar with properly using technology what so ever design their learning
activities. It would be ideal to have structured workshops for the empowerment of digital skills for
teachers”.
“Teachers lack the capacity and skills to include technological orientation to their teaching curriculum”.
“Age group of certain teachers is also a factor that contributes to the lack of digital and technological
capacitation skills”.
“Through the projects we are implementing we see that a certain amount of young people (especially in
schools) shows interest to participate/ Also, as far as I am aware there are several organizations in
Cyprus who collaborate with municipalities, Ministries, schools, NGOs in order to develop initiatives
together”.

“In contrast one of the experts strongly points out that young people do need personal interaction. Technology is
so much in their lives that made them forget how interpersonal relationships are.
I do not believe in the use of technology”.
Regarding initiatives at community level that promote the rights of vulnerable young people as disabled,
gender/sexual stereotyped, discriminated for ethnic/cultural or socio-economic reasons, experts mentioned
that Initiatives made from political factions in various awareness campaigns (the right to vote, share your opinion,
being an active citizen) There are also several initiatives from non-political factions towards the exchange of good
practices and other practical activities. Many efforts are made by the Ministry of Inferior and Culture, although there
are still many cases of discrimination. “We should give the freedom to all young people to express themselves.
Music and dance competitions, theatre, arts and crafts, sports (volleyball tournament), Sport day, workshops and
finally competitions.
Experts have also suggested several good practices implemented in national level in the field of social inclusion of
young people. The core body of the actions mentioned is the collaboration between schools, public entities and
other organizations. This dynamic has been the driving force for promoting social inclusion actions in Cyprus.
Finally, social skills are the most important skills that young people need rather than paying much attention in
formal
learning.
All teachers should find ways to further expand their knowledge. They should follow capacitation training
programs, supported and promoted by the Ministry of Interior and Culture for free.
There is a gap of communication between adults and students. We should show particular care on their needs and
find ways to communicate their concerns. At the same time, young people should become informed. At the moment
there are not a lot of communication channels with them. As a result they are not aware about the problems, current
situation of the society etc. In addition to this, young people do not show interest in becoming aware.
What is more teachers at school are more interested in completing the assigned school curriculum rather than try
to communicate with the children.
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3.3.3 Findings: cross-checking focus group and interviews results
Within the research contacted, scientific partners from Cyprus in collaboration with the Municipality of Agios
Athanasios delivered a focus group with 18 stakeholders involved in the field of education and social inclusion. The
results obtained from the participants (world café method) were the following:
1) Social inclusion of young people (challenges, stereotypes, bullying)
•
•
•
•
•
•

Inclusion in school community through activities within the school community
Language learning (to be able to speak in order to communicate and socialize)
Redaction and appropriate management of prejudice and negative beliefs.
Equal opportunities for active participation – interaction – education – labor.
Bulling phenomenon at school to vulnerable groups.
Introduction of technology and digital tools as means of interaction and communication.

2) Good practices and programs within the community (multiculturalism, human rights, vulnerable
groups)
•
•
•
•
•
•
•
•
•
•
•
•
•

Foreign language learning program
Computing skills/learning
Open school (“Anoihto sholio”) – courses for all age groups
Workshops and sessions for social matters
Study visits
Good practices to the elderly community
Capacitation programs for vocational training
Non-formal education programs
Soft skills training
Cultural sensitivity (customs)
Preparation for school inclusion
Interdisciplinarity and collaboration between stakeholders
Valid interventions / prevention

3) Use of technology in schools and the external activities of the community
•
•
•
•

Online platform that supports socialization activities and capacity building (soft skills), collaboration,
team spirit/teamwork / conflict management, dicersity and human rights.
Mobile app for multiculturalism interaction and exchange of photos anf information for different groups
of people.
Short movie projection and discussion (from local authorities, schools etc)
To introduce technology to museum exhibitions (simulations)
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4 National findings: synthesis
4.1 Overview
As it is observed from the literature review findings, desk research results and field work outcomes, in Cyprus many
actions have been taking place in favour of the social inclusion of young people inside and around schools, yet, there
is plenty of space for improvement.
The right for education is ensured by the constitution of the Republic of Cyprus and covers both Cypriot and foreign
students. Students have the right to study in public educational institutions irrespective of their residence status
(Cypriot citizens, TCNs, etc.), their nationality, and their parents’ origin. In all levels of education, there are certain
courses and training programmes for foreign students to support and ensure their smooth integration in the
education system and the society. Actions to support the integration of all students in Cyprus public schools include
orientation activities for students, intensive Greek language courses, as well as meetings with and support to
parents in order to develop good communication and relationship with the school. At the same time, there are
special classes for teaching the Greek language to students from third countries. Extensive efforts are in place to
provide support for the learning of Greek and for the integration into general lessons of migrant students, including
refugees and unaccompanied minors.
Through the field research contacted within the framework of the soci@ll project, it was observed that the
educational structure in Cyprus cares for students’ social integration at different levels. Still, besides the actions
taken by the Ministry of Education and Culture, stakeholders who are actively involved in the field of education and
social inclusion gave a broader perspective on the reality that exists within the schools and the cooperation with
young people (inside and around schools).
In regards to the interviews contacted with stakeholders in the field of social inclusion and education, participants
noted the following themes:
•

•

•
•

The Ministry of Education and Culture has a consistent curriculum that is compatible with the European
standards. Nevertheless, through the field research it was shown that there is the need to update the school
curriculum in order to better reflect the needs of young people. In addition, it was mentioned that it is
imminent the need to provide students with social and soft skills as well as to encourage their active
participation in activities inside and around school. What is more, the collaboration between schools and
other stakeholders needs to be improved as well as to find a common ground of dialogue in the field of
education. Hence, educators pointed out that due to the heavy workload and the structured curriculum
they do not have the flexibility to introduce new activities or adapt their lesson plan in a more interactive
format in order to reach all their students’ needs.
In addition to this, in regards to the initiatives planned at community level, participants noted that they
plan several activities both with the help of government and non-political factions, although very often they
face restrictions in terms of collaboration with the school community. Some of the activities planned by
stakeholders in the field of education are related to sports, arts, crafts, workshops and competitions that
promote active participation etc. In addition to this, participants mentioned that besides the lack of
collaboration with the school units, they often find it difficult to approach young people or to have them
show some interest in being actively involved.
Moreover, stakeholders active in social inclusion highlighted the importance of capacitation training to
schools and educators in order to be able to bridge the gap with their students.
Another interesting fact that came into the light, was the responds relevant to the use of technology as a
tool for improving the cooperation between schools and the surrounding communities’ organizations. On
the one hand, most of the interviewees mentioned that technology itself cannot be considered as a tool for
education. In contrast, it provides the user a set of tools. Stakeholders on social inclusion mentioned that
technology through the form of robotic classes for example could be an interesting introduction in schools
since through this initiative one can prepare presentations, make discussions, discuss challenges and build
the spirit of cooperation. However, they raised their concerns in relation to the lack of capacity of the
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teachers’ behalf in terms of the use of technology and their level of knowledge. Hence, some participants
mentioned that another gap for the use of technology is the age group of certain educators within the
schools who might not be familiar with digital and technological tools.
On the other hand, interviewees in the field of education had mutual views with the stakeholders who are
active in the field of social inclusion. They further added that, in the case they will be appropriately trained,
technology can provide great opportunities for children with mobility problems, sight problems, reading
problems and dyslexia. Additionally, they mentioned that in a class with diversity (multiculturalism)
technology promotes empowering skills and inclusion.
In general, participants’ feelings for technology were rather negative and had a cautioned altitude towards
it.
Finally, all participants noted that there is the need for active collaboration between the school units and local
authorities as well as to actively involve parents throughout the activities built for young people. Although there
are many initiatives that are taking place on a local level, there is space for awareness raising activities and skills
development.

4.2 Best practices
Primary and secondary data collection lead to the identification of several potential good practices that are directly
linked to the project vision, objectives and expected results. Some of these examples were highlighted in this report.
NO.

NAME OF ORGANISATION

1

Hope for Children
Policy Centre

2

Kisa

48,
Arsinois Street,
Nicosia https://kisa.org.cy/
1010 Correspondance address P.O.
Box 22113, 1517 Nicosia Cyprus

3

Citizens in Power

Alexias
24,
2304,
Nicosia/ Cyprus

4

Municipality
Dometios

5

Municipality of Engomi

6

Nicosia
Municipality 7 Agiou Andreou Str, Pallouriotissa, http://www.nicosia.org.cy/elMultifunctional Foundation 1040 Nicosia Cyprus
GR/municipality/multipurposecentre/

7

Municipality of Paphos

of

ADDRESS

CRC 75
Limassol
Office
201,
2nd
2121 Nicosia, Cyprus

URL
Avenue http://www.uncrcpc.org/
Floor

Anthoupoli http://www.citizensinpower.or
g/

Ayios Vasileos Pavlou, 15. Agios Dometios, http://www.dad.org.cy/
2360, Nicosia Cyprus
Erechthiou 3, Nicosia 2430

28th
of
October
P.O.
Box
8100, Pafos, Cyprus
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http://engomi.org/

Square, http://www.pafos.org.cy/en/pa
60032, ge/home

8

Deryneia Municipality

Famagusta Avenue 26, 5380 Deryneia http://deryneia.org.cy/en/
Τ.Θ.: 36001, 5385 Deryneia Cyprus

9

Limassol
Municipality

10

Youth Board of Cyprus

11

Geia xara

12

Mediterranean
Network

13

Cyprus Youth Council

14

Migrant Information Centre 20 aishilou , Nikosia 1503
(MiHub)

http://www.mihub.eu/en/

15

KEPLI (YIC)

http://onek.org.cy/en/homepage/programs-andservice/information/kepli-yic/

16

Caritas Cyprus

8 Saint Marona Street, Flat 4 Nicosia, http://caritascyprus.org/
1010 Cyprus

17

European University Cyprus

6 Diogenous Egkomi 2404 Cyprus https://www.euc.ac.cy/
Diogenous 6 Egkomi CY 2404,
Diogenous, Egkomi

18

University of Cyprus

University
Leventis"

(Lemesos) 23 Arch. Kyprianos Str., 3036 Limassol. http://www.limassolmunicipal.
com.cy/
Athalassas
Avenue
104
, http://onek.org.cy/
2024,
Strovolos
Sofocles Tower (3rd, 4th and 5th floor)
http://www.geiaxara.eu/
Migration 29 Lykavitou Avenue (1st floor), Engomi, http://www.migrationnetwork.
Nicosia 2401, Cyprus
org/en/
Makarios Ave., Mitsis build. No 3, 2nd http://cyc.org.cy/en/
floor, office 210,1065 Nicosia P.O. Box
22774, CY1524 Nicosia – Cyprus

House

"Anastasios

G. http://www.ucy.ac.cy/en/

1 Panepistimiou Avenue
2109 Aglantzia, Nicosia

19

Epsilon:
Equipping
professionals for supporting
LGBT refugees)

http://www.epsilonproject.eu/

Table 5: Good practices identified
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Three of these practices seem to provide especially relevant insights for the project:
•
•
•

E-EVALINTO
iDecide
Greek Language Program for Minor Third-Country Nationals

4.3 Recommendations for the ‘Report on the state of play’
Inclusive schools and participatory activities for young people are undoubtedly a continuing challenge for Cyprus
and other EU member states. The educational system in Cyprus has made steps towards inclusive education and
the participation of young people as well as took several measures in reinforcing this field. Nevertheless, Cyprus
faces many gaps in the inclusion of young people in schools along the environment outside the school community.
In order to achieve successful inclusion for all, it is important to incorporate all factors while taking new measures
or making adaptations. Of course policies and legislation alone are not enough to prepare a classroom or a school
community to incorporate all the students. This is something that takes time and requires effort and energy by the
school, educators, parents and pupils.
Soci@ll aims to gather the current situation from all participatory countries in order to draft a holistic toolkit to
generate a paradigmatic change in the way schools and communities cooperate to foster social inclusion, promoting
participatory and empowering tools for creative and sustainable solutions co-designed by, with and for keystakeholders within a whole school framework and through local social labs.
Below a SWOT was prepared that summarizes key components from all the stakeholders that have participated in
this phase of the project.
INTERNAL FACTORS
STRENGTHS (+)
•
•
•
•
•
•
•

•

WEAKNESSES (-)

Compulsory education from the age of 4 and 8
months until the age of fifteen.
Education is provided free of charge in public
primary and secondary schools
Teacher trainings and anti-discrimination
actions
Evaluation and teaching of Greek as a second
language
Measures for reception
Transition and inclusion of migrants
The Ministry of Education and Culture adopts
the main purpose of inter-cultural education
which is for all students to enrich their
knowledge of life and other people’s experiences
and values, to explore global values and to reject
stereotypes and prejudices
Students have fundamental rights
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•

•
•

The Republic of Cyprus did not manage to
establish measures to document or monitor the
school registration.
Basic skills among 15-year-olds in Cyprus rates
the second worst in the EU
Reading skills comes to the third worst in the EU

EXTERNAL FACTORS
OPPORTUNITIES (+)
•
•
•
•
•
•
•
•
•
•
•

•

THREATS (-)

Translation of literature into foreign languages
(future challenge)
Educational reform
Curriculum revision
Teacher appointments and evaluation scheme
for teaching personnel
Formal introduction of Information and
Communication Technology
Lifelong Learning
Special needs education
Multicultural education
Student transportation
Class size reduced
Implementation of an action plan by the Ministry
of education to improve educational outcomes in
the upcoming school years
Cyprus has recently increased numbers of
arrived refugees (diversity)
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•
•

•
•
•
•

Dropout rate in Cyprus remains high
Cyprus has one of the EU’s highest shares of low
achievers among students from the bottom
social quartile and the highest share in the top
quartile
Differences between migrants and non-migrants
remain significant
Cyprus has recently increased numbers of
arrived refugees (lack of stability)
Education and financial literacy
Ongoing
Dialogue
between
involved
stakeholders in the field of education

5 Conclusions
This report presented the methodological approach and main findings of the activities developed at national context
by the Cypriot partners (CARDET, Agios Athanasios Municipality and the Grammar School) of the SOCI@LL project.
The aim of these activities was to provide an up-to-date theoretical and empirical backbone on the current
landscapes, underpinning the development of resources built-on current trends and meeting the needs of the target
groups.
CARDET was responsible for was responsible for completing the literature review and desk research along with
providing support to the local school and municipality and supervising the performance of the fieldwork activities,
including surveys to members of the school community (students, teachers and school leaders), semi-structured
interviews with experts in the topics of citizenships/democratic education and social inclusion and focus groups
with key actors from local ecosystem.
In total, 111 survey responses were collected (58 from students, 20 from teachers and 3 from school leaders), 18
participants were engaged in the focus groups and 12 experts were interviewed (7 specialised in educational topics
relevant for the project and 5 with expertise in social inclusion).
Key conclusions from the primary and secondary research are summarised next:
•

•

•

literature review reflects the increasing need of valuing diversity in the educational settings,
strengthening the inter/multi-cultural mind-set of set of skills of all the key actors, carrying out
collaborative actions between schools and families to boost positive attitudes towards inclusion and
inclusive practices, ensuring diversity well-balanced educational projects, curricula and teaching/learning
practices;
desk research presents the national legal framework inside and around schools. Desk research besides
set policies, also highlights several examples of programmes, projects, organization and resources taking
place on a local level;
field research shows that all actors understand the importance of inclusiveness yet there is a great gap in
achieving it. Schools, teachers, student and actors around the school should further collaborate together in
order to build concrete foundations for social inclusion ensuring that all young people have equal
opportunities for active participation in schools and civic activities. To this extend the family of the students
should be equally involved and train in order to encourage all the action towards this end.

47

Bibliography
“Hope For Children” CRC Policy Center. (2016). Policy Paper, [online]. Available at:
http://www.uncrcpc.org/news/doc_files/Policy%20Paper%20Cyprus_final_letterhead.pdf [Accessed 04 June
2018].
Angelides, P. and Hajisoteriou, C. (2013). “Implementation Strategies of Inclusive Education in Cypriot Classrooms”.
The Journal of the International Association of Special Education”, 14(1), 22-33.
Council of Europe European Union. (2014a). Factsheet on attitudes of young people in Cyprus, [online]. Available
at: https://pjp-eu.coe.int/documents/1017981/1668107/Cyprus.pdf/c42089b7-b190-4ef5-812d-a278f715eb6d
[Accessed 04 June 2018].
Council of Europe European Union. (2014b). Factsheet on living conditions and lifestyles in Cyprus, [online].
Available at: https://pjp-eu.coe.int/documents/1017981/1668127/Cyprus_Livestyle_sheet.pdf/7ae99c32-052f444f-9a00-6fbbeb6e0d38 [Accessed 04 June 2018].
Council of Europe European Union. (2014c). Factsheet on social inclusion / equal opportunities in Cyprus, [online].
Available
at:
https://pjp-eu.coe.int/documents/1017981/1668115/Cyprus.pdf/d3592286-c645-4fde-a56f5964baa35086 [Accessed 04 June 2018].
Cyprus Yputh Council. (2016). [online]. Available at: http://cyc.org.cy/ [Accessed 14 November 2018].
Demetriou, C. and Trimikliniotis, N. (2007). “The Cypriot Roma/Gypsies and the failure of education: Antidiscrimination and multiculturalism as a post-accession challenge”.
Department for social inclusion of persons with disabilities. (2018). UN Convention on the Rights of Persons with
Disabilities
–
Cyprus
Reports,
[online].
Available
at:
http://www.mlsi.gov.cy/mlsi/dsid/dsid.nsf/dsipd8a_en/dsipd8a_en?OpenDocument [Accessed 30 May 2018].
EACEA National Policies Platform. (2018a). 1.3 National youth strategy, [online]. Available
https://eacea.ec.europa.eu/national-policies/en/content/youthwiki/13-national-youth-strategy-cyprus-0
[Accessed 05 June 2018].

at:

EACEA National Policies Platform. (2018b). 4.3 Strategy for the social inclusion of young people, [online]. Available
at:
https://eacea.ec.europa.eu/national-policies/en/content/youthwiki/43-strategy-social-inclusion-youngpeople-cyprus [Accessed 04 June 2018].
European Commission and Council of Europe. (2015). Information Template on Social Inclusion of Young People,
[online].
Available
at:
https://pjp-eu.coe.int/documents/1017981/8433231/Social-Inclusion-Cyprus2015.pdf/36050ed7-0f9c-4702-9e8e-594f7cd4d867 [Accessed 04 June 2018].
European Commission. (2010). Organization of the education system in Cyprus 2009/20210, [online]. Available at:
http://biblioteka-krk.ibe.edu.pl/opac_css/doc_num.php?explnum_id=158 [Accessed 04 June 2018].
European Commission. (2014). Policy Measures of Cyprus for the Social Inclusion of Roma, [online]. Available at:
https://ec.europa.eu/info/policies/justice-and-fundamental-rights/combatting-discrimination/roma-andeu/roma-integration-eu-country/roma-integration-cyprus_en [Accessed 04 June 2018].
European Commission. (2017). Communication from the Commission to the Council and the European Parliament,
[online]. Available at: https://eur-lex.europa.eu/legal-content/EN/TXT/?uri=celex%3A52007DC0392 [Accessed
14 November 2018].
European Commission. (2018). European Union Policy Agendas Project. [online]. http://www.policyagendas.eu/
[Accessed 14 November 2018].
48

European Commission. (2018). The European Pillar of Social Rights in 20 principles, [online]. Available at:
https://ec.europa.eu/commission/priorities/deeper-and-fairer-economic-and-monetary-union/european-pillarsocial-rights/european-pillar-social-rights-20-principles_en [Accessed 04 June 2018].
European Union. (2017). Education and Training Monitor 2017. Luxembourg: Publications Office of the European
Union.
Eurostat Statistics Explained. (2018). Europe 2020 indicators – education, [online]. Available at:
http://ec.europa.eu/eurostat/statistics-explained/index.php/Europe_2020_indicators_-_education [Accessed 05
June 2018].
Eurostat. (2017). The life of women and men in Europe – a statistical portrait, [online]. Available at:
http://ec.europa.eu/eurostat/cache/infographs/womenmen/bloc-2a.html?lang=en [Accessed 04 June 2018].
EURYDICE. (2018). Cyprus National Reforms in School Education, [online]. Available at:
https://eacea.ec.europa.eu/national-policies/eurydice/cyprus/national-reforms-school-education_bs [Accessed
14 November 2018].
Farkas, L. (2017). Analysis and comparative review of equality data collection practices in the European Union, Data
collection in the field of ethnicity. Brussels: European Commission.
http://www.oecd.org/pisa/ [Accessed 05 June 2018].
ICP. (2018). Cyprus. [online]. Available at: http://www.icicp.org/resource-library/icp-publications/global-youthservice-database/europe-2/eastern-europe-and-commonwealth-of-independent-states/cyprus/ [Accessed 14
November 2018].
iDecide.
(2016).
WP1
Needs
Analysis
Report,
[online].
Available
http://www.moec.gov.cy/archeia/idecide/idecide_stateoftheart.pdf [Accessed 30 May 2018].

at:

Kountouris, V. (2011). Information Sheet Participation of Young People Cyprus, [online]. Available at: https://pjpeu.coe.int/documents/1017981/1668155/information_sheet_participation_of_young_people_Cyprus_2011.pdf/1
10cf0fc-9221-4c22-8038-cd74299cef35 [Accessed 04 June 2018].
Menschaert, D., Sirbu, A., Lauritzen, P., Dolejsiova, D., Ohana, Y., Salamon, S and Williamson, H. (2007). Youth Policy
in Cyprus. Strasburg: Council of Europe Publishing.
Ministry of Education and Culture. (2008a). A guide to education in Cyprus, [online]. Available at:
http://www.moec.gov.cy/odigos-ekpaidefsis/documents/english.pdf [Accessed 04 June 2018].
Ministry of Education and Culture. (2008b). Inclusion in the Cyprus educational system at the beginning of the
twenty
first
century:
an
overview,
[online].
Available
at:
http://www.ibe.unesco.org/National_Reports/ICE_2008/cyprus_NR08.pdf [Accessed 05 June 2018].
Ministry of Education and Culture. (2018a). Department of secondary general education, [online]. Available at:
http://www.moec.gov.cy/dme/en/health_education.html [Accessed 05 June 2018].
Ministry of Education and Culture. (2018b). State Institute of Further Education, [online]. Available at:
http://www.moec.gov.cy/en/state_institutes.html [Accessed 05 June 2018].
Ministry
of
Finance.
(2018).
Statistical
service,
[online].
Available
at:
http://www.mof.gov.cy/mof/cystat/statistics.nsf/populationcondition_24main_en/populationcondition_24main_
en?OpenForm&sub=4&sel=1 [Accessed 05 June 2018].

49

MOEC. (2008). Inclusion in the Cyprus Educational System at the beginning of the twenty first century: an overview,
[online]. Available at: http://www.ibe.unesco.org/National_Reports/ICE_2008/cyprus_NR08.pdf [Accessed 14
November 2018].
OECD PISA. (2015a). Programme for International Student Assessment, [online]. Available at:
OECD PISA. (2015b). Results in Focus, [online]. Available at: https://www.oecd.org/pisa/pisa-2015-results-infocus.pdf [Accessed 05 June 2018].
Pancyprian Volunteerism. (N/A). [online]. Available at:
http://www.volunteerism-cc.org.cy/default.aspx
[Accessed 14 November 2018].
Republic of Cyprus. (1960). The Constitution of the Republic of Cyprus, [online]. Available at:
http://www.presidency.gov.cy/presidency/presidency.nsf/all/1003AEDD83EED9C7C225756F0023C6AD/$file/
CY_Constitution.pdf [Accessed 04 June 2018].
Republic
of
Cyprus.
(2015).
Statistics
of
education,
[online].
Available
at:
http://www.mof.gov.cy/mof/cystat/statistics.nsf/All/204AA86C4060D499C22577E4002CA3E3/$file/EDUCATI
ON-14_15-300817.pdf?OpenElement [Accessed 05 June 2018].
Symeou, L., Karagiorgi, Y., Roussounidou, E. and Kaloyirou, C. (2010). “Roma and their education in Cyprus:
reflections on INSTRom teacher training for Roma inclusion”. Intercultural Education, 20(6), 511-521.
Trimikliniotis, N. (2007). Report on measures to combat discrimination, [online]. http://www.rednetwork.eu/resources/toolip/doc/2011/11/16/trimikliniotis-cyprus-discimination-report-2007_en.pdf
(Accessed 14 November 2018)
UNESCO. (2018). Inclusion in education, [online] Available at: https://en.unesco.org/themes/inclusion-ineducation [Accessed 14 November 2018].
United Nation Educational, Scientific and Cultural Organization. (1960). Convention against Discrimination in
Education
1960,
[online].
Available
at:
http://portal.unesco.org/en/ev.phpURL_ID=12949&URL_DO=DO_TOPIC&URL_SECTION=201.html [Accessed 14 November 2018].
UNSECO
Green
Citizens.
(n.d).
Cyprus
Pedagogical
Institute,
[online].
Available
https://en.unesco.org/greencitizens/stories/cyprus-pedagogical-institute [Accessed 05 June 2018].

at:

Web
Portal
of
the
Republic
of
Cyprus.
(2018).
Education,
[online].
Available
at:
http://www.cyprus.gov.cy/portal/portal.nsf/gwp.getCategory?OpenForm&access=0&SectionId=citizen&Categor
yId=Education&SelectionId=none&print=0&lang=en [Accessed 30 May 2018].
World Intellectual Property Organization (n.d) Cyprus: Constitution of the Republic of Cyprus, [online]. Available
at: http://www.wipo.int/wipolex/en/text.jsp?file_id=189903 [Accessed 04 June 2018].
YEIP (2018). About the project, [online]. Available at: https://yeip.org/about-the-project/ [Accessed 14 November
2018].
YEIP. (2018). Youth Radicalisation, Restorative Justive and the Good Lives Model: Comparative learnings from
seven countries. UK IARS Publications: The IARS International Institute.
Youth Board of Cyprus. (2017). Εθνική Στρατηγική για τη νεολαία, [online]. Available at: http://onek.org.cy/wpcontent/uploads/ONEK_brochure.pdf [Accessed 14 November 2018].
Youth Board of Cyprus. (2018). Entrepreneurship Development Programme, [online]. Available at:
https://onek.org.cy/en/home-page/programs-and-service/counseling-services/entrepreneurship-developmentprogramme/ [Accessed 14 November 2018].

50

Τμήμα Κοινωνικής Ενσωμάτωσης Ατόμων με Αναπηρίες. (2018). Ετήσια έκθεση, [online]. Available at:
http://www.mlsi.gov.cy/mlsi/dsid/dsid.nsf/dsipd29_gr/dsipd29_gr?OpenDocument [Accessed 05 June 2018].

51

SOCI@LL has been approved under the EACEA/07/2017 call - Key Action 3: Support for policy reform (Social inclusion
through education, training and youth). This project (592254-EPP-1-2017-1-PT-EPPKA3-IPI-SOC-IN) has been funded with
support from the European Commission. This document reflects the views only of the author, and the Commission
cannot be held responsible for any use which may be made of the information contained therein.

