National Summary Report
Italy

www.wholeschoolsociallabs.eu
i

SCIENTIFIC/ TECHNICAL

SCHOOLS

LOCAL AUTHORITIES

PORTUGAL

Project coordinator

POLAND

Associated partner

CYPRUS

ITALY

Associated partner

Associated partner

ii

INDEX
1 LITERATURE REVIEW

2

2 DESK RESEARCH

4

2.1 INTRODUCTION

4

2.2 CURRENT SITUATION: LEGISLATIVE FRAMEWORK

4

2.3 MAIN TRENDS: OFFICIAL DATA AND STATISTICS

7

2.4 WHAT HAS BEEN DONE SO FAR? MAPPING THE PROJECTS FOR SOCIAL INCLUSION 8
2.5 CONCLUSIONS

11

3 FIELD RESEARCH

13

3.1 INTRODUCTION

13

3.2 INSIDE SCHOOLS

13

3.2.1 The surveys
3.2.1.1
The school environment (students)
3.2.1.2
The educative program (teachers)
3.2.1.3
The school policy (school leaders)
3.2.1.4
Surveys’ information comparison
3.2.2 The focus group: comparing results and conclusions

14
14
21
24
26
28

3.3 AROUND SCHOOLS

30

3.3.1
3.3.2
3.3.3

31
34
36

Inclusive education: interviews
Social inclusion of youngsters: interviews
Findings: cross-checking focus group and interviews results

4 NATIONAL FINDINGS: A SYNTHESIS

39

4.1 BEST PRACTICES: 1° EXPLORATION

39

4.2 OTHER WPS CONTRIBUTION

40

4.3 RECOMMENDATIONS FOR THE ‘REPORT ON THE STATE OF PLAY’

40

iii

Introduction
This National summary report of the SOCI@LL project is a propaedeutic document for the elaboration of the output
1.1 ‘Report on the state of play, briefing notes and interactive resources’.
The main objective of this National report is to present the results of the research activities within task 1.1
‘Production of a common body of knowledge’ conducted in Italy by the two national scientific partners, OXFAM
Italia and CESIE.
The task 1.1 ‘Production of a common body of knowledge’ conducted in Italy involves:
•
•
•

•

The elaboration of a literature review exercise (OXFAM conducted it at national level, while CESIE as WP1 at
other European countries/international level);
A desk research conducted at national level but with references to scientific partner’s local level;
A field research was conducted following the triadic structure of the project partnership: OXFAM conducted
the research in the North-centre of Italy, in the area of the Tuscany Region and the partners involved in the
research were the Licei “Giovanni da San Giovanni” as school partner and the Unione dei Comuni del Casentino
as local authority’s partner;
CESIE developed the fieldwork in Sicily and more specifically in the city of Palermo, while the partners involved
were the Istituto di Istruzione Secondaria Superiore “Alessandro Volta” as school partner and the Municipality
of Palermo as local authority’s partner.

The National summary report was elaborated following the ‘Guidelines for the National summary report’ provided
by CESIE.
In Chapter 1, the literature review process will be conducted by OXFAM Italia collecting main updated and most
relevant references elaborated in Italy. CESIE, as WP1 leader, will conduct a parallel literature review with most
updated references collected at international and at a wider European level (other countries than the ones involved
in the project).
In Chapter 2, the desk research gives a general background on existing legislation either at national or at local level
(Sicily and Tuscany regions), comparing statistics and trends on inclusive education also at municipal level.
In Chapter 3, the results of the field research conducted separately by OXFAM and CESIE aim at presenting the
current situation, trends and conclusions at national level on social inclusion of young people in educative systems.
The field-work has been focused on two dimensions: inside schools and around schools involving different partners
and stakeholders. The inside schools research has been developed through the two school national partners’ Licei
“Giovanni da San Giovanni” and ITI Alessandro Volta, targeting students aged 12-18 years old, teachers, and school
leaders. The outside school research has been developed involving experts in the field of social inclusion and of
education, NGOs, local and regional development organisations, youth workers active at local community level in
the field of social inclusion and of education. The local authorities’ partners involved were the municipality of
Palermo-School department (associated partner) and the Unione dei Comuni del Casentino.
The findings of the field and desk researches have been then summed up in chapter 4 which comprehends:
•
•
•

A brief description of the first best practices identified during the activities 1.1 (best practices to be selected
within output 1.2 ‘E-book with collection of best practices & promotional video’);
Recommendations for the elaboration of the SOCI@LL Roadmap (output 1.3 ‘Roadmap for SOCI@LL, briefing
notes and interactive resources’), and
Recommendations for the development of resources and tools for further SOCI@LL project’s development.

Finally, in the chapter 5 some conclusive remarks will be reported as result of a global overview of the information
collected at national level.
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1 Literature review
In the literature review conducted by CESIE as WP1 leader, references have been collected at a wider European
(other European countries than the ones involved in the project) and at international level.
The first reference titled Pluralism and religious diversity, social cohesion and integration in Europe (elaborated by
the European Commission - Directorate General for Research and Innovation 2011 Socio-economic Sciences and
Humanities), was selected because provides a general overview of the main societal challenges that Europe is
currently facing. In the document it is presented how pluralism in and the way diversity is treated are sensitive
issues for European policymakers. European societies have always been pluralist and very diverse but never as now
there is the urgency to promote policies for favouring social cohesion and integration also following the strong
emphasis on inclusive growth and social cohesion expressed in the Europe 2020 Strategy. These priorities for action
reflect first of all on the youngest part of the society and the role of the education sector is of primary importance
as a vector for social inclusion in the future. What is asked nowadays to the educative systems is to be both receptive
to this growing diversity and flexible for developing innovative curricula and educative programs as the best answer
for developing inclusive learning environments.
In Universal Design for Learning-UDL (2014, Te Kete Ipurangi) solutions for inclusive education can be found in
decisions and solutions co-created by both teachers and students in a ‘universal’ framework. UDL provides a guide
to support schools in being laboratories for and of educative programs that work for everyone, not a single/onesize-fits-all solution but rather flexible approaches that can be tailored and adjusted for every individual need.
Flexible educative design is a solution for fostering inclusive education also in other recent remarks. In Empower:
What Happens When Students Own Their Learning (2017, John Spencer and Juliani) and in The OECD Handbook for
Innovative Learning Environments (2013, Organisation for Economic Co-operation and Development – OECD) the
aim is to address the needs of every learner, empowering them through an owning process of their learning path.
Especially in the Innovative Learning Environments (ILE) project presented by OECD, it is analysed how young
people learn and under which conditions and dynamics they might improve their educative achievements. Through
the identification of real examples of innovative learning environments from all over the world, ILE aims to inform
practice, leadership and reform through generating analysis of innovative and inspiring future learning
environments that are either inclusive, innovative, and collaborative.
In an inclusive educative environment, the attention must be given equally both to the learning and to teaching
features. In Culturally Proficient Inclusive Schools: All Means ALL! (2018, B. Lindsey, Jacqueline S. Thousand, Cynthia
L. Jew, Lori R. Piowlski) innovative skills and competences are requested to be developed by teachers and educators
in order to manage and exploit the potentialities of the growing diversity in the classrooms. Multicultural sensitive
programs need to be created also by school leaders. Today’s schools are becoming more pluralistic and diverse, and
leadership is central to reverse long-standing trends of educational inequities, exclusion, and disparate school
outcomes. The Leadership for Increasingly Diverse Schools-Educational Leadership for Equity and Diversity (2015,
George Theoharis, Martin Scanlan) analyses this aspect and its objective is to help readers sharpen their awareness
of how multiple dimensions of diversity intersect as well as develop strategies for working with students of all
socioeconomic statuses, races, religions, sexual orientations, languages, and special needs. Leadership for
Increasingly Diverse Schools provides school leaders the tools to foster teaching and learning environments that
promote educational equity and excellence for all students.
The design of flexible pedagogy at school requires often an evaluation framework to assess students’ needs and
teaching tools in line with that. And technology is a useful resource applicable for that. Equal participation at schools
in Ready, SETT, go! Getting started with the SETT framework is ensured through the elaboration of supportive
technological/digital tools for students with different learning abilities. SETT is an acronym for Student,
Environment, Tasks and Tools. The SETT framework is a an evaluation framework for a process that may require
revisiting and revision assessing needs of the most vulnerable students. SETT supports the development, delivery,
and evaluation of how assistive technology services are efficient in a way that promotes people working together
to improve the educational results of students and the active life participation of all people with disabilities.
Technology and collaborative approaches are two issues claimed in the education field by eTwinning 2.0 Building
the community for schools in Europe (2010, Crawley C., Gerhard P., Jilleran A., Joyce A.). The eTwinning experience
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could be understood going not far behind. Since the middle of the nineties, the Comenius programme has been
helping schools to open their doors to European collaboration. Through its various strands, it has offered the
opportunity to hundreds of thousands of pupils, educational staff and other actors in school education to acquire
transnational experience, to take part in European collaborative projects, to visit their peers in other European
countries, to improve their foreign language skills, to share and compare pedagogical approaches and to develop
better teaching and learning skills. eTwinning has completed this picture and helped to anchor European
collaboration as a permanent feature of school life. Rather than providing funding to outstanding selected projects,
it creates the conditions for teachers to meet across Europe, agree on the way they can collaborate with each other
and start their own projects when and as they want, with the minimum of administration. The European eTwinning
platform (www.etwinning.net ) is a meeting point for all teachers interested in European collaboration. It provides
them with project ideas, advice, and support for working with their peers and with their pupils across Europe in a
secure online environment. It gives them the opportunity to share their teaching resources and to showcase their
good practices.
The need of collaboration and cooperation in the educative sector is requested at different level: at local one for
example school-community partnerships revealed their potential in advocate and promoting equality among its
members. In Successful School-Based Partnerships: What Does it Take? (2016, Abt Associates & Philadelphia youth
Network) it is explored the potential and the need for school-based partnerships that for students would mean
improving social and academic outcomes, providing continuous services across multiple years, and exposing them
to more diverse learning opportunities and to community resources.
The importance to share common societal goals among the educative systems and the surrounding community, it
is outlined in Engaging Families, Educators, and Communities as Educational Advocates (2018, Sue Winton, Lauri
Johnson), Youth and Community Empowerment in Europe: International Perspectives (2012, Peter Evans, Angelika
Krüger) and in the Blue paper (2017, Catch E-yoU project). In the researches and projects showcased, active
citizenship of young Europeans is affected by several types of inequalities and the educative systems have a central
role in addressing the contextual ones. Youth empowerment, inequalities reduction and improvement for active
citizenship can be ensured according to this view through the necessary cooperation between school system and
surrounding supportive community.
Highlights:
•
•

Europe: pluralism & diversity vs social cohesion and integration;
Challenges for the educative systems across Europe: to be both receptive and flexible. This involves the need to
develop:
•
•

•
•

Innovative and flexible learning paths for students (according to their learning needs);
Innovative skills to be adapted by teachers (to better manage diversity in classrooms);

Evaluating the flexibility: evaluation frameworks in schools needed for benchmarking different/flexible
methods;
Collaborative approaches to be developed at multiple levels (schools and the surrounding communities).
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2 Desk research
2.1 Introduction
The desk research conducted in Italy aims at providing main remarks of: the national legislative background of Italy
related to school education; legislative details on scientific partners regional level (that is to say the region of
Tuscany for OXFAM and the region of Sicily for CESIE); summary of the experience and expertise of the two scientific
partners’ related to the field of social inclusion in education; the mapping of the projects that promote social
inclusion of young people in educative systems, at national level.
The main sources for data collection have been most updated laws on education and social inclusion in schools,
national and European statistics on schooling and most updated official data and statistics collected through the
National Institute of Statistics, Eurostat. MIUR data (Ministry of Education and Higher research) contributed in the
elaboration of the mapping of projects related to inclusion in educative systems.
Scientific partners database helped in summing up relevant projects developed within the same topics.

2.2 Current situation: legislative framework
In Italy, the right to education is guaranteed and protected primarily by the Italian Constitution which is the basic
and paramount law of the Italian legal system.
Art. 34 states that school is free for everyone. Meritocracy should be the criteria for supporting students who do
not have the necessary resources in order to reach higher educational achievements with scholarships, family
allowances.
The Italian education and training system are organized according to the principles of subsidiarity (art. 117 of the
Italian Constitution) and the autonomy of educational institutions. The State (that is the central authority
represented the Italian government) has exclusive legislative competence for "general rules on education" and for
the determination of the essential levels of educational achievements that must be guaranteed throughout the
national territory. The Regions (that are the main territorial administrative division in Italy, 21 in total) have
concurrent legislative power in the education field and exclusive legislative initiative regarding professional
education and training. Public educational institutions have autonomy on didactic, organizational and research,
experimentation, and development issues.
The educational system is organized as follows:
•
•

Kindergarten for children from 3 to 6 years old;
First cycle of education, with a total duration of 8 years, divided into:
•
•

•

Primary school (5 years) for children from 6 to 11 years old;
First level (or grade) secondary school (3 years) for students from 11 to 14 years old.

Second cycle of education consists of two typologies:
•

•

Second level (or grade) of secondary school with the duration of 5 years, addressed to students from 14
to 19 years old (high schools, technical institutes, and professional institutes);
Three-year and/or four-year vocational education and training courses (the IFP of regional

competence), addressed to young people who have completed the first cycle of education.
•

Higher education, offered by universities, by the institutions of High Artistic and Music Education (AFAM), and
by higher technical Institutes (ITS).
•

Higher education is organized in first, second and third cycle courses, based on the structure of the
Bologna Process.

The “Good School” Reform: modernising school education
The ‘Good School’ reform (“La Buona Scuola”), approved by law n. 107/2015 introduced some important changes
in the Italian educative system. The main innovative aspects are:
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•

New measures include the refinancing of student financial aid for the completion of secondary education
especially for the completion of the last two years. Additional funds per year are intended to cover fees, the
purchase of textbooks and tablets, and transport costs for low-income students. There is also a bonus called
‘cultura’ offered to all Italian students on their 18th birthday of EUR 500 to be spent on cultural consumption;
• Students evaluation framework now covers the entire compulsory learning career and allows adequate
monitoring of educative achievements. Participation in work-based learning (alternanza scuola-lavoro) is
mandatory in the three final years of upper secondary;
• The government is putting increasing emphasis on evaluation of school staff. School heads and teachers
should be evaluated according to school performance in student testing, but the introduction of this evaluation
system was met with strong resistance and had to be transformed into a form of peer review without outside
evaluators and it has been postponed after 2017;
• The number of teachers has increased especially in primary school when support teachers (insegnanti di
sostegno) are included. There is a situation of geographical mismatch that means that most teachers come from
the South, while most teaching posts are available in schools in the North. A new system for teachers’
recruitment and training for secondary school teachers will be fully operational by 2021. Additional resources
were allocated to ensure new training opportunities for all teachers1;
• Italy is reviewing and promoting its inclusion strategy for pupils with special educational needs (SEN) with
two main instruments: the school plan for inclusion which is part of schools' three-year development plan, and
the individual learning plan – piano didattico individualizzato - drafted by the class council according to the
contents of the individual student’s functional profile;
• In May 2017 a new law (71/2017) dealt with the problem of Cyberbulling at school for the first time. This law
asks each school to select a referent which has to coordinate the initiatives of prevention and to collaborate
with the police and with the associations which are present in the district. The schools are also requested to
introduce specific disciplinary rules aiming at punishing the students who commit this new crime. This law
also fosters the training of the teachers and new projects that include students in activities of peer education.
• Italian schools are at the forefront of receiving migrant children, but their full inclusion is hindered by social
stratification: over the past decade, the number of non-Italian students more than doubled, from 370.803 in the
school year 2004/05 (4.2% of the total school population) to 814.187 in 2014/15 (9.2%). More than half of
them (51.7%) were born in Italy2. They are unevenly distributed across Italian regions - mostly in Northern
regions- and education levels - with decreasing shares when moving from primary to upper secondary reflecting recent arrivals and higher school drop-out among this group. They repeat grades with much higher
frequency than their Italian counterparts: 14.7% in primary school (against 1.9% for Italians), 41.5% in lower
secondary school (7.4% for Italians) and 65.1% in upper secondary school (23.3% for Italians), which increases
the risk of dropping out and eventually joining the NEET group. Those who reach upper secondary school level
are more likely to choose technical schools (38.5%), followed by vocational schools (37.9%). In PISA 2015 the
gap between Italians and non- Italians is higher than in other European states with comparable levels of
immigration3;
• Schools are encouraged to be welcoming and inclusive when receiving migrant students also according to
school autonomy that allows teachers to tailor individual learning plans (PDP – piano didattico personalizzato)
for children with a migrant background. However, the uneven geographical distribution of migrants in the
country creates an overload of demand in certain areas4. Italian legislation allows the free admission and school
enrolment of children of illegal migrants5: school heads are advised to keep documental track of their presence
without involving the immigration authorities. Schools are encouraged to assess the health conditions of newly
immigrated children as well as to collect information about schooling experiences in their country of origin.
The Ministry of Education has extended the range of activities in centres for adult education to include the
teaching of Italian language to foreign adults.
Educational and Scholastic Inclusion: policy of the Tuscany Region
The territorial governance process by the Tuscany Region intends to activate the collaboration between educational
institutions and municipalities, aggregated in the Zonal Conferences for education and training, together with the
1 In accordance with the national plan (Piano nazionale per la formazione in servizio obbligatoria e permanente degli insegnanti) issued in October

2016 (Ministero dell'Economia e delle Finanze 2017).
2 Children born in Italy of foreign parents do not automatically acquire Italian citizenship, hence the official distinction between "Italian" and
"non-Italian" students (which applies to both first- and secondgeneration).
3 (OECD 2016b).
4 In 2014-15 there were 220 schools in the main cities with more than half of foreign students; among them 55 in Milan, 27 in Brescia and 33
in Turin.
5 See Ministero dell’Istruzione “Linee guida per l’integrazione e l’accoglienza degli alunni stranieri” (February 2014).
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different subjects that act around this topic (local health authorities, associations, cooperatives, etc.). The
participation of the various actors of the system in an integrated and synergetic programming of the interventions
aims to achieve an inclusive path of real effectiveness. In the Tuscan territory, inconsistencies between regulations,
protocols and behaviour of operators of local health authorities, municipalities and educational institutions can be
found. To overcome these differences, uniform training policies and actions have been activated for school staff,
both teachers and non-teachers, and for the various territorial subjects. The construction of a model of policies and
practices on the territory has been started, which prevents overlaps and discrepancies, promoting a debate and a
dialogue among different subjects that can work together to achieve a greater territorial action and a simplified
process for families, limiting interventions that are too specific and that, only if considered into a broader
framework of action, may have effects in terms of structured management methods. The programme agreements
implemented in some territories can be a good starting point for experimental networks. The main activities
currently underway on the topic of educational inclusion are:
•

•

Promotion of Zonal Educational Projects - (in Italy called PEZ, Progetti Educativi Zonali), as an instrument for
the integrated territorial planning of the interventions by the Zonal Conferences, for education and training,
whose aims is to prevent and oppose early school leaving. Within this scope, interventions specifically aimed
at the inclusion of disabled and foreign students are considered as priorities, and they can be implemented
through a multiplicity of actions such as lab activities, classroom teaching in coexistence, disciplinary support
and remedial classes, parenting support, training and tutoring activity for teachers and operators; the projects
are aimed at the entire class group in which the disabled pupil is located. PEZ was funded from the academic
year 2012/2013 to the academic year 2016/2017, with a constant monitoring activity, as well as detailed
planning and reporting activities;
Distribution to the Provinces of regional resources dedicated to school transport and to educational assistance
in upper secondary schools. A detailed monitoring process is currently underway on implementation data, also
for a better definition of future needs. Local authorities implement the choices on the financed activities
(distribution between transport and assistance) and on the methods of implementation (transfer to the
Municipalities or to other subjects).

Educational and Scholastic Inclusion: policy of the Region of Sicily
The draft law of the region of Sicily regarding the right to education was approved in the recent July 2018 and
provides to fulfil a historical gap in the regional legislative system.
The proposal aims to regulate and ensure the right to education for all young Sicilians, from pre-school stage,
dealing for the first time with the youngest learners from 0 to 6 years old, until the training of adults aimed at their
job placement.
The Regional Assembly and the Legislative Commission called for this provision for a long time in order to ensure
qualitatively adequate and universally accessible educative programmes, thus combating the worrying data on
early school leaving and the level of skills of young people in the Region.
The text consists of thirty-six articles which regulate various actions to support the different educational stages up
to the university level, through the use of regional and extra-regional resources. The provision provides the
establishment of the 'Regional Council for the right to study' as a place for consultation and collaboration between
the different actors of the Regional education system.
Different actions are planned in order to contrast early school leaving, such as the creation of the ‘Regional school
registry for students’ to monitor the phenomenon, as well as actions to support the prolongation of school time and
the functionality and safety of school buildings.
Furthermore, the decree, with the aim of favouring the social inclusion of the most vulnerable young people, thanks
to the inter-institutional cooperation of the different actors involved, provides a special attention for disabled
students or students with learning difficulties.
For people with disabilities and with learning difficulties, specific agreements are planned to be created with socialcare organizations, civil society organizations and parents’ associations.
There is a trend in the whole provision to promote the social inclusion in the educational system also through the
establishment of school transport services and special assistance services. Furthermore, specific actions are aimed
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at migrant students residing on the territory and actions aimed at the enhancement of the schools and teaching staff
in the smaller Sicilian islands, mountain areas or peripheral metropolitan areas subject to social exclusion and
degradation, through the development of afternoon and extra-curricular activities for the enhancement of their
educational programmes.
Also, to raise the level of skills of Sicilian students, there are specific plans for language enhancement for migrant
students and cultural and international exchange projects, aimed at conducting study or training periods in
institutions, or companies of other European countries.
Highlights:
•
•
•
•
•
•

The 2015 school reform has entered into force and could improve learning outcomes as well as increase equity;
Although still above the EU average, the early school leaving rate is on a steadily downward trend;
The higher education system faces the challenge of ageing and declining teaching staff;
Transition from education to work is difficult, also for high-qualified people. This is causing an outflow of highly.
skilled people;
There is an inclusion strategy for pupils with special educational needs (SEN) through two main personalized
instruments;
The inclusion of young migrant students is hindered by social stratification but also according to the last school
reform schools are highly encouraged to promote social inclusion of migrant students.

2.3 Main trends: official data and statistics
Main official data and statistics are related to the following topics: Early school leaving, Students with special needs
(BES) and foreign students who are the most vulnerable targets at risk of exclusion:
•

•

Early School Leaving (ESL): in Europe, the indicator used for the quantification of the phenomenon is that of
Early Leaving from Education and Training (ELETs) which refers to the percentage of young people between
18 and 24 years of age with at most a first-degree upper secondary school diploma or a 2-year qualification and
no longer in training. For Italy, this indicator shows an improvement, stopping at 13.8% in 2016. In 2006, it
was at 20.8%. Thus, Italy is approaching the Europe 2020 target, on reaching the 10% level. The regional detail
shows the gap between North and South Italy, with Sicily, Campania, Sardinia, Apulia and Calabria above the
national average of early school leaving. In Italy, it is possible to quantify the phenomenon of early school
leaving at national level starting from the data of the National Register of Students of MIUR (Ministero
dell'Istruzione, dell'Università e della Ricerca - Minister of Education, University and Research). In the South,
the propensity to early school leaving is greater: 1%. Among the regions with the greatest ESL rates, Sicily
stands out with 1.3%, Calabria, Campania and Lazio with 1%. The lowest percentage is found in Emilia Romagna
and Marche with 0.5%. There are more male students who leave school early than female students. The school
dispersion affects more foreign citizens than Italians: 3.3%, compared to 0.6% for pupils with Italian
citizenship. Foreigners born abroad, with a percentage of 4.2%, appear to be in a situation of greater difficulty
compared to second-generation foreigners, born in Italy, who reported a total drop-out rate of 2.2%. The rate
is higher during the first year (7%). There are more male students who leave school early than female students;
Students with special needs: In the 2016-2017 school year, pupils with disabilities were 90,000 in primary
schools (equal to 3% of the total enrolled pupils) and 69,000 in lower secondary schools (the 4% of the total).
In primary schools, it is estimated that 7% of the students with disabilities are not autonomous in one of the
following activities in basic activities (moving, eating, going to the toilet). In lower secondary school this rate is
6%. In both scholastic orders considered, intellectual disability, learning and development disorders are
estimated to be the most frequent problems in students with disabilities. Special Ed teachers (source MIUR)
are more than 88,000 (6,000 more than last year). The estimate reveals a ratio slightly lower than 1 teacher for
every 2 students with disabilities. In the regions of Southern Italy there are the highest number of average
weekly hours of support. There are still infrastructural deficiencies as far as sensory and perceptive barriers
are concerned. In fact, only 23.7% of primary schools in North Italy have relief maps and/or tactile routes
within the school complex; the percentage drops to 13.1% in the schools of the South of Italy. There is the same
territorial difference in lower secondary schools: 25.8% of schools in North Italy against 13.8% of those ones
in the South;
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•

Foreign/migrant students in Italy: it is an already well-established fact that migrant students are an integral
part of the national school population, making the Italian school more and more multi-ethnic and multicultural.
The presence of students with non-Italian citizenship, observed in a limited extent in the ‘80s, recorded a
consistent increase in the subsequent ‘90s with the inflow of over 100,000 students. However, it is in the first
decade of 2000 and up to the school year 2012/13 that the numbers become noticeable with the entry of almost
670,000 students with non-Italian citizenship from the year 2000/01 to the year 2012/13. In the school year
2016/17 the students of migratory origin present in the Italian schools were around 826,000, with an increase
of + 1.4%. It follows that the students with non-Italian citizenship are precisely the dynamic factor in the Italian
school system. The tendency towards stabilisation does not mean that the reception and the processes of school
inclusion of young people of migratory origin are a complete accomplishment. Other indicators, in fact, indicate
the presence of large shares of young people with non-Italian citizenship still to be inserted (or reinserted) into
the education-training system. As for this issue, data by age are indicative. In particular, the schooling rates of
students with non-Italian citizenship are close to those ones of Italian citizenship, both in the age group 6-13
years (around 100%), corresponding to primary school and lower secondary school and in the age group 1416 years, corresponding to the first three-year of the upper secondary school. On the contrary, at 17 and 18
years of age the schooling rate of students with non-Italian citizens decreases to 64.8% compared to the 80.9%
of the Italian students. The educational field in which the education of students with non-Italian citizenship is
much lower than that one of the Italians concerns the kindergartens. Between 3 and 5 years of age, children
with non-Italian citizenship in kindergartens represent the 77% of children with non-Italian citizenship
residing in Italy, while the rate is 96% for the Italian children. Gender differences show that male children are
more likely than girl children to attend kindergarten (78.9% compared to 76.5% respectively), a circumstance
that also highlights, likely, cultural and family motivations that disadvantage little girls compared to little boys.
It is quite clear that the prerequisite for the effective inclusion of children and students with non-Italian
citizenship into school as well as in society is precisely that of encouraging at most the attendance of nursery
schools, if only because it is a unique opportunity to learn Italian from native peers even before entering
primary school. Many difficulties at school arise from this missed opportunity. In the case of students with nonItalian citizenship, students who enter the school system for the first time do constitute a users with different
needs and levels of criticality compared to second-generation migrant students. In addition to problems
regarding educational and social integration, with which all students with non-Italian citizenship have to deal,
these students must face the fact that they do not know Italian language.

2.4 What has been done so far? Mapping the projects for social
inclusion
At national level, the main projects for promoting social inclusion in the whole territory are focused on certain
geographical areas and on specific targets. At geographical level, the educative systems based in the most peripheral
neighbourhoods are the ones where the main projects for improving the quality and the efficiency of the education
system are addressed. Areas which are worse interconnected to the most urbanised centres, are the ones in which
school services and programmes need to be enhanced with supportive projects aimed also at the development of
the social tissue of the surrounding community (not only educative community members but also civil society
organizations, public and private organizations, etc.). Most of the educative interventions in the territory are
implemented through the Zonal Educational projects (also called PEZ). The PEZ are financed by the Regions and
elaborated by the Municipalities (grouped in Zonal Conferences for education and training) are designed as an
integrated response to the needs of the territories. PEZ helps implementing educational actions aimed at children
and young people between 3 months and 18 years of age. PEZ act both in support of standard educational needs
and services and supporting specific educational needs, for promoting the inclusion of disabled students and foreign
students. Specifically, the scholastic inclusion of disabled students and foreign students is promoted, through lab
activities during school or extra-school hours, classroom teaching in coexistence, disciplinary support/remedial
classes, preparation and documentation of educational projects, parenting support, training and tutoring activities
for teachers and operators (administrative and technical staff, mediators, municipal and district representatives).
Regarding the target groups, the most vulnerable young people are the main targets of the European and National
projects promoting social inclusion in the educative system and among them are included: young people with
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disabilities, young people discriminated according to their gender or sexual orientation, migrant students, students
with less opportunities due to their socio-economic disadvantaged background.
OXFAM: experience and expertise in the educative sector
Consistently with the Fourth Sustainable Development Goal of the United Nations - Providing quality, inclusive and
equal education and promoting life-long learning opportunities for all - the Oxfam Citizenship Education
Department is committed to ensuring access to education and training opportunities at all levels and for all, with a
strong focus on guaranteeing a high-quality educational offer from an inclusive and democratic perspective. The
approach of inclusive education and intercultural education is a dimension that is transversal to all of OXFAM’s
areas of intervention and refers to the necessary attention to be paid to the specific educational needs and to the
value of diversity and difference as an opportunity of exchange and mutual growth for the whole community. There
are two main lines of action on which OXFAM intervenes with a plurality of programmatic plans and levels of
intervention, which are diversified but complementary: adult education intended as promotion of inclusion and
active citizenship, with attention to foreign citizens; and fighting school drop-out and early school leaving, to be
understood more generally as a fight against educational poverty. In a logic of community welfare, Oxfam works to
build a network of collaborations and sharing actions open to public and private subjects but, above all, aimed at
young people, families and citizens, considering them not only as recipients of services, but as protagonists and
active actors of their own change. There are many projects that Oxfam has carried out on the topic "Inclusion", such
as:
•

•

•

•

•

The programme "Supporting Community Cohesion in Tuscany", funded by the Burberry Foundation, which
aims at fighting against early school leaving and educational failure of Italian and foreign minors in lower and
upper secondary schools in Florence, Empoli, Prato and Campi Bisenzio: the four-year programme aims to
develop a model and intervention device based on mentoring and on the peer education approach, innovating
the educational system through the involvement and direct participation of students, in order to make schools
more inclusive for those boys and girls who live in situations of disadvantage and exclusion due to their social,
economic and cultural conditions;
The VALUE project, Valuing All Languages for an Unlock Europe was created to help schools to improve
the quality of formal educational processes by enhancing the linguistic pluralism. The project, which ended last
October, provided 400 teachers and 250 primary and middle school students with innovative tools,
methodologies and practices (IITT, ICT, digital storytelling), necessary to improve access to and quality of
education in schools, starting from the diversity present in them. Enhancing the languages of second-generation
migrant children and supporting the work of teachers in the implementation of school curricula and in the
management of their multilingual classes have proved to be essential to embark on a wide-ranging inclusive
process;
The HIPPOCAMPUS project, "Promoting Mental Health and Well-being among Young People through
Yoga", is aimed at promoting physical and mental well-being and self-awareness practices to reduce the
discomfort, demotivation and stress of young people at risk of exclusion and marginalisation and living in
situations of social and relational, family, cultural, physical, mental, linguistic, economic distress;
INCLUVET Project - Promoting Inclusion in Work-based Learning by Equipping VET Tutors and
Company Mentors with Innovative Approaches and Methodologies is a European project based on the
premise that inclusion is a priority in Europe; all Member States signed the UN Convention for the rights of
people with disabilities and committed themselves to provide for the conditions at European level to ensure
real inclusion. Therefore, the objectives of the INCLUVET project are focused on the training of teachers and
staff working with final recipients so to make the experience of work-based training or learning more fruitful
and to increase students' chances of getting a job in the future also in a European context;
INTO PROJECT- Intercultural tools to support migrant integration in school. Within the scope of European
policies and to combat educational disadvantages for migrant children, numerous actions have been taken to
improve the position of migrant children in education. In secondary education the emphasis lies on
diversification of the offered teaching methods and extra guidance of the pupils. The project aims to promote
strategies and methods that help students with a migrant background at risk of ESL to maintain their
motivation through the development, testing and validation of an Intercultural Mentoring Programme based
on
the
empowered
peer
education
methodology
(https://www.researchgate.net/publication/273886412_Intercultural_Mentoring_tools_to_support_migrant_i
ntegration_at_school_INTO);
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•

•

STAR PROJECT-Tuscan Schools On-line Against Bullying it is a project for the prevention of bullying and
cyber-bullying financed by the Ministry of Public Education as part of the National Plan against Bullying and
Cyber-bullying (2016/2017). There are 10 on-line schools and belong to 3 different provinces of Tuscany:
Florence, Lucca and Livorno. Leader of the project is the ISI school Sandro Pertini of Lucca. The project aims to
promote a series of integrated actions to prevent and fight against bullying and cyber-bullying (https://ctslivorno.jimdo.com/cyberbullismo/progetto-star/);
GEN-EDU project: overcoming gender stereotypes in education, training courses and school guidance.
The project is co-funded by the EU under the REC programme (Rights, Equality and Citizenship). In the threeyear period 2012-2015, thanks to the European Social Fund programme "Actions to reduce the gender pay
gap", MIGS developed and realised a training package for the project "Combating gender employment
segregation through educational interventions", called "GENDER-ED" and which constitutes the starting point
of the current plan. The purpose of the project is to promote and support gender equality from an educational
point of view (http://www.cddonna.it/progetto-europeo-gen-edu/).

CESIE: experience and expertise in the educative sector
CESIE has a vast experience in designing and managing local, National and European funded projects in the
education field financed by different programs (Erasmus+ KA2 and KA3, AMIF, LLP, Horizon2020, Tempus, etc. At
local level our area of intervention orbits around the provinces of the Western Sicily. We operate mostly in those
areas in which school services and programmes need to be enhanced with supportive action embedded to the
development of the social tissue of the surrounding community (with strict collaborations and partnerships with
civil society organizations, public and private organizations, regional and national development organizations,
social consultancies, etc.). The projects carried out by our organization can be understood as specific initiatives part
of a unique framework for the enhancement of inclusive and equitable quality education and the promotion of
lifelong learning opportunities for all. This general goal is operationalized through our units ‘School’ and ‘Adults’.
With the first one we aim at ensuring the quality and the efficiency in school education with the following actions:
inverting Early School leaving (ESL) and school drop-outs trends, introducing innovation and non-formal learning
methods in formal educative curricula, improving efficiency in the higher education with supportive resources
developed for the school-job transition, developing a need-learner based approach.
More in detail, though our ‘School’ Unit the following objectives are pursued:
•
•
•

•
•
•

Strengthening the profiles of the teaching professions, including teachers, school leaders and teacher
educators;
Promoting the acquisition of skills and competences through innovative teaching and assessment (i.e. fostering
critical thinking, building on the diversity);
Creating innovative learning systems (either formal or informal ones) through the development of e-learning
tools, technological educative resources empowering learners and reaching needs not satisfied by standard
educative programs;
Supporting schools to tackle early school leaving (ESL) and to offer quality education, enabling success for ALL
students;
Increasing access to affordable and high-quality early childhood and care.
Developing intercultural resources for enhancing process of social inclusion and integration from all level the
educational compulsory stages.

Here, it follows a brief resume for the main projects carried out in the education field aimed at favouring social
inclusion of students and learners:
•

MEDIS ‘Mediterranean Inclusive Schools’ [Erasmus+ KA3 Social Inclusion] aims at strengthening and
consolidating social cohesion, intercultural education and local language in a multilingual framework of newly
arrived migrants at primary and secondary schools. To overcome linguistic and cultural barriers, the project is
aimed at developing local language course for migrants’ students and socio-educative resources for teachers
supporting them in most efficiently managing diverse classrooms;
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•

•

•

•

•

•

•

IntegratEd: Promoting Meaningful Integration of 3rd Country National Children to Education (AMIFAsylum Migration and Integration Fund) aiming to enhance and strengthen the participation of newly arrived
TCN children in education and to contribute to the combatting of discrimination against TCN children in the
educational environment;
RETHINK ‘Remembrance Education for THINKing critically’ [Erasmus+ KA3 Social Inclusion] aiming to
collect best practises of inclusive learning in remembrance education and to disseminate the collected best
practices to help educators to deal with current challenges (rise in antisemitism, racism, xenophobia and
radicalisation);
E-COURSE [Erasmus+ KA2 Strategic School] aiming at enhancing the professional development of teachers in
dealing with migrant and refugee learners and diversity in classroom. The project foresees the development of
a School Support Platform to facilitate inclusion and success of learners with a migrant background, newly
arrived migrants and refugees;
CARMA [Erasmus+ - KA3] aiming at increasing student motivation and participation by offering new form of
teaching-learning using non-formal approaches and Reciprocal Maieutic Approach to support disadvantaged
learners and increase their achievements. It aims at providing policy recommendations for strategies to reduce
early school leaving and increase basic skills;
DISCO Digital Second Chance Opportunities [Erasmus+ - KA2 ADULT] focusing on the quality improvement
of second chance education, paying particular attention to the development of a European online knowledge
and quality centre. In this centre digital assessment tools, good practices and trainings are available. In this way
the online centre focuses on the quality of curricula/tools, the quality of teachers/trainers and the
organisational setting in which the NEET-group education takes place;
FRIENDS: Fostering Resilience-Inclusive Education & Non-Discrimination in Schools [Erasmus+ - KA3
Social Inclusion] aiming to promote social inclusion, tolerance & non-discrimination in schools through an
innovative whole school approach known as the Quiet Time method based on the Transcendental Meditation
(TM) programme for schools;
INTELed: INnovative Training via Embodied Learning & multi-sensory techniques for inclusive
Education [Erasmus+ - KA2 SCHOOL] aiming to support teachers in acquiring knowledge and skills about the
use of multi-sensory technology for addressing the needs of Special Education Need (SEN) children in inclusive
education contexts.

Highlights:
The main aim of the projects implemented at national level are:
•

Highest ESL%: to intervene where the highest ESL% occur;

•

Geography and target/topic: reducing exclusion created by the disadvantaged background of the students
(according to their location, provenience, different culture, socioeconomic background, etc.);

•

Improving services and networks: fruitful partnerships in the educative communities need to be established
also to guarantee the application of what is promoted and provided by the law for social inclusion in the
educative sector.

2.5 Conclusions
The strength of the Italian legislative framework is on the existence itself of numerous and most recent laws that
are cutting-edge in promoting the social inclusion of the most vulnerable population in the educative systems. The
first provisions on social inclusion for the education sector were mainly addressed to disabled students. During the
years, the most vulnerable groups safeguarded by the law were extended until nowadays comprehending students
with a disadvantaged background as migrant students, students with socio-economic difficulties, or located in
peripheral areas, etc.
Besides that, the implementation of what is enshrined by the law faces many gaps and resistance since the education
sector receives a comparatively small share of the public budget. General government expenditure on education,
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both as a proportion of GDP (4 %) and as a proportion of total general government expenditure (7.9 %) in 2015,
was among the lowest in the EU6.
Either human (innovative and multisectoral skills required to the teachers) or infrastructural (as buildings
conforming with standards, participative tools that promote the collaboration of each actor involved) resources are
needed to be provided.
But at least a compensatory framework for action is provided through projects developed within the European
dimension. Most of them have an added value also to create the basis for the development of strategic school
alliances among the public authorities and third sector organizations at local level. These networks could contribute
in activating synergies for collaborative and participative approaches to reach common educative goals within the
communities surrounding schools.
Innovation in the educative programs and methods should be improved to contrast the one-size-fits-all curricula
that do not reach specific learning needs. Some changes have been recorded through the development of individual
and flexible personalized plans (for students with special needs and migrant students).
During last decade, main progresses have been recorded in the reduction of the Early school leaving’s rate, but more
innovative resources and tools are needed to promote learners’ engagement and ownership of their educational
path enriching and innovating the ministerial educative programs.
.

6

DG EAC elaboration Eurostat general government finance statistics (2000 - 2015). Online data code: gov10_a_exp.
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3 Field research
3.1 Introduction
The field research in Italy was developed at two different territorial levels, in the province of Arezzo and in the
municipality of Palermo, because of the presence at national level of two scientific partners namely OXFAM Italia
and CESIE.
OXFAM Italia conducted the field research in the province of Arezzo within a timeframe from May until September
2018:
•

Inside schools the research was conducted in support of the Licei San Giovanni Valdarno School, administrating
surveys addressed to 46 students out of 50, 25 teachers out of 25 and 3 headteachers out of 3; a focus group at
the school Licei San Giovanni Valdarno involved number of 12 participants (out of 15);

•

Outside schools, OXFAM Italia supported the local authority Unione dei Comuni Montani del Casentino (after
its replacement with the Municipality of San Giovanni Valdarno) in conducting 10 interviews with 5 experts of
the education field and 5 of the social inclusion field. The Unione sent the letter of intent in July so there was
not opportunity to organize the focus group with other relevant stakeholders. Anyway, the questions of the
focus group were submitted to Daniela Nocentini, in charge of the “General Services to Citizens” for the Unione
dei Comuni Montani del Casentino.

CESIE developed the fieldwork in Sicily and more specifically in the city of Palermo between May and July 2018:
•

Inside schools, CESIE was in support of the school partner Istituto di Istruzione Secondaria Superiore
“Alessandro Volta” in administrating 118 surveys for students (out of 50), 35 out of 25 surveys for teachers and
4 out of 3 surveys for school leaders; while a focus group has been conducted with 15 participants was
conducted in June 2018 inside the same school;

•

Around schools, CESIE supported the associated partner Municipality of Palermo in conducting 13 interviews
with experts and a focus group with 6 relevant stakeholders.

The main challenges that CESIE met were related to the difficult involvement of the experts (inside schools’
research), because of the summertime breaks and their limited availability in participating to the research.
For OXFAM, the focus group with school community was conducted without the participation of students’ parents.
While the focus group with other stakeholders as already said was not conducted due to local authorities’ partners
replacement.
First, the results of the field research conducted inside school communities will be presented separately for OXFAM
Italia and CESIE and at then findings of both organizations will be crosschecked. The same structure will be followed
for the analysis of the results related to the field activities conducted with local authorities’ partners outside schools’
communities.

3.2 Inside schools
The field activities conducted with the school members are of two typologies:
•

Surveys, to be administered according the following targets and numbers: 50 students; 25 teachers and 3
school leaders. For each target, a specific survey template has been provided to investigate: the school
environment according to students’ view; the educative program according to teachers’ perspective and the
school policy with the answers provided by the school leaders. The three surveys templates cover similar topics
to crosscheck results of the three targets’ feedbacks (students, teachers and school leaders);

•

Focus group, to be conducted with 15 participants involving a representative of students, teachers,
parents/carers and other school staff/leaders to deepen and openly explore innovative solutions and
potentialities for the promotion of inclusive education in school settings.
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In the following paragraphs, the results of each survey conducted will be presented analysing first the school
environments (students’ surveys), the educative program (teachers’ surveys) and the school policy (school leaders’
surveys) either for CESIE and OXFAM Italia. Then results will be compared according to every point of view
examined. Finally, the focus group’s findings about future vision and tendencies to be potential developed in schools
will be crosschecked with the challenges identified previously through the surveys.
CESIE
Inside schools, the precious collaboration of ITI Volta representants, Professor Francesco Polizzi and the principal
Margherita Santangelo, contributed to the timely efficient administration of the field research activities inside
schools: surveys were addressed to respectively 118 students, 35 teachers, and 4 school leaders and they were
administrated between May and the beginning of June 2018; then a focus group with 15 participants (students,
parents and teachers and other school staff) was conducted on 5th June 2018.
OXFAM
In May the focus Group with the School “Licei San Giovanni Valdarno” (May 21st, 2018) was organized and the
questionnaire was distributed to students, teachers and School board. The questionnaires were submitted to 46
students, 25 teachers and 3 headteachers. The focus group took place on May 21 st at the school Licei San Giovanni
Valdarno. A number of 12 people participated: 8 teachers, 1 student and 3 Headteachers. Despite giving initial
confirmation, none of the parents could participate however, 4 of the teachers are also parents of some school
students and expressed their point of view.

3.2.1 The surveys
3.2.1.1

The school environment (students)

CESIE (students surveys)
Surveys administered within the ITI Alessandro Volta have been provided through online templates in order to
facilitate the data collection and analysis process.
Surveys were administered across the months of May and June, before school’s closure (9th June 2018). Among the
school target groups, surveys compilation received great attention and follow-up reaching the following numbers:
among students, 118 surveys out of 50 have been collected; among teachers, 35 out of 25 surveys have been
compiled and school leaders elaborated 4 out of 3 surveys.
In total, 118 surveys have been collected among the students attending the secondary school ITI Alessandro Volta.
Secondary school in Italy is attended by students aged between 14 and 18-19 years old (or more). For this reason
the range of 12-13 years old of the students’ sample was 0%, being mostly concentrated in the range of 16-18 years
old students (75%), followed by the lower range of 14-15 years old (15%) and students being over the age limit
>18 years old (10%), attending the 5th and last year of the school’s cycle (see Graphic n°1).
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Graphic 1 - CESIE: Age distribution of the students’ surveyed
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The sample of the students surveyed is detector of the gender balance among all students in the school, with a 97%
of male students surveyed against the 3% of female students (see Graphic n°). The ITI Alessandro Volta in fact, being
a secondary institute with a STEM focus, attracts more boys than girls of the surrounding community (graphic n°
2).

Male

Female

3%

97%
Graphic 2 - CESIE: Gender balance of the students’ surveyed

The students surveyed were equally balanced among all the years of course with a fewest sample related to the 1°year students (1° year: 5%, 2° year 15%, 3° year: 37%, 4° year: 24% and 5° year: 19%).
The main (almost the only one) nationality recorded is the Italian one with only one Romanian student (against 117
Italian students!). This data also reflects a national trend that sees migrants/foreign students % a minority group
among students’ attendance of secondary school stage. The indicator of the students’ nationalities is in line with the
parents/carers nationalities being once again the Italian nationality the 97% with only 3% of parents being both
Italian and one of them foreigner. The first set of questions were aimed at exploring the school environment as
perceived since the first-time students entered the school. More than 50% of the sample reported to have had a
positive welcoming approach with the school and first good relations established with their teachers.
The questions aimed at assessing the cultural diversity in the school were sound of divergent: if from one side
more than 40% students answered that in the school there is not cultural diversity at all, to the other side, with the
question ‘do you think that this cultural diversity is something positive?’ the main answers were mostly ‘agree and
‘neutral’ but students being mostly Italians do not have direct experience of this cultural diversity so the positive
answers only reflect their perception on that issue. In the attempt of understanding this data, the % of the students
who gave a ‘neutral’ answer reported their position as neutral not having a direct experience of cultural diversity
in school. While who answered ‘agree’ was probably referring to a positive consideration of cultural diversity not
directly linked to their experience in school. The same positive feedbacks (mostly ‘agree and ‘neutral’ answers)
were given according to students’ perception on the cultural diversity promotion in the educative program and in
the teaching approach. But if from one side cultural diversity is enshrined in the man school document to the other
it does not encounter effective application.
Regarding the support provided to students with different learning abilities, almost 50% students agreed to be
an adequate one. The support given to students when having studying difficulties is given first by ‘parents/carers’
(41%), followed by ‘teachers’ support (20%) while the remaining percentage is composed by students who stand
difficulties alone and students helped by their friends/companions (respectively 14% and 10%). The ‘other’ option
is composed by students helped by private professor or receiving afterschool support.
About school members participation and involvement, most of the students answered to be enough space for
available for students’ participation and discussion. But they answered that the same availability does not exist for
parents/carers involvement and participation.
About the social dynamics’ in the classrooms, it has been found out an interesting discrepancy between the good
and pacific relationships existing among classmates and the bullying episodes occurring in the school. If almost all
the students (103 out of 118) said to have a good relationship with their fellows at the same time to the question
regarding bullying episodes witnessed in the school, it has been revealed an equal agreement (50%) and
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disagreement (50%) about their occurrence. On cyberbullying episodes, (bullying episodes recorded via phone or
shared through internet) the answer was negative.
Regarding the gender roles, we must remember that the feedbacks collected refers to a biased data (97% of
students are male). About the different roles in the society among boys and girls and the easier life in the society
for men rather than for women, 50% of students answered not to be any kind of privilege for men than for women
while the 30% expressed their ‘neutrality according to these issues not defining a clear position about that. When
asking on sexual orientation, specifically on same sex relations acceptance by peers, it was collected a vary
response on that and not a clear position: the sample of students divided in equally positive, negative and neutral
answers.
The main emotions experienced in schools that have been collected were in order: anxiety (21%), fun (21%) and
boredom (19%) and then enthusiasm, happiness (7%), followed by anger (6%), sadness (4%) and fear (3%). Only
the 7% of the sample did not want to answer. Given that each student could choose two options of the ‘emotions at
school’, the most frequent combination detected were: enthusiasm with fun and anxiety; fear goes along with
anxiety and boredom-sadness. The anxiety component is almost pervasive of every combination selected, and this
could be related to the school performance anxiety. While it is easy to recognize pairs composed by both positive
(enthusiasm and happiness) or negative feelings (boredom and sadness) like a positive felling feeds other positivity
and vice versa for negative feelings. The outstanding data on the boredom experienced in class gives a signal about
the interest towards the educative programs and curricula.
It was asked to the students to select the activities that they practice most either inside schools (especially the ones
favoring social inclusion) and outside. If the most inclusive activities selected were identified in the outdoor
activities and interactive group activities, these same activities are the most favorite ones in students’ free time
(‘going out with friends’, ‘practicing sports’). At the second place, as inclusive activities were considered the
internet-based ones, also in line with the other selections (‘surfing the net’, ‘playing with videogames and ‘listening
to music’).
Finally, in the “Ambassador for Inclusion of Diversity and Multiculturalism” section, students’ main feedbacks could
be summed up according the following bullet points:
•

•

•

•

First, the students claimed the creation of more spaces for students’ co-participation and co-decision
regarding the educative programs’ contents. Most students identified their need of being included in the
curricula evaluation in order from one side to activate a democratic process of collaboration inside the school
and developing a cooperative learner-centred school policy. To the other side, students underlined that for
favouring their empowerment they need to select and tailor the educative program according to their learning
needs, through an ownership process;
The second point underlined regards the design of strategic curricula and partnership to promote
professionalizing path since school education and that ease the transition to the labour market. For this reason,
many students suggested to ensure individual educative programs tailored according to students’ future job
aspirations and creating also stage or internship though strategic partnerships with enterprises and
organizations of the surrounding community;
More inclusive infrastructures needed to favour students’ social inclusion: being innovative, functional and
updated, school facilities and resources should respond to students’ necessities and specificities either in terms
of physical accessibility or learning special needs;
Given that the school is not a multicultural one, a good percentage of the sample expressed their desire of
developing multicultural and multilinguistic laboratories to be closer to the different nationalities coexisting at
community level even if in the school the rate of cultural diversity is very low. These would be laboratories
useful to create social inclusion not directly related to the school environment but in a broader way in the
surrounding community.

OXFAM (students surveys)
On May 22nd the questionnaires realized by European partners were submitted to 3 classes: a first, second and third
grade (Graph 1), so that the students will be able to observe the development of the project given the three years
duration. The number of collected questionnaires is 46 due to the fact that 4 of the students were not present.

16

40
30
20
10
0
12-13 years
old

14-15 years
old

16-18 years
old

Other

Graphic 3 - OXFAM: Age distribution of the students surveyed

As shown in the graphic below, the 76% of the respondents were female, given that the students of Human Sciences
schools in Italy are in clear majority female.
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Graphic 4 - OXFAM: Gender balance of the students surveyed

Most of the students interviewed and their parents are Italian, while around the 15% are of foreign origins: Turkish
1, Albanian 2, Brazilian 1; 3 students did not specify their origin. Five students have foreign parents and 6 students
have a parent from their country and a foreigner. These data match the nationalities distribution among students
and their parents. So non-Italians students surveyed were born abroad (children with foreign parents that born in
Italy do not have Italian nationality).
Nationality 5: others
Nationality 4: turca
Nationality 3: Albanese
Nationality 2: Brasiliana
Nationality 1: Italiana
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Graphic 5 - OXFAM: Main nationalities of the students surveyed
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Graphic 6 - OXFAM: Main nationalities of the parents

The second half of the questionnaire was designed to analyse the students’ perception about their school. Below
the questions:
6. Was the first contact that you had with your school friendly and welcoming?
7. Do you have a good relationship with your teachers?
8. In your school, are there many students coming from different cultures than yours (include also
different languages, religions, nationalities, etc.)?
9.1 Do you think this cultural diversity is something positive?
9.2 Do you think this cultural diversity is well tolerated by most of your schoolmates?
10. Do you think that your school and the educative program are tolerant towards students’ diversity
and multiculturalism?
11. Do you think that your school, teachers work/approach in an adequate way these themes of
diversity, multiculturalism, and inclusion within the classroom, with their students?
12. Do students with learning difficulties, from your school, receive the adequate support they need?
14. Are there, in your school, opportunities for participation and discussion of students’ opinions and
needs?
15. Are there in your school similar opportunities for your parents/carers?
As shown in Graphic 7, the perception of school, teachers and relationship with the students is positive. More than
half of the students considers the school welcoming and see diversity as a positive aspect. Teachers care about
multiculturalism, inclusion and diversity. However, the percentage of students without a clear opinion was often
high: over the 25% of the respondents had trouble expressing their point of view regarding question 10 most
probably due to their unawareness of the meaning of the word “training plan” ( Question n° 10: Do you think that
your school and the educative program are tolerant towards students’ diversity and multiculturalism?) and 15: being
some of them in first grade, chances of them being unaware regarding the opportunities offered by the school are
high (Question n° 15: Are there in your school similar opportunities for your parents/carers?).
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Graphic 7 - OXFAM: answers to question n° 6 to n° 15

As shown in Graphic n° 8, question 13, young people’s confidants are mainly friends and parents in some cases.
Interestingly, 5 students replied “nobody”, underlining that loneliness and communication troubles emerge as
problematic issues in nowadays society.
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Graphic 8 - OXFAM: answers to question n° 13

Below the questions from n° 16 to n° 19:
16. Do you have a good relationship with your classmates?
17. Among your peers, did you ever assist to episodes of abuse or mistreatment of someone
vulnerable by someone somehow stronger, or more powerful?
17.1 Do these episodes of abuse or mistreatment also occur through mobile phones and/or Internet?
18. Do you think that boys and girls have different roles in society?
18.1 Do you think that boys have life easier than girls (inside and outside schools)?
19. Are same-sex relations (boy with a boy and girl with a girl) accepted among your peers?
Data show great awareness on issues related with social inclusion, homophobia and bullying; most of the students
never experienced abuse or violence. Answers to question n° 18 and 18.1 do not show awareness about the role of
girls in society and the problematic issues related to it.
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Graphic 9 - OXFAM: answers to question n° 16 to n° 19

Related to students’ feelings at school it emerges a widespread feeling of anxiety (27%) which might be caused by
the demanding nature of the school and the students’ performance expectations.
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Graphic 10 - OXFAM: Students’ feelings at school

Outdoor and collective interactive activities are considered necessary to develop inclusiveness. Music, friend and
internet are the top three spare time occupations. (Graphic n° 11 and 12).
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Graphic 11 - OXFAM: most inclusive activities for students
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Graphic 12 - OXFAM: students’ free time activities

The activities that the students would promote if they were Inclusion ‘Ambassadors’ in their school are:
Multiculturalism and diversity:
•
•
•
•

‘On topic’ (racism, homosexuality etc.) films/video screenings and discussion;
Encounters with foreign students to listen to their stories, multicultural trips abroad, intercultural festivals at
school, discovering habits and food of other countries;
Activities to raise awareness on different religions and cultures;
Researches on diversity;

Personal/leisure activities:
•
•
•
•
•
•
•

Organized moments to discuss personal problems;
Changing places inside the classroom;
Music activities;
School Olympic games/Sports;
Promote theatre, photography, reading and writing;
Painting the school together;
Organizing talent shows.

3.2.1.2

The educative program (teachers)

The teachers’ survey is articulated in three parts: the first one is aimed at exploring the content of the educative
program in terms of inclusive education; the second one investigates on the relational dimension inside the school
environment; and the third part, titled innovative inclusive schools curricula, is addressed to collect the main
characteristics that an inclusive school should include in its pedagogical curricula.
CESIE (teachers’ surveys)
35 Out of 25 surveys have been collected among the teaching staff of the ITI Alessandro Volta through an online
survey administration. The sample of the teachers is composed mainly by female (63%) and all of them are Italian.
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Male: N°

Female: N°

Graphic 13 - CESIE: Teachers’ gender balance

The 80% of them have more than 47 years old with only the 6% between 25-35 years and 14% being between 3646 years old. In line with the teachers’ age balance, most of the teachers counts a long teaching experience: 60 % of
them teaches since more than 21 years and the 20% teaches from 15 to 20 years. This could highlight the ageing
process of the teaching staff that is a real challenge for the higher education system.

25 – 35 years old: N°
36 – 46 years old: N°
47 – 56 years old: N°
+ 57 years old: N°
Graphic 14 - CESIE: Teachers’ age distribution

In the first part aimed at exploring the content of the educative program in terms of inclusive education, the main
sample of the teachers (90%) said to have had a welcoming approach with the school.
Regarding the resources and tools in the educative programme addressed to the most vulnerable students, the 85%
reported that there are adequate tools and methodologies to assist students with learning disabilities. But the
same clear opinion was not recorded for the anti-bulling tools and methods this means that well-structured antibullying programme is not being implemented. A divergent answer was given when considering homosexuality still
a taboo in the educative programme (50% ‘agree’, 50% ‘disagree’). There is a general agreement about the adequacy
of the gender equality and multicultural diversity enshrined in the educative programme even if the school is mostly
attended by boys and the multiculturality rate showed to be very low among the students). Besides that, many of
the teachers considered the cultural provenience as a factor affecting the way students learn and respond in class
(78%).
Regarding social dynamics, teachers said to have good relationships with parents/carers of the students (> 80%).
Regarding the teachers’ point of view on parents/carers’ awareness on multiculturalism and diversity the result
was inconsistent (50% answered positively and 50% answered negatively). Even if (as said before) in the school
the multicultural diversity rate is very low, teachers noted that parents/carers from a different cultural background
have a different interaction with school members. Teachers also reported to treat each other with respect (95%)
independently from any cultural, gender or social background.
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Regarding gender equality, the school is considered a very good role model about that but despite this more than
50% of teachers expressed the need of training for inclusive education teaching.
For innovative inclusive school curricula in terms of tools and methodologies, the main proposals can be grouped
as follows:
•

Developing an integrated didactic including different thematic areas to favour environmental, cultural, gender,
active citizenship in school curricula;
Promoting more Jigsaw classrooms model based on cooperative learning; didactic approach based on positive
emotional learning;
Developing collaborative approach and working group-based learning, with also outdoor activities, to diversify
the learning environment and increasing students’ motivation;
Flexible educative projects based on learners’ needs and abilities;
Specialized educative projects should aim also at creating a personalized curriculum according to the
professional profile predilected by each student;
Creation of more laboratories and extracurricular activities of different typology: multicultural and linguistic
based, to enhance intercultural understanding at social level and activating also related exchange programmes;
To develop an innovative didactic based on technological tools and resources (interactive maps, digital school
books, another e-learning approach, etc.);
Creation of more spaces for parents/carers collaboration and involvement in the school life.

•
•
•
•
•
•
•

OXFAM (teachers surveys)
In late May the questionnaire was submitted to the teachers. As shown in Graph A the average age is between 47
and 56 although 7 teachers on 25 are below age 47. None of the respondents is below 35, this is due to the structure
of the system at national level: Italy is amongst the EU countries where the teachers are the oldest. Data show the
balance between female and male (Graphic n° 14 and 15). All the teachers are Italian nationals and most of them
have more than 21 years’ experience.
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Graphic 15 - OXFAM: Teachers’ age distribution
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Male: N°

Female: N°

Graphic 16 - OXFAM: Teachers’ gender balance

The answers regarding the school and the educative programme report that it is perceived by the teachers as
welcoming, inclusive and promoting diversity. They confirm there are adequate tools and methodologies to assist
students with learning disabilities, but the same clear opinion was not recorded for the anti-bulling tools and
methods even if in the course of the last year the school implemented a well structured anti-bullying programme.
The overall positive perception changes when considering gender equality; 28% of teachers claim that the
educative programmes do not consider gender inequalities and homosexuality. As for the promotion of social
inclusion, data show agreement on team activities that puts the students in relation to each other.
The overall perception of the relation teachers/school and teachers/parents is positive despite the evaluation of
the parents’ attitude towards diversity and interculturalism is proving difficult. It emerges a difference in the
attitude of parents of foreign origin. School staff has an important role in the promotion of diversity and inclusion
and it emerges the awareness that a specific and long-life training is required to keep promoting inclusion in
schools.
The specific initiatives that the teachers would organize to promote a more inclusive school are:
•
•
•
•
•
•

Taking in account student's needs, their background for improving their competences, and developing positive
emotional teaching approach;
Using multimedia and technological tools to promote an interactive approach based on cooperative learning
and peer to peer action;
Promoting more collaboration between teachers maybe through team building activities;
Integrating school curricula and introducing topics on multiculturalism, sexual orientation, gender stereotype
and with the following activities: intercultural exchanges; reading clubs, citizenship education;
Stimulate enterprise since school education;
Promoting teacher's training for social inclusion.

3.2.1.3

The school policy (school leaders)

The school leaders’ survey aims at detecting the main features of the school policy collecting information on: school
documentation, information on school curricula, school staff and school partnership. At the end, a feedback is asked
in order to collect main contributions for developing more inclusive school curricula.
CESIE (school leaders’ surveys)
4 out of 3 surveys have been collected among the school leaders of the School ITI Volta. The sample of the school
leaders is older than 47 years old (3 school leaders between the age range 47-56 years old and 1 school leader with
> 57 years old). All of them are Italian and with an equal gender balance (2 male school leaders and 2 female).
All of them have a long experience in the educative sector (> 21 years) but only 1 school leader out of 4 in gathered
this experience inside the same school (ITI Volta). While the other school leaders gaining their experience in other
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institutions, with a more recent experience at the ITI Volta (from 0 to 15 years of experience). They reported also
the school to be composed by approximately 1300 students, with around 65/70 classes.
Regarding the school documentation, half of the sample answered that the diversity and multicultural rate of the
school is very low. More divergent was the feedback about the welcoming program’s content of the school: when
asked if the “Welcoming Program” includes information and procedures concerning inclusion and tolerance
towards multiculturalism and diversity: 50% answered positively the other 50% did not agree. But the next
question on gender equality, diversity, multiculturalism, and inclusion issues on the educative programme and
activities in line with that the answers were positive. The agreement was not consistent about the inclusion of these
features in the teaching methods. Every school leader of the sample gave a different feedback regarding tools and
methodologies to prevent bullying episodes, this means that an anti-bullying program is not implemented.
Regarding raising awareness activities involving parents/carers, the sample totally agreed about the existence of
activities developed for them in order to promote more tolerant behaviours and to introduce them main school
information.
School leaders reported the need of developing training course to improve teachers’ competences and skills on
social inclusion. Regarding school partnerships, the school is part of a consolidated network with the most
immediate environment and collaborating with them also for promoting an inclusive education. But community
protocols as the antidiscrimination one, are not implemented in the school. Regarding their main contributions
given for inclusive school curricula, the main feedbacks could be listed as follows:
•
•
•
•

There is the need of intensify the collaboration between parents/carers, civil society organization and local
authorities to promote an inclusive educative culture;
For this reason, is important to develop cooperative learning and teaching methods, that give a certain attention
to the relational dynamics and wellbeing in the school;
Enhance teachers’ competences and skills on inclusive didactic;
Developing specific educative projects in line with learning needs, also with the improvement of the tutoring
service in support of them.

OXFAM (school leaders’ surveys)
Headteachers from 3 different schools have been interviewed: Licei San Giovanni Valdarno, Istituto Comprensivo
Masaccio di San Giovanni Valdarno and Istituto Comprensivo Petrarca di Montevarchi. Their age is between 36 and
56; two of them have more than 21 years’ experience working in this field despite having worked in the current
schools less than 4 years.
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Graphic 17 - OXFAM: School leaders’ age range

The three of them manage schools with 1000 students and 50 classes.
Issues such as inclusion and diversity, paying attention to portraying diversity as a value, and raising awareness on
issues related to disability, multiculturalism, gender equality and bullying, are for the three headteachers a major
commitment. They strongly believe that inclusion is a priority in their school. As for the anti-bullying program the
3 headteachers of the Valdarno /Arezzo district have started a new project called Cyberhelp , which will see a
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group of school of different level working together to deal with the problem of Cyberbullying using the resources
of peer education.
Concerning question n° 13 and 14 (13. Awareness-raising activities, involving families, are carried out to
promote/develop more tolerant behaviours? 14. Awareness-raising activities, involving families, are carried out to
inform about the services and solutions the school may offer?) data show commitment in engaging families with
the aim of creating more collaborative approaches within school community.
Outdoor and team activities are considered preferable than the other ones (Graph. n°17).
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Graphic 18 - OXFAM: most inclusive activities for school leaders

As it emerges from the answers to question 16 (School staff training concerning these values of “social inclusion”
must be improved) there is regular need to update and improve teacher’s skills and competences.
According to the headteachers the schools are increasingly collaborating with a network of stakeholders which
includes local authorities, associations and community relevant organizations however no local or national
institutional agreement against discrimination was ever issued.
The definition by the school leaders of an innovative curricula includes: curriculum counselling, development and
dissemination of good practices, work-related learning (transition to the labour market), peer to peer and
exchanges amongst schools.

3.2.1.4

Surveys’ information comparison

Highlights:
Overview:
•

•

•

Human science schools vs. STEM schools: in Italy, human science schools are mostly attended by female
students while STEM schools count on a higher attendance of male students. For this reason, the data collected
by CESIE and OXFAM are biased according to gender topic because of the most prevalent students’ gender in
each school typology (mostly male students in the STEM school/CESIE and female in the human science
school/OXFAM);
Also, the issue of the cultural diversity detected through the surveys could not respond to a real snapshot of the
reality, since both schools surveyed did not have a variegated mix of nationalities among students:
multiculturalism is only promoted through school documentation;
All the three targets, students, teachers and school leaders (either in the OXFAM’s or CESIE’s findings)
expressed the concern of developing more collaborative and participatory learning methodologies, described
also as the best approach for promoting social inclusion among the learners. But it is difficult to introduce this
novelty into the educative ministerial curricula because the learning process is more focused on the individual
learning development of every student; so, the other proposal was to focus learning centred approach, tailored
according to every student’s needs, background and future interests. In fact, may students especially the ones
of the ITI Volta expressed their willingness to create curricula more personalized and more professionalizing,
for the enter into the labour market. The learning centred approach should also include the co-decision with

26

the learners of the educative program contents; students also underlined t need more spaces of listening about
their specific situations;
• More spaces for collaboration are also needed with students’ parents, and first for those with a migrant
background for which it was reported a different interaction with the schools’ respect to the Italian
parents/cares; maybe specific channels of communication and collaboration should be activated also for this
vulnerable target of school community members.
Cultural diversity & gender roles:
•

Cultural diversity & gender roles: perception vs direct experience. The target groups surveyed in the schools
gave their positive feedback on cultural diversity and gender equality based to their only perception of the topic
because in each school there are not different nationalities among students/school staff and there is not a real
mix of male and female among students. Gender stereotypes are still present in the society;

•

But with regards to multiculturalism (even if not experienced), most of the students expressed their interest in
being involved in extracurricular laboratories and mobility programs (with schools abroad) aimed at raising
awareness on the interculturality present in their communities, also promoting language courses and
multicultural activities aimed at fostering knowledge of the different customs and traditions also with kitchen
workshop, being food considered a vector of integration.

Sexual orientation:
•

In the CESIE research, sexual orientation and homosexuality emerged to be still a taboo in the educative. For
this reason, it is not promoted in the educative programs and there are not projects that involve schools about
sustaining the LGBT rights;
Social inclusion skills and competences for teachers:
•

From the surveys’ findings, training aimed at fostering their skills and competences in social inclusion are
needed. (either from teachers’ opinion that from school leader’s one); diversity in the Italian classroom is a
quite recent phenomenon (especially during last 10 years with regards to multicultural classes), so innovation
in the teaching methods and techniques are needed to be developed and introduced in the educative program;
• This update is important because also the teaching staff for secondary educations facing the same challenges
as of the higher education system with regards to the aging of the teaching staff.
Strategic curricula and partnership:
Regarding the educative programs, they should be updated and innovated with:
• With a more learner centred focus; also, for the professional schools, I the last two years the secondary school
education should be focused on professionalizing subjects, activities and trainees tailored according to each
student interests and aspirations (work related learning);
• To reach this aim, strategic partnership among public- private sector should be activated to connect students
with their surrounding community and the opportunities inside that;
• More good practices on social need to be widespread among school networks and then included in the
educative programs;
• And, educative programs need to be updated with issues related to contemporary challenge that have relevance
either at global and at local level: environmental issue, gender equality, human rights based didactic; etc;
• Strategic partnerships should be activated with relevant organizations and the public sector to reach the same
educative common goals and to allow students personal development and empowerment;
• In the educative programs and either at community level, there isn’t a protocol with a declared no
discrimination approach even if xenophobic and intolerant behaviours occur in our society;
• A structured anti-bullying program is not included in the educative programs;
• More services and infrastructures are needed for disabled students’ inclusion;
• More interactive activities have been claimed by students for which the most frequent emotions felt in schools
are mainly anxiety, boredom witnessing that they do not feel very included, motivated with the learning
process.
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3.2.2 The focus group: comparing results and conclusions
CESIE
The focus group with school community has been conducted on5Th June 208 with the participation of 15 members:
5 students, 5 members of the school staff e 5 parents/carers.
The main findings collected are the following ones.
Diversity. Diversity inside schools and among students is mostly associated to the social status inequalities.
Language barriers are felt with students of other nationalities. Homosexuality is the main factor that causes social
exclusion not with regards to the perception inside schools but in the surrounding community.
Multiculturality. The ITI Volta school is ‘monocultural’: this means that all students are Italians. The questions that
the participants make to themselves is: social inclusion can’t be a unilateral process because certain
culture/nationality seem to appear unwilling to be integrated in the hosting society /as Chinese people);
Social inclusion. why is it important for educative system? It was underlined that social inclusion favours group
collaboration and participation, and, within a specific group, everyone has the possibility to exploit his/her
potential and easing personal development and growth;
Barriers to inclusion. Personal characteristics and interests among students are the main factors/barriers that do
not include young people, while for school staff and parents, maybe because of the generational differences, barriers
are associated to different cultures and personalities. It emerged a generational gap in terms of ideas and
perspectives that create distance about how the way to live in the society. More collaboration between students
and teachers is needed to overcome this different perception and creating innovative educative programs (teaching
staff is also facing a process of aging).
Bullying and cyberbullying. Inside the school a specific project for preventing bullying in school has been adopted
involving either students and teachers. The project’s name is digital volunteers and is contemporary developed
within a network of schools. But other schools are being involved providing material support and resources to
contribute to projects’ sustainability.
Gender equality. It is very well promoted also through the continuous commitment of a referent teacher that is
also involved in the raising awareness activities at community level for gender equality and for the fight of the
gender stereotypes. This even if the school is only composed by male students.
Disabled students. Specific programs for disabled students within educative system are implemented inside the
framework of national protocols: But, lot of resources and service for them are missing and the ‘human factor’ (that
could be explained as the teaching staff extra commitment to provide to students’ special needs) tries to compensate
this situation;
School activities: The participants said to be involved in extracurricular activities, but more activities are need for
favouring social inclusion of students;
Technology. Technology could be useful when creating more collaboration and participation also to foster
parents/school cooperation. Also, students who do not normally participate in school decision could be advantaged
using technology overcoming their personal barriers.
Good practices. Activities based on cooperative/non-competitive games, that favour team building, and it was said that
this initiative could be introduced in the educative programs. Multicultural food festival has been found out to be good
moments in which conviviality offers inclusion, integration and positive social dynamics triggering among people of
different nationalities. Tutoring programs among students inside and outside schools: older students in support of the
first integration at school of new students. Also, it has been interesting the implementation of a project aimed at
developing positive teacher-student’s relationships.
OXFAM
The brainstorming that took place during the focus groups with the schools, revealed that the words Social
inclusion and Diversity are spontaneously associated with ideas such as: enrichment, diversity, social value, rights,
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understanding, equity, etc. The results of the survey seem to suggest that inclusion is considered as a key process
to be endorsed.
Inclusion and challenges. Not only educative and social inclusion is a value of ethical relevance, but also it has a
cognitive importance as cooperation and inclusion foster understanding, improve the learning process and the
engagement of all the school members, supporting participation within the local and school community. The fact
that Italy does not have specific schools for students with special needs underlines the importance of inclusion for
the ministry and the country.
As a general assumption, the main obstacles are: the unwillingness to meet the other is one of the main problems
and has its roots within the families (rather than being perceived as enriching, the presence of diversity at school is
often perceived as an obstacle to the timely completion of the training plan): adult’s opinions greatly influence
younger people’s thoughts. Furthermore, dealing with the students’ vulnerability some issues are challenging: some
bullying episodes might appear as irrelevant to older people or students with greater self-confidence, but could be
critical for more vulnerable students, leading to the radicalisation of exclusion, as one student claimed.
Homosexuality causes homophobic bullying amongst boys, teens are not free on such topics: there is little or no
investment in Italian school system on sexuality and gender identity education. One of the greatest obstacles from
the point of view of the schools and local institutions is the lack of cultural, social and economic resources which
causes lack of meeting spaces aimed at the promotion of inclusion and for raising awareness activities. Despite this,
school staff (teachers and school leaders) is actively committed to discourage exclusion, advocating for the need of
a more profound cultural transformation aimed at spreading the idea that diversity is an enriching opportunity.
Students with learning difficulties are excluded from certain schools due to the complexity of the training plan and
the lack of human and pedagogical support about that (although legislative provisions existing for promoting their
inclusion). Additionally, national and local institutions should develop a more effective foreign students reception
plan within the school, to promote multiculturalism.
Diversity and its many dimensions. The schools that we submitted the surveys to, are currently carrying out a
project on bullying and cyberbullying promoted by the Ministry of Education which includes also training for
teachers. In case bullying episodes occur, psychological support is provided by professionals together with a
teaching staff support, assistance and reporting. Training courses for teachers on how to handle bullying episodes
have been organized also in the Casentino Municipalities. There are no specific projects on the topic of gender
inequality, further knowledge on it is left to the teachers’ initiative however, gender equality is promoted through
the education programme and teachers’ skills. Quite the opposite happens when dealing with disability: a number
of supporting tools, such as PEI (personal educative plan) are mainstreamed in all Italian schools.
Best Practice and full participation. Full participation of students is promoted through interactive, outdoors and
team activities. Sport and artistic activities are considered to have an important role, while focus groups and
projects are especially relevant for local authorities. Peer education is one amongst the more popular best practices
used as a tool to promote inclusion: a team of students supports and helps students with troubles with homework.
The results compared with the model teacher/helping teacher are more satisfying.
Schools mention also some specific projects:
•
•
•

Spiders: Improves and encourages the meeting between people with a disability and able-bodied. The project
has been successfully implemented in several Italian cities;
The schools in Valdarno organize a specific training against cyberbullying; differently from other municipalities
in Valdarno encompassing anti -bullying programm has been recently implemented.
Special Synergy is a basketball team including able-bodied and special athletes.

Headteachers claimed that often the schools are those that stimulate the municipalities however, for the first time,
there has been a declaration of intents from the Municipality and the associations to commit more on these topics;
despite this the Comunità Valdarnese is far from being fully engaged. Local authorities of Casentino area report all
the projects promoting the autonomy of the students and those promoting cooperation in project designing (crucial
in order to create synergies) as a best practice.
Technology. Technology can be a crucial player in the promotion of inclusion as it supports digital skills, allows to
get information from many online sources and includes the use of digital tools as film, video, music, graphics. The
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correct use of technology encourages students’ accountability for the production of materials and helps teachers to
exchange information and best practices.

3.3 Around schools
CESIE
In the surrounding community of Palermo, Giuseppa Raimondi as the contact person of the Municipality of Palermo
– School department, helped us to identify relevant local and regional actors involved in the promotion of social
inclusion and inclusive education in order to conduct the field-community activities. Given that the semi-structured
interviews have been planned between June and July 2018, it was difficult to reach the expected numbers of
participants (15) in the focus group and either the compensation strategy of conducting more semi-structured
interviews with the experts. This was due to the summer vacations period and the consequent limited availability
of the target group. A focus group has been conducted on 28th June 2018. The age average of the experts (junior
and senior) is among 30 and 56 years old.
The following experts have been interviewed:
NAME:

ORGANIZATION/INSTITUTION:

Giuseppa Raimondi

Pedagogue – Municipality of Palermo – School department

Sabrina di Salvo

Municipality of Palermo – Expert in social inclusion

Claudio Arestivo

Per Esempio Onlus

Vanessa Romano

Handala associazione

Alessandro Brancati

Kala Onlus

Emanuele Cardella

Centro Astalli

Vidjaya Thelen

Centro per lo sviluppo creativo Danilo Dolci

Paola Pizzo

Bond of Union

Alessio Costa

Cooperazione Senza Frontiere

Alberto Biondo

CSC

Fausto Amico

Associazione Prism

Patrizia Pappalardo

UBUNTU - President

OXFAM
The interviews have been carried out during the months of June and July amongst Valdarno, Arezzo, Casentino and
Florence. The selected respondents have been cooperating with Oxfam or have important roles within the
community. The average age is between 36 and 50 and with more than 10 years experience working as therapist
or educators. Respondents on social inclusion questions:
Francesco Ridolfi, psychologist and psychotherapist uses activities inspired in theatre to promote inclusion;
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Stefania Serboli, coordinator of the Valdarno Cooperation and Peace Forum, implements programmes to promote
international cooperation projects and a culture of peace;
Caterina Francesca Guidi, researcher on migration and young migrants, Fiesole University;
Paolo Martinino has been working in the development of narrative tools and methods to encourage participation
and the empowerment of vulnerable people. He works in cultural, social and youth policies with Valdarno local
authorities;
Raffaella Dei psychologist and psychotherapist, works in cooperation with public and private institutions as
education and psychological support counsellor (teacher training, prevention and counselling with students and
staff, management of group of adoptive parents;
Respondents on education inclusion questions:
Veronica Paperini educator and educational support for minors;
Valentina Vadi Latin and Italian language and literature Professor at Benedetto Varchi Secondary school
(Montevarchi), regional counsellor on labour, education and youth training. Civic rights are a strong interest for her
and she is willing to create innovation in Tuscany;
Alessandro Garuglieri school psychologist, counsellor in transational analysis; plans and realizes education and
training projects in the whole country for students, teachers and groups on conflicts and personal development. He
is particularly active against bullying;
Cesare Menchi Educator for Terranuova Municipality about the importance of parent/teachers-students
relationship and conflict management. Only through full cooperation amongst the parents, teachers and students it
is possible to avoid conflictual relationship that jeopardize a calm familiar and education environment;
Marzia Franci, worker for Arci Valdarno cultural association.

3.3.1 Inclusive education: interviews
CESIE
Main experts were selected among local and regional development ngos, no profit organization working in the field
of social inclusion, experts of the public sector (education), youth organization, volunteering organization
representatives. In total 13 experts have been interviewed between June/July 2018.
The main findings are presented below.
The barriers for social inclusion identified through the interviews are: the relevance of the social status, different
nationalities and the creation of groups of the same nationality as a ‘defence’; difficult integration in the society of
disabled people also because of the architectural barriers. Mainly xenophobic behaviours are widespread also as a
reflection of political debates that in the Italian media put at the center the hosting/rejection of migrant flows and
social development policies that are developed without a real need-based analysis of the surrounding societal
contexts.
Every one of the interviewees recognised also in his/her working experience the central role of the school in the
promotion of social dynamics also complementing the primary form of education provided by the families that
could be either of failure or of success. From the group of interviewees, it was highlighted how delicate the transition
phase is for adolescents from 14 to 16 years old. Secondary schools in this process have an important role in
addressing young people personal and professional choices and for favouring that more connection is needed with
the surrounding community initiatives. More support and training is needed also for the teachers: sometimes they
are not very well supported by the school system and stand alone to many problems; the older one seem to apply
in the classrooms didactic approach which do not respond to the contemporary generational learning needs. Team
building activities should be implemented also for empowering teaching staff with innovative and updated skills
and competences.
Among the different factors of exclusion (listed with priority for action), some interviewees said that sometimes
the priority of intervention reflects the media impact on a specific topic (as for example bullying/cyberbullying,
migrant reception policies, femicide alert, etc.). As first issue, inequalities and stereotypes were indicated as the
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main factor of exclusion in the society and among young people. Inside families and in the society also in the world
of work, women are discriminated. Some experts outlined how gender inequalities are the channels for other
discriminatory behaviours as for homophobia and lack of respect towards the different sexual orientations. Also,
multiculturalism is valuated as a distortive phenomenon because sometimes policy promoting it highlights the
existence of diversity creating a perception of differences than similarities in the society and in the political agenda
it is a topic that receive a lot of attention and debates. Some interviewees said disability seems to be the factor that
creates exclusion and few activities/initiatives are realized in the public sector to include them in the society, most
initiatives come from the private sector. But sport activities and the resonance through the media Paralympic games
during last years contributed to increase people awareness about the promotion of the rights of disabled people,
helping to build a positive narrative. Also, the school curricula are not structured in a way that promote a humanright based approach (including environmental issues, elements of peace and social coexistence
Good practices:
•

•

•

•

•

In the good practices identified, one of them has been aimed at creating inclusive processes addressed to the
children parents, targeting the mothers/female carers and involving them in the educative process as active
actors participating in the school education life. This process allowed a double effect: from one side, the
involvement of the mothers helped to increase the commitment and motivation of students who were not
attending schools; and to the other side, mothers being involved and most of them feeling motivated by this
initiative, allowed to activate a parallel circuit of empowerment for themselves;
Another good practice developed extracurricular activities/laboratories dedicated to the deepening of certain
topics/issues of contemporary concern, raising their awareness on contemporary challenges
(bullying/cyberbullying, gender inequalities, etc.);
‘Cambio di guardia’ projects. In one Italian school two years ago, the head teacher decided to ‘open the doors’
of the school to the parents/ families of the students: when school day finished, there were parents (mothers)
going there receiving the keys of the building by the headteachers and they were free to discuss and organize
new activities being implemented or proposing changes and improvements in the schools;
A good practice for the inclusion of young people at risk of exclusion was an extracurricular laboratory activated
with the collaboration of the Municipality of Palermo which, developing social street works (paintings in the
most peripheral and disadvantaged) with the general objective of favouring the social inclusion of young people
in the most disadvantaged neighbourhoods and at the same time, promoting the upgrading of the inner-city;
Another good practice developed extracurricular activities/laboratories dedicated to the deepening of certain
topics/issues of contemporary concern, raising their awareness on contemporary challenges
(bullying/cyberbullying, gender inequalities, etc.).

Regarding the activities which more than others favoured social inclusion, the ones that have been revealed are:
cooperative, especially sports and outdoor activities. Among these ones, most important partnerships with schools
have been developed with the municipality of Palermo and other organization/entities in the field of tourism and
sports, that contributed to crate specific extracurricular activities that promoted personal development and growth
of young people and a sense of active citizenship within the surrounding community.
The % projects developed at community level addressed to the most vulnerable targets, is quite high but their
efficiency in terms of impact is very low. This happens because there is not a coherent plan of action during the
years and the different project follow each other not considering properly what has been done before and what is
contemporary being done in the same sector/area meeting the risk of creating duplications.
Technology has been described as a useful tool to be introduced in the school system to be updated about with the
innovative resources for learning and to be in line with the new sources of information used also in the educative
system. It helps in fostering collaboration and involvement more efficiently but sometimes resources to develop
technological improvement in school are missing.
More support is needed for the teaching staff who alone faces different challenges inside the school. There is the
need to involve more the public sector in view of favouring a speeding up process for decision making and
implementation of more innovative educative process.
More inclusive schools are imagined as schools dedicating more time and spaces to the listening of the students,
where the dialogue is promoted inside and outside the surrounding community; it is also perceived the different
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management of the school systems in the North and in the South of Italy. It merged the need to cooperate in
partnership to reach common educative goals not in a fragmentary way but activating effective community
collaboration where the schools are at the centre.
Exclusion is reflected in the geography: in the neighbourhoods (centre/periphery), in the limits of the architectural
barriers that ‘divide’ disabled students from the others, etc.
OXFAM
The experts that we have been interviewing agreed that the meaning of “inclusive school” is a school that ensures
equal opportunities for all without obstacles and where everybody is listened to and talents are appreciated. One
amongst the respondents claimed that the term “inclusive” highlights the differences while no label should be used,
and we should simply talk of school. Therefore, an “inclusive school” is simply a school where everybody cares for
each other’s diversity.
The respondents agreed on the perception that young people are inclusive and that obstacles to promote diversity
are caused by the influence of the family. Despite agreeing on the need to look at diversity as an opportunity, all
mentioned that it is often seen as a limit. Diversity is promoted by some teachers, but a national strategic plan is
lacking.
School staff that do not have inclusion as a main objective, is one of the biggest obstacles in the promotion of
diversity as it creates an environment where actions and initiatives are not aimed at real inclusion. In the Italian
system the focus is on the students’ disciplinary skills while social and emotional skills are underestimated.
Teachers should sit psychometric test and attend specific teacher training on social skills. Listening to the students,
being able to guide them through analysis, deeper knowledge and critical thinking is becoming crucial; teacher
should be able to understand the individual needs but of course the constraints are given by the educative offer that
is not co-decided with teachers and students. School staff should be trained to consider inclusion as a strategy; new
tools focusing on this should be developed and shared. Also, the type of evaluation applied in the Italian system fails
to consider diversity and focuses only on the (individual) learning performances, highlighting the differences,
instead of considering and appreciating the students’ development also within collaborative approaches, which is
the aim of developmental evaluation.
Collaboration with parents. Failure in integrating with the surrounding community and family will jeopardize the
school work. It is therefore crucial to organize activities, workshops and projects to bring the families closer to the
school as the current trend is an estrangement of the family while the students need to develop involvement and
engagement. Cooperation and alliance with parents are key words, if families do not participate to community life
they will not participate to community/school life either. It is necessary to recreate within the school, community
and family environment, a deepener collaboration.
Different kind of diversity. According to the experts, homosexuality, bullying, gender stereotypes, migrant
discrimination and disability are problems that need to be tackled together as they have the same origin:
intolerance. People that have an excluding attitude will behave the same with all those considered “different”.
However, bullying can reflect all the other issues (bullying against migrants, homosexuals, women, people with
disability or more vulnerable). The lack of tools to tackle the issue and the complexity in preventing such
phenomenon, leads to the incapability to solve and analyse the causes of bullying despite the many initiatives
organized. The main problem is that activities such as sexual, emotive, conflict-resolution education (crucial
activities for bullying prevention) do not receive the right relevance. In this context the analysis of the causes of bullying
and the conferences on the topic, which are often addressed to adults and not to youth people, are not successful.
Helping students in developing self-esteem, self-awareness and resistance to external pressure is of utmost
importance. The role of headteachers and teachers is crucial as they should intervene with both punishment and
actions aimed to raise awareness as the students will be citizens and need to learn how to behave in society. A
punishment could be any activity to be carried out inside the school so that the student is available to help others.
The topic of gender stereotypes does not appear to be tackled adequately in the educative plans, quite the
opposite: history books do not give enough relevance to women historic characters and portray a stereotyped
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culture and foster chauvinism. Commitment to overcome sexist culture is still lacking therefore unwittingly that
type of culture is reproduced despite the improvements made during the last years.
Italian legislation is one of the more sophisticated for ensuring people with disabilities equal access to education.
The Ministry of Education issued laws aimed to enhance the support for people with special needs however, the
implementation of these laws depends on the investments of the single school to create specific path for these
students with emotional and moral support.
According to Menchi, educative programme supporting
special needs are hardly developed, didactic programmes, with simplified tools and homework are used instead.
Moreover, cooperation amongst support teachers and educators of the associations is lacking, information about
special needs students are shared before a training course.
Technology. Young people express themselves mostly through technology and digital tools; those have huge
potential for the promotion of inclusion: apps to support the students, programmes of digital writing through
images that would allow special needs students to sit visual exams expressing concepts that they are unable to
express with words. Technology would be crucial to work with students with special needs and with a migrant
background however, teacher is often not able to use it. The use of interactive whiteboard makes it easier to teach
and entertain the students as words are alongside the images nonetheless, a great number of schools do not have it
yet.
Teachers training. Teachers’ participation to training, conferences and workshops is considered crucial and has
been greatly promoted during the last years however, there is need to include these scattered experiences in a
wider strategy. One of the respondents highlights the relevance to raise awareness amongst the teachers about the
role of the support teachers: in some schools’ teachers and support teachers switch roles for one hour a week.
Working in synergy, sharing common aims would make the difference in achieving improved educative
achievements for disabled students.
The Italian system developed a very sophisticated legislation, which imposed a common behaviour and path,
regarding certain types vulnerable categories, while on other issues (such as bullying, gender stereotypes,
migrants) long terms strategies have not yet been developed. The arrival of a high number of young migrants in
Italy has not been supported by adequate teacher training on that issue, therefore they are dealing with a
challenging situation but without a framework for action. Cooperation with fellow teachers is often lacking, so the
projects are implemented without a training or a specific guideline.
The lack of a National Strategy on the topic is clear: tools, methodologies and best practices should be shared and
promoted on a ministerial network level, and many virtuous experiences are not re-proposed.
Education for active citizenship. Active citizenship education is crucial to allow the students to feel part of a local
and much broader community. Secondary schools are open to cooperate with local initiatives and associations
however, education for global citizenship is promoted mainly by more conscious teachers, most of the activities are
optional, and not formally included within the school educative choices. The implemented projects lack resources
to ensure long term continuation and more support in the local area is needed to effectively operate Global
Citizenship Education. Including trainings on life skills such as listening, empathy, discussion and interpersonal
skills would be crucial but teachers themselves lack this kind of training.

3.3.2 Social inclusion of youngsters: interviews
CESIE
Social inclusion in the educative systems. In the schools there has since always been diversity as a central feature
of the students and in general of the human being. Schools should provide personal growth and development to
everyone according to the specific characteristics and background of everyone; it is the first public societal meeting
societal point for young people where there, they start to live together or to co-exist within a setting where
individual development and social dynamics start to be activated and developed. Different approach for the equal
empowerment of young people. It is important to activate a network where schools operate in a more structured
and collaborative way, developing more synergies among them and then with the entities of different sectors of the
surrounding communities (health entities, sports, artistic, private entities, etc.). But schools seem to failure in
reaching the inclusion objective because it is more implemented an approach which creates more homogeneous
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than heterogeneous environments, not valuing the diversity as a resource. Also, teachers seem not to have the
needed support and resources to reach this aim;
Barriers to social inclusions. One of the main barriers detected is the distance that separate parents/carers to the
school. This creates a double effort for the teaching staff which needs more resources and activities to increase
students’ motivation in attending schools and being engaged in school activities. Another barrier is created by
ministerial educative programs which contributes to create schools which are not flexible and open to change but
being too much self-referential and where the only possibility of development is left in the teachers’ hands.
Bullying/cyberbullying. A more structured framework for preventing bullying and cyberbullying and assisting the
victims is missing at national level and schools’ initiatives are very sporadic and are not developed in a structured
way. You need to develop a more coherent connection between the design and the implementation regarding the
project for preventing this phenomenon. Inside schools, an internal monitoring system could be activated to be able
to respond to it in a timely way. But in this process, the families of the bullying student do not recognise the problem
and are not willing to collaborate within the school system.
Gender stereotypes. There is like a geography of the discrimination, according to certain neighbourhoods and social
classes. Equality could be afforded only if diversity is recognised first. In the schools that are locate in the poorest
neighbourhoods, female students leave schools early than male students with a higher ESL%. This because the role
of the women in these places is seen inside the family, where the only profession for women is the housewife and
their role are seen to be subordinated with respect to the men. The biggest gap is perceived by foreign female
students who more than the other is obliged to renounce to their will of studying and working in the society, being
forced to marriage very young. Many young girls, it was reported, that live in fight with their origin cultural and
family background because they opened and are in line with the ‘western’ values where women have more freedom
and are more emancipated.
Disability. Welfare policies have a lot of gaps in implementing what is provided by the law (Italian law about
disabled people is very detailed and inclusive with this regard, law n° 104). With the disability issue, geography in
this case is not a cause of discrimination: for every social environments and class, disabled people do not have an
easy life in the society, their autonomy (also in the architectural facilities) is not guaranteed, and in the upper class
it is seen as a negative burden to stand (even with family proximity). There is not neither a program facilitating
their hiring and transition to the field of work being totally excluded from that. Only who has a financial resource
have access to better educative services for disabled young people (of course for the forms of disability which are
more serious);
Inclusive education ‘target’: students and families with less economic opportunities; trainings addressed to the
teachers to improve their skills and competences for inclusive education; migrant students; and spots addressed to
parents/carers (but the initiatives about this topic aren’t so many).
Multiculturalism and inclusion. Sometimes the social exclusion of young migrants in the community surrounding
schools occur because their socialization is inhibited or managed by their families who are not first opened to the
wide community. Also, among specific ethnic and national groups, they create close groups among themselves and
sometimes are in competition between nationalities other than the Italian one, avoiding also the socialization with
the wider Italian school community. In the classrooms, in a recent survey administrated in the schools, migrant
students did not report social inclusion problems: their ESL% was high only for those who were migrating towards
other destinations. The only problem was the absence and the need of linguistic and cultural mediators in the
classrooms. The preschool stage has been indicated the most important phase in which pupils can learn the national
language and creating good socialization patterns.
Successful partnerships. Among parents/carers and civil society organizations good partnerships have been
created successful partnership which helped introduce extracurricular activities in the educative programs making
these ones more flexible and covering different topics (raising awareness activities for environmental
sustainability, social inclusion, gender equality etc.). Local authorities have often several institutional fulfilments
who do not allow them to dedicate the due time and attention for educative curricula contribution and innovation.
Technology. The need to widespread the technology is higher where the access to it is more limited. It could be
introduced in support of the lessons for disabled students, providing alternative forms of learning and covering
their specific learning needs.
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Good practices:
•
•

•

Food has been in different activities and intercultural projects a good vector of inclusion, integration. It fosters
the inclusion of the mothers, who are involved in the food preparation.
In a school of Villabate (close to Palermo), to contrast some bullying episodes which were occurring, a specific
laboratory was introduced that was based on the application of specific theatre socialization techniques, where
role-play exchange allowed the bullying student to be in the shoes of the victim.
Open social circus ‘Danisinni’: activities that were aimed to the both involvement of students and their
parents/carers.

OXFAM
Inclusive school: causes and solutions. The experts agreed on the idea that an inclusive school is a place of mutual
support, fit for everybody, where students can spend all the necessary time and all activities are possible. Language
barriers, poverty and low education level, family’s pressure on the students or lack of interest in participating to
young people’s social life, are the main obstacles to the development of an inclusive process.
Priorities and different kind of diversity. One of the priorities that expert mainly promote in their field of
competences is the strengthening of family-school relationship and the investment on interpersonal skills, so that
young people are encouraged to think, discuss and analysing critically. Moreover, teaching system should be
updated and organised in skill areas rather than subjects. All the types of diversity (multiculturalism, gender,
disability, homophobia) have the same relevance however, the experts pointed out that the schools focus is mostly
on disability. Caterina Guidi underlines that gender inequality cuts across all the other phenomenon and the result
is that women are a more accessible target.
Technology. Young people digital skills development should be one of the focus: students know how to use social
media but lack knowledge of technology. A website collecting the activities and actions on inclusion and
participation promoted by the associations of the Valdarno area, aimed to provide support and information about
to all those interested, has been created.
Active Citizenship Education. The lack of strategy about the promotion of multiculturalism results in the perception
of diversity as an obstacle. Some schools promote it as an opportunity but, as in the case of Citizenship Education,
this depends on the sensitivity of teachers and students. Diversity should be promoted at both levels: family and
school; the Minister of Education should provide the teachers with the tools, and investments should be made on a
normative and strategic point of view.

3.3.3Findings: cross-checking focus group and interviews results
The main highlights of the field research conducted in Italy outside schools are the results of the findings collected
either by OXFAM and CESIE. What has been found out in the research have many similarities among:
•
•
•

The feedbacks received through the semi-structured interviews either by the experts of the field of inclusive
education and of social inclusion;
The results of the semi-structured interviews and the focus group conducted in the ‘around school’ research;
The findings collected either by CESIE and OXFAM separately.

For this reason, main conclusions of the ‘around schools’ research will be presented in a coherent way in topics’
deepening and eventually underlying which aspects/feedbacks differ from the others.
BARRIERS FOR SOCIAL INCLUSION: Cultural prejudice & social status. Cultural/generational prejudice seem to
be difficult to extirpate also because a positive psychology and narrative regarding main factors of social exclusion
(gender equality, sexual orientation, cultural differences, etc.). Another factor creating more than other social
exclusion has been reported to be the social status, that still nowadays creates discrimination and/or inclusion in
the society. In a society which is not receptive towards what is new and different, also barriers for inclusion and
self-segregation dynamics emerge among the ’minorities’ group: in many schools of Palermo (either primary or
secondary) competition among groups of young people of different nationalities raised as almost a defence process
against a society that is not inclusive and therefore self-protection dynamics are activated. Also, the media
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information and contemporary debates (migration flows, gender-based violence, bullying episodes) influence so
much public awareness on these topics, creating sometimes a distortive societal understanding and perception.
Disability seems to be the factor that creates exclusion and few activities/initiatives are realized in the public sector
to include them in the society, most initiatives come from the private sector. But sport activities and the resonance
through the media Paralympic games during last years contributed to increase people awareness. In the educative
sector, the two main barriers identified in creating resistance towards an inclusive education there are the low
participation of the parents in the school life and the rigid educative ministerial programs. With the first barrier, a
more integrated and structured engagement parents/school it could promote from one side the inclusion and
participation of the parents/families in the community life starting with the schools and to the other, parents could
be relevant in promoting students’ participation and involvement in the learning process contributing to reduce
their ESL rates when critical and helping to improve their educative achievements. To the other side, ministerial
educative programs are not easy to be adaptable to a diverse learning demand in terms of contents, pedagogical
methodologies and approaches. The attention is mainly focused on individual achievements and competition seems
to be prevalent than a collaborative learning system.
HOW AN INCLUSIVE SCHOOL SHOULD BE. From the group of interviewees, it was highlighted how delicate the
transition phase is for adolescents from 14 to 16 years old. Secondary schools in this process have an important
role in addressing young people personal and professional choices and for favouring that more connection is
needed with the surrounding community initiatives. In general, in an inclusive school is a school where:
•
•
•
•

•

•

•
•

•

Teachers should receive continuous updates and training according to the new challenges of the learning
systems and of the society; they should be also the targets of team building activities;
Schools are spaces of open dialogue inside and around schools, also creating spaces for ‘listening’ for students
but also for their parents/families and for the other school staff;
The school is an open environment, and heterogeneity is a value as diversity is seen a resource and a value than
a limit;
Life skills competences and critical thinking of students are promoted to develop the roots of their personal
growth and development; active citizenship should be updated human rights approach (that is missing in
schools);
Tolerance is fostered through sensitization activities avoiding any kind of discrimination towards the diversity
in the society (gender, nationalities, sexual orientation, age, disability, etc.); if diversity is recognised than
equality could be reached;
A flexible educative program is tailored according to student’s needs. To understand the efficacy of this
flexibility in terms of educative and social achievements a specific evaluation framework should be developed
for them;
There is a coordination related on the educative program implementation and other external activities within
a structured network of schools, sharing common educative and societal goals;
There is continuous commitment and collaboration with the municipality, developing together activities that
enrich the extracurricular activities of the schools and include the school with the surrounding tissue and
initiatives, inside a framework of common shared educative goals;
Strategic national plan on educative objectives and contents on contemporary challenges for social inclusion
would be implemented at local level in each school, avoiding that this gap is overcome by teachers’ spontaneous
initiatives.

GENDER INEQUALITY. Discrimination in the society is rooted implicitly in the stereotyped cultural standards and
roles. In the educative programs, women narrative is almost disregarded. Most of discrimination occur in
neighbourhoods and schools that have a disadvantaged socio economic and multicultural background where female
students have higher rates of ESL. Initiatives at local level for raising awareness on gender-based discrimination
are wide but they do not reach the specific target for sensitizing it.
DISABILITY. Italian legislation is one of the more sophisticated for ensuring people with disabilities equal access
to education. The Ministry of Education issued laws aimed to enhance the support for people with special needs
however, the implementation of these laws depends on the investments of the single school to create specific path
for these students with emotional and moral support. Only private initiatives help in creating social inclusion of
disabled people.
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BULLYING/CYBERBULLING. There isn’t in integrated community approach combating bullying/cyberbullying and
any kind of violence and intolerance in the society. A more structured framework for preventing bullying and
cyberbullying and assisting the victims is missing at national level and schools’ initiatives are very sporadic and are
not developed in a structured way. Project and initiatives on it are mostly spontaneous. Also, in the sensitization
activities aimed at contrasting bullying it is relevant the involvement of the parents and families.
MULTICULTURALISM. Sometimes the social exclusion of young migrants in the community surrounding schools
occur because their socialization is inhibited or managed by their families who are not first opened to the wide
community. One of the biggest barriers for the inclusion of foreign students is the absence of linguistic and cultural
mediators in the classrooms. The preschool stage has been indicated the most important phase in which pupils can
learn the national language and creating good socialization patterns.
TECHNOLOGY. Technological resources inside the educative system are useful tools to foster collaboration and
participation either inside and outside schools. The problem that technological resources are missing to benefit
from the potentialities that the technology offer. Sometimes the participation through technological platforms as
social media are provide a distortive ‘involvement’, not being integrated by the face-to-face participation in
awareness raising activities and initiatives. Technology would be crucial to work towards inclusive approach,
especially with digital resources for the learning of students with special needs and with a migrant background.
ACTIVITIES FOR SOCIAL INCLUSION INSIDE AND AROUND SCHOOLS. The curricula activities, which more than
others favour social inclusion are: cooperative, especially sports and outdoor activities. Around schools, the %
projects developed at community level addressed to the most vulnerable targets, is quite high but their efficiency
in terms of impact is very low. This because there is not a coherent community plan of action that during the years
contribute to develop inclusion considering what has been done before and what is contemporary being done in
the same sector/area. This creates duplications and wasting of resources.
SUCCESSFUL PARTNERSHIP. Local authorities have often several institutional fulfilments and different
implementing time who do not allow them to intervene efficiently for educative curricula innovation. More
coordination is needed to create synergies in the educative community also involving civil society organization and
the full involvement of parents/families in the daily school life. The lack of a National Strategy on the topic is clear:
tools, methodologies and best practices should be shared and promoted on a ministerial network level, and many
virtuous experiences should be re-proposed.
TEACHERS’ TRAINING. Teachers’ participation to training, conferences and workshops is considered crucial and
has been greatly promoted during the last years however, there is need to include these scattered experiences in a
wider strategy. Also, team building activities need to be realized for the teaching staff as whole.
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4 National Findings: a synthesis
4.1 Best practices: 1° exploration
During the different stages of the research conducted by CESIE and OXFAM inside and outside schools, a first
identification of best practices useful for further SOCI@LL development has been started. In this section, all the best
practices detected in Italy will be listed.
CESIE
•

•

•

•

•

•

Within a community program of action, the Municipality of Palermo established a structured partnership with
some organization/entities in the field of tourism and sports, that contributed to crate specific extracurricular
activities with a network of schools with the general aim of promoting personal development and growth of
young people and fostering a sense of active citizenship within the surrounding community;
Food has been a good vector of inclusion in several activities and intercultural projects. It fosters the inclusion
of the students from other nationalities and their mothers, who are directly involved in the food preparation,
have been integrated in the social tissue of the local community;
In a school of Villabate (a city close to Palermo), to contrast bullying, a specific laboratory was introduced that
was based on the application of specific theatre socialization techniques, where role-play exchange allowed
the bullying student to be in the shoes of the victim and enhancing their understanding on the consequences of
bullying on the victims;
‘Cambio di guardia’ project. An Italian school based in Rome two years ago, the head teacher decided to ‘open
the doors’ of the school to the parents/families of the students: when school day finished, there were parents
(mothers) going there receiving the keys of the building by the headteacher and they were free to discuss and
organize new activities being implemented or proposing changes and improvements in the schools;
A good practice for the inclusion of young people at risk of exclusion was an extracurricular laboratory activated
with the collaboration of the Municipality of Palermo which, developing social street works (paintings in the
most peripheral and disadvantaged) with the general objective of favouring the social inclusion of young people
in the most disadvantaged neighbourhoods and at the same time, promoting the upgrading of the inner-city;
Another good practice developed in a secondary school in Palermo extracurricular activities/laboratories
dedicated towards the deepening of certain topics/issues of contemporary concern, raising their awareness
on contemporary challenges (bullying/cyberbullying, gender inequalities, etc.).

OXFAM
•
•

•

•
•
•

In Florence the Palazzo Vecchio Museum started promoting specific path for young migrant whom in the future
could become an intercultural guide, for the whole community;
"Il bello dello sport" is an action promoted by MIUR (Ministry of Education in Italy) inviting students to draw
and write something about sport, the emotions that arise and the happiness and satisfaction that it generates
and the benefits that give to social relationships;
Intercultural centres at city level were aimed at promoting themselves as a melting pot of the different
nationalities and cultures in the community, favouring social and leisure activities, workshop on photography,
video maker, technology etc.;
Mediterraneo Downtown aimed to promote dialogue between the two shores of the Mediterranean Sea,
creating exchange programs of students from the schools of the two shores;
Altreparole Project where schools developed Italian lesson and workshop on intercultural inclusion;
At municipal level, a website has been created for collecting activities and actions for the inclusion and
participation of the most vulnerable citizens promoted by the associations of the Valdarno area, aimed at
providing support and information about all those interested, has been created.
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4.2 Other WPs contribution
WP2.ESTABLISHMENT AND MAINTENANCE THE SOCI@LL NETWORK: cross-sectorial networks in the
education field at community level need to be strengthen and extended to a variety of key stakeholders. The
coordination between the public and private sector for improving educative curricula, school evaluation framework
and extracurricular activities development should be promoted and improved. A general framework or strategy for
action from the national level should be implemented into the local one, so that all the organizations/institutions
operating at local level could cooperate in reaching the shared educative goals.
In the municipality of Palermo- School department (‘social inclusion office’) a database including all the actors
active in the educative sector and/or social inclusion is missing. Having a map of the key actors at local level could
help in identifying and mapping also all the projects developed for favouring social inclusion of young people
creating synergies and improving the impact on the territory.
WP3.DEVELOPMENT, TESTING AND FINE-TUNING OF EDUCATIVE ASSETS: either school leaders and teachers
need training program aimed at favouring more inclusive learning systems and collaborative approach inside and
outside schools. Inside the curricula constraints, school leaders should improve to recognize their room of flexibility
for updating and creating more innovative educative programs; and to the other side to give them the tools and
resources to create collaborative approach not only inside but cross-sectorial ones outside school. For teachers,
training programs aimed at managing the increasing diversity in the classrooms are important to be enhanced, in
addition to develop alternative forms of teaching activities which improve students’ participation, learning and
involvement.
WP4. DEVELOPMENT, TESTING AND FINE-TUNING OF GUIDING TOOLS FOR SOCIAL INCLUSION PLATFORMS:
networking capacitation programmes are needed not only for favouring a strong cross-sectorial interaction
between different actors but also to give them innovative resources to favour it, especially through online virtual
platforms. Capacitation programmes are needed also for the teaching staff to improve their digital skills and
competences and using them for creating more interactive and participatory learning system.
Also, best practices and lessons learned in the educative sector do not have apposite channel for their dissemination
the different territorial level, most of them being disregarded and not being subject to corrective adjustment. A
platform aimed also for that could be an innovative channel of development and upgrade of the overall educative
community.

4.3 Recommendations for the ‘Report on the state of play’
Even if the research was conducted at different territorial levels (province of Arezzo and in the municipality
Palermo) the main findings reported similar trends and a coherent overview of the current situation of the social
inclusion in Italy of the young people in the educative systems.
The strength of the Italian legislative framework is on the existence itself of numerous and most recent laws that
are cutting-edge in promoting the social inclusion of the most vulnerable population in the educative systems. The
first provisions on social inclusion for the education sector were mainly addressed to disabled students. During the
years, the most vulnerable groups safeguarded by the law were extended until nowadays comprehending students
with a disadvantaged background as migrant students, students with socio-economic difficulties, or located in
peripheral areas, etc. Besides that, the implementation of what is enshrined by the law faces many gaps and
resistance since the education sector receives a comparatively small share of the public budget.
The Italian educative systems seem to need update and innovation in the curricula contents and teaching
methodologies: the current societal challenges of all the overall European society should be properly addressed and
taken into consideration within an organic National/local strategy. Teachers need further support in terms of
material and skills’ resources for this reason more support sho7uld be provided to them. The ministerial curricula
constraints could be overcome by the spontaneous initiatives of the head teachers who, in line with a municipality
framework for action, could develop more inclusive activities and programs either inside and outside schools.
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Several best practices have been collected in the social inclusion field for the educative system but does not exist a
proper Network that connect schools at different territorial levels and allows to share, know and replicate the
lesson learned and best practices developed.
Successful partnerships with schools are the ones who have seen the involvement of the local authorities, meeting
same educative goals of the policy agenda. The structured public-private collaboration allows most fruitful
collaboration to undertake initiatives that open the doors to other contributing organization (NGOs and generally
civil society organizations).
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Italian Constitution (articles 3, 33, 34, 117)
Law n. 107, 13th July 2015
Law n. 848, 4th August 1955
National Guidelines for the reception and integration of foreigner students
National Operative Programme: Inclusion 2014-2020
National Operative Programme 2014-2020
Report on economic inequality and risk of poverty and social exclusion (Istat, 2016)
Settimo Rapporto Annuale "Gli stranieri nel mercato del lavoro in Italia" (2017), Miur
Support for active inclusion (SAI) for personal projects for social participation
Statistical data on the educational trends (Istat, 2015)
Territorial indicators for development policies
Unique program of assistance and social integration
http://leg16.camera.it/465?area=31&tema=246&Integrazione+scolastica+dei+minori+stranieri
http://pont.infrastrutturetrasporti.it/pdf/documentazione/rae/2007/allegato_8/All_8.pdf
http://www.cittametropolitana.pa.it/provpa//provpalermo/allegati/11062/5_Analisi%20swot.pdf
http://www.informareunh.it/il-piano-di-studio-personalizzato-psp/
http://www.informareunh.it/il-piano-di-studio-personalizzato-psp/
http://www.miur.gov.it/
https://aipd.it/aipd_scuola/la-direttiva-ministeriale-sui-bes-bisogni-educativi-speciali-dir-27122012/
https://archivio.pubblica.istruzione.it/argomenti/autonomia/pof/default.shtml
https://www.comune.palermo.it/js/server/uploads/_12042013123801.pdf
https://www.comune.palermo.it/js/server/uploads/_12042013123801.pdf
https://www.istat.it/it/files/2013/06/immigrati.pdf
https://www.istat.it/it/immigrati/progetti-di-ricerca/inserimento-scolastico
www.integrazionemigranti.gov.it
www.pa.camcom.it/download.aspx?94
https://prezi.com/wn1c_l_vq-ea/palermo-mia-business-plan/
https://www.oxfamitalia.org/wp-content/uploads/.../Report-n.46-Scuola-inclusiva.doc
Inter-ministerial decree 26th May 2016
http://www.garanteinfanzia.org/sites/default/files/2016%20Annual%20Report_Italian%20Authority%20fo
r%20Children%20and%20Adolescents.pdf
http://europalampedusa.it/wp-content/uploads/2018/02/richiedenti-asilo-Protocollo-dintesa-nazionale2.pdf
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