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Executive Summary 

THE EXPEDITION 

SOCI@LL’s (Whole school social labs: innovative and participatory approaches for citizenship education and social 

inclusion) ambition is to generate a paradigmatic change in the way schools and communities cooperate to 

foster social inclusion, promoting participatory and empowering tools for creative and sustainable solutions co-

designed by, with and for key-stakeholders within a whole school framework and through local social labs. The 

project is supported by the Erasmus+ Programme of the European Commission under the Key-Action 3 linked 

to support for policy reform and initiatives for policy innovation in Social Inclusion through Education, Training 

and Youth. 

SOCI@LL is built-on a five-step participatory methodology that not only promotes ownership and co-creation 

among a multitude of relevant actors but also fosters sustainable changes towards inclusive contexts in and around 

schools. Each step of this expedition has clear objectives: 

 

STEP KEY OBJECTIVES 
1. Laying the foundations  Provide an overview of the state-of-play and needs 

Benchmark and showcase best practices 
Co-develop a roadmap to accelerate relevant changes 

2. Engaging key players  Foster stakeholders’ commitment and sense of ownership 
Nurture joint learning, sharing of experiences and cooperation 

3. Providing innovative educative assets Develop, pilot and fine-tune a toolkit for school leaders and a toolkit 
for teachers 

4. Providing innovative guiding tools Develop, pilot and fine-tune guiding tools for local authorities 
5. Building a lively virtual social lab Set-up a SOCI@LL virtual hub 

 

EXPECTED ACHIEVEMENTS 

The SOCI@LL expedition will lead to a widely spread of relevant knowledge and best practices on inclusive learning 

within the learning communities contributing to the integration in the different systems of innovative, tested and 

proved-effective approaches. SOCI@LL will also raise awareness and prepare educational leaders and educators to 

put into practice inclusive, culturally-sensitive and collaborative approaches that engage different stakeholders and 

create meaningful open partnerships. The project will contribute to the development, validation and scaling-up 

of an array of useful resources and tools such as: 

 State-of-the-art, best practices and roadmap for SOCI@LL 

 

 Open partnerships and collaborative methodological approach 

 

 
Toolkit for school leaders on how to create and sustain culturally-sensitive and inclusive systems 

inside and around schools 
 

 
Toolkit for teachers on how to drive curricular and pedagogical innovation and foster multicultural 

learning in and out classrooms 
 

 
Guiding tools for local authorities on how to generate, foster and sustain cross-sectorial platforms for 

social inclusion 
 

 Virtual Social Lab for cross-sectoral collaboration and participatory learning opportunities 

  

https://eacea.ec.europa.eu/erasmus-plus/actions/key-action-3-support-for-policy-reform/social-inclusion-through-education-training-and-youth_en
https://eacea.ec.europa.eu/erasmus-plus/actions/key-action-3-support-for-policy-reform/social-inclusion-through-education-training-and-youth_en


 
 
 

 
 2 

THE TEAM OF EXPLORERS 

SOCI@LL is a project build by, with and for schools, school communities, local authorities, relevant 

stakeholders and scientific experts. A partnership of 14 organisations (from Portugal, Italy, Cyprus and Poland) 

is organised in national networks, ensuring that in each participating country there is at least one school, one local 

authority and one scientific partner. In this consortium partners represent end-users’ interests, needs and 

expectations, ensuring (together with a collaborative approach that engages end-users along the project) that the 

resources are useful, meaningful and sustainable. 

END-USERS BENEFITS 

Students 
Will learn through culturally sensitive curricula built-on innovative and holistic 
approaches. 

Teachers  
Will see their socio-educational and intercultural competencies enhanced and will 
have new methods to motivate ALL students. 

Schools 
Will foster their democratic and inclusive culture, valuing diversity inside and 
around its walls and nurturing the active engagement of all. 

Communities 
Will establish and maintain cross-sectorial alliances and stronger cooperation with 
schools and education and inclusion actors. 

 

THE STATE-OF-PLAY REPORT 

This report is one of the results expected within the first step of the methodological approach of the project and 

completes the objective of providing an overview on the state-of-play.  

Thanks to the consortium’s composition on a triadic structure, all partners contributed with their expertise, 

knowledge and insights of their local context and extensively mapped the current landscapes with regards with 

the legal framework, statistical trends and existing practices. Partners also analysed in detail key references and 

sources and complemented the literature review with the implementation of fieldwork participatory methods, 

including a survey programme (targeted to students, teachers, and school leaders), focus groups (engaging local 

communities and relevant stakeholders using a whole school perspective) and semi-interviews (with experts from 

educational and social inclusion).  

This report aims at rendering an informative and solid basis for sharing knowledge and understanding regarding 

the measures, tools and policies in place to tackle social exclusion of young people inside and around schools, based 

on key findings such as: 

RESEARCH 
COMPONENT 

TAKEAWAYS 

Desk research 

• New societies physiognomy and challenges for EU cross-sectorial policies 
• Inclusion rather than assimilation paradigm in the legislative reform of the education 

field 
• Promoting diversity rather than conformity is the new promotional approach inside 

innovation in education 
• Main changes in the educative programs aimed at answering to classes which are 

becoming always more and more multicultural 
• Early school leaving (ESL) is an issue which deserves ongoing attention and special 

measures in order to reduce school dropout rates, particularly for students with 
migrant background 

• A culture of tolerance and diversity need to be created fostering EU fundamental values 
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RESEARCH 
COMPONENT 

TAKEAWAYS 

Literature 

review 

• Importance of fostering young people active citizenship for their social inclusion 
• Empowering school staff for more inclusive and innovative pedagogical programs 
• Learner/need-based approach to be further promoted 
• The use of ICT needs to be more implemented in schools’ settings, facilitating equal 

opportunities for all 
• Evaluation framework for educative approaches to benchmark innovative good 

practices 
• Fostering systemic collaborative approach for young people empowerment and quality 

education 

Field-work 

search 

• Learning needs and priorities are not well reflected in the current pedagogical 
approaches 

• Inclusive learning needs should be addressed with a more holistic methodology  
• Gender inequalities are downplayed and not properly addressed  
• More coherent and structured programs should be started with the schools and the 

surrounding communities  
• Capacity building for teachers is required for responding to societal challenges 

(multicultural classes, technology’s introduction, flexible and learner-centred educative 
programs, etc.) 

• More space to dialogue and collaboration between students and teachers should be 
given 

• Technology could play an important role in peer learning and for the co-design of the 
educative program 

• An anti-bullying operative framework should be applied at community level addressed 
to all the schools 

• Main inequalities persist due to socioeconomic status 
• Diversity is sometimes seen as a limit and not as a resource for a flourishing society 
• A culture of tolerance and holistic inclusion should be promoted tackling xenophobia 

and homophobic behaviours as reflected by mass media  
• Flexible learning programs should include multicultural and mobility/exchanges 

activities 
• Parents engagement in schools need space for improvement and special help desk for 

foreign parents 
 

Based on the results, the partnership highlights the following recommendations: 

1 

INNOVATIVE CURRICULA 

• Capacity building for teachers is required for responding to societal challenges (multicultural classes, 
technology’s introduction, flexible and learner-centred educative programs, etc.) 

• Flexible learning programs should include multicultural and mobility/exchanges activities 
• An anti-bullying operative framework should be applied at the school/community level 

 
 

2 

EDUCATIVE NETWORKING 
• More structured cooperation between schools and the surrounding communities 
• More space to dialogue and collaboration between students and teachers 
• Parents engagement in schools needs improvement and a help desk for foreign parents 
 

 

3 

NEW PARADIGMA 
• Culture of tolerance and human-rights-based approach should be extensively promoted  
• A holistic approach to inclusive education instead of fragmentary initiatives 
• Technology could play an important role for peer learning and co-design of the educative program 

enhancing young people active citizenship 
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1 Introduction 
Through a comprehensive process of cross-sectoral and multi-stakeholder co-creation within true open 

partnerships, SOCI@LL will map current landscapes, showcase best practices and define an integrated 

roadmap for systemic change. These preparatory activities will pave the way to the development, test and 

refinement of SOCI@LL resources: by one hand various educative assets for schools comprised by a toolkit for 

school leaders on how to create and sustain culturally-sensitive and inclusive systems inside and around school and 

a toolkit for teachers on how to drive and put into practice curricular and pedagogical innovation and foster 

multicultural learning in and out classrooms; by the other hand guiding tools for local authorities on how to 

generate, foster and sustain cross-sectorial platforms for social inclusion. These resources will be compiled and 

shared in a lively virtual hub, a European-wide learning community where different stakeholders can collect and 

share expertise and good practices on inclusive learning. This SOCI@LL online network will also create valuable 

bridges between partnerships established at the local level and both inside and around schools, supporting and up-

scaling the project innovative approach, activities and results.   

The SOCI@LL expedition is structured in turn of the several emergent proven-effective methods/approaches that, 

put together by an experienced and multiverse partnership will allow systemic changes towards inclusive 

systems inside and around schools. The basis of the proposed adventure for the creation, proliferation and 

preservation of positive environments, that respect, embrace and celebrate diversity, includes: a whole school 

approach, several innovative pedagogical methods (such as project-based learning, cooperative learning and 

peer learning), a participatory approach (targeting a large spectrum of stakeholders linking different systems of 

the Bronfenbrenner’s ecological approach), and a fluid and adaptive approach of social labs (open partnerships 

where participants can co-develop a portfolio of prototype solutions, test those solutions in the real world, use the 

data to further refine them, and test them again), etc. 

This report reflects the first steps of the consortium in terms of preparatory measures and provides the reader with 

an up-to-date common body of knowledge and provide a shared comprehensive overview on the state-of-play and 

needs of key actors inside and around schools. Main findings of this report will be complemented by the benchmark 

and showcase good practices to encourage and support the integration of lessons learn and together will feed a 

roadmap to leverage and accelerate systemic changes towards democratic and inclusive environments.  

This report is structured in six chapters and includes annexes that correspond to the national reports developed in 

each of the partners’ countries (Cyprus, Italy, Poland and Portugal).  

The second chapter presents the reader with details on the methodology implemented by the partners and 

provides an overview on the mixed approach that gathers primary and secondary search and qualitative and 

quantitative methods to involve key actors in collaborative research. 

The third chapter focus on the literature review and desk search process and findings, highlighting key points 

emerging from core references and the extensive analysis of current legal frameworks, statistical trends, and 

existing practices. 

The fourth chapter is dedicated to the process and results of the field work, presenting key takeaways from the 

survey programme, focus groups and semi-interviews. 

The fifth chapter describes inspiring examples that provide useful inputs on the implemented practices and 

respective lessons learnt.  

The sixth chapter presents the main conclusions of the research and lists possible recommendations. 

The document also includes the bibliographical references divided per country and also list the relevant document’s 

attachments (as national reports of the four project countries).  
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2 Methodological approach 
As previously mentioned, SOCI@LL methodological approach is based on a five-step expedition. This report is 

linked to the first step, which refers to laying down the project foundations through the provision of an 

overview on the state-of-play and needs of the key stakeholders and will be proceeded by the benchmarking 

and showcasing of best practices as well as the co-development of a roadmap to accelerate relevant changes.   

To have a detailed picture of the state-of-the-art, local context and needs each national network of the participating 

countries (composed at least by a school, a local authority and a scientific partner or relevant local stakeholder) 

translated into practice the research protocol of a mixed methodological approach and drafted a national report. In 

total, four national reports were developed (Cyprus, Italy, Poland, and Portugal) and provided the basis for this 

document and its global and comparative transnational views (Cf. Annexes 1 to 4). 

NATIONAL NETWORKS 

School community (students, 
teachers, school leaders, parents…) 

Local authorities 
Scientific experts and other relevant 

stakeholders in the field of social 
inclusion and education 

CYPRUS 

Private Grammar Modern Schools Agios Athanasios Municipality 
Centre for the Advancement of 
Research and Development in 

Educational Technology CARDET 

ITALY 

Liceo Giovanni da San Giovanni 
Unione dei Comuni Montani del 

Casentino 
(Associated Partner) 

OXFAM Italia  

I.I.S.S. Alessandro Volta 
Municipality of Palermo 

(Associated Partner) 
CESIE 

POLAND 

Szkoła Podstawowa Nr 3 Im. Małego 
Powstańca W Ząbkach 
(Associated Partner) 

Ząbki Town 
Centre For Citizenship Education 

Foundation - CEO 

PORTUGAL 

Agrupamento de escolas Abel Salazar, 
S. Mamede de Infesta 

Câmara Municipal de Matosinhos INOVA+ 

Figure 1 – Structure of the national networks 

 

The overall design of the research is composed of two main sources of data collection: primary and secondary 

data collection.  

Primary data is newly obtained data for a specific purpose or a specific research project for which you don’t have 

updated information on your investigation topic, they are afresh and collected for the first time. In the SOCI@LL 

project case, the primary data was collected in the field-based research stage and helped to investigate the current 

needs/state-of-the-art of school communities’ members and other key actors about inclusive education and 

recording their expectations on innovative inclusive school systems, inside and around them. The primary data 

collection was conducted by the five school partners of the SOCI@LL project and by the five local authorities’ 

partners with the support of the scientific partners. The data collection was based on the administration of a survey 

programme (targeted to students, teachers, and school leaders), focus groups (engaging local communities and 

relevant stakeholders using a whole school perspective) and semi-structured interviews (with experts from 

educational and social inclusion). 

https://www.cardet.org/
https://www.cardet.org/
https://www.cardet.org/
http://www.zabki.pl/en/about-city
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Figure 2 – Facts and figures on the engagement of end-users and interested parties 

 

Secondary sources are work that has been based on primary (or another secondary) sources. They are usually an 

interpretation, a summary, an analysis, or a review based on primary data. Secondary data is also used to gain an 

initial insight into the research problem. In the SOCI@LL case, the secondary data collection comprehended two 

phases conducted by the scientific partners of the consortium: desk research based on background and an 

overview of each partner country as well an exercise of literature reviewing based on social inclusion and 

education fields. The desk research was based on a context analysis of every partner country including an overview 

of social inclusion and education in their respective realities and a snapshot of the existing national legal 

frameworks, statistical trends and current practices. Moreover, an extensive database with updated sources and 

recent and relevant references was prepared as a result of the literature review (Cf Annexe 6).  

METHOD/TARGET SURVEY 
SEMI-STRUCTURED 

INTERVIEWS 
FOCUS GROUPS 

Students 295   
Teachers 133   
Leaders 18   

School community   40 
Relevant stakeholders   43 
Experts in education  28  

Experts in social inclusion  26  
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3 Desk search and literature review 

3.1 Introduction 
This chapter is dedicated to the results of the secondary data collection and provides inputs on the state-of-the-art 

of each country in regards with the legal framework, statistical trends and existing practices (resulting from the 

desk research). Additionally, findings from the key references (covered through a process of literature review and 

focusing on relevant topics) are summarised. Main topics considered are listed below. 

 

 

Figure 2 – Topics covered by the literature review 

 

This chapter intends to offer the reader with a global view supported on the national landscapes of the participating 

countries. It analyses existing background and current practices in each country in the field of education and social 

inclusion of young people. 

 

3.2 Findings  
In this section of the report, results collected through the desk research and literature review are presented globally 

and nationally. Main findings are grouped into three major categories related to the education and social inclusion 

field.  They include: 

• The legal framework and recent reforms  

• Trends supported by statistical data 

• Recent references on key topics (as listed above) 

 

 

 

 

 

 

 

 

 

 

 

 

 

INNOVATIVE PRACTICES 
FOR INCLUSION OF YOUNG 

PEOPLE INSIDE AND 
AROUND SCHOOLS

INNOVATIVE INCLUSIVE 
EDUCATION & TRAINING 

METHODS

MULTICULTURAL 
SENSITIVE CURRICULA

VULNERABLE YOUNG 
PEOPLE’S EMPOWERMENT 

AT COMMUNITY LEVEL

EQUALITY PROMOTION 
INSIDE GROWING 

DIVERSITY IN SCHOOLS

YOUTH PARTICIPATION 
AND ACTIVE CITIZENSHIP 

AT COMMUNITY LEVEL

STRATEGIC PARTNERSHIPS 
WITH SCHOOLS AT 

COMMUNITY LEVEL

SUCCESSFUL 
COLLABORATIVE 

APPROACHES FOR YOUNG 
PEOPLE SOCIAL INCLUSION



 
 
 

 
 8 

3.2.1 Legal framework 
OVERVIEW  

The research on the legal framework of the four SOCI@LL partners’ countries (namely Cyprus, Italy, Poland and 

Portugal) show that several reforms and measures have been taken for ensuring that social exclusion and 

marginalization of vulnerable young people are addressed and prevented in the education sector and in other 

transversal societal fields (training, social inclusion, labour market access). With this aim, most of the law 

production has been addressed to quality education for students with disabilities and learning difficulties, students 

with socioeconomic difficulties and students with a migratory background. 

A strong focus was given on the inclusion rather than assimilation of each singular student and their personalized 

learning needs and demands. Therefore, the new amendments aim to accommodate the school environments to 

foster diversity rather than conformity as it was the main trend of traditional educative systems. In an always-

changing European society, this new demand sees its reflection in the education field.  

As in Portugal for example, a new Decree-law (n. 54/2018) provide significant changes from previous degrees 

include abandoning the categorization system for students, including the "category" of special educational needs; 

abandoning the model of special legislation for “special students”; establishing a continuum of responses for all 

students; focusing on the educational responses and not on categories of students; and foreseen the possibility of 

mobilizing resources from related areas (health, employment, vocational training and social security) where 

necessary and appropriate. 

Enhancing the access to students with disabilities and learning difficulties has been a recurrent topic of interest. 

Despite the presence of numerous regulations ensuring their inclusion in the school system due to shortages in 

material and human resources and lack of appropriate infrastructures these are difficult to uphold. 

For some countries, migrant students have been a challenging component for the reform of the traditional 

pedagogical paradigm inside the education field, needing some adaptive response also by other policy sectors 

(employment, training, social inclusion). Recent migratory increasing fluxes have in fact changed the physiognomy 

of some countries (e.g. Italy), while for other countries (e.g. in Portugal) migration was a quite familiar phenomenon. 

All countries have had special policies in place ensuring the inclusion of migrant students and them having access 

to quality education and additional support.  

In addition, regulations enhancing pedagogical competencies and working methods of educators and school 

teachers have also been developed as an adaptation strategy for ensuring quality education in response to a new 

variegated learning demand.  

Anyway, from theory to practice there is a difference that is also reflected from policy design to policy 

implementation. The mere introduction in each legislative framework of the abovementioned regulations and 

measures do not guarantee the effectiveness of the new approach to be put in place in order to ensure the inclusion 

and equal opportunities in the education field of the most vulnerable young people and students. Cross-sectorial 

policy implementation should be fostered including also main actors in the local community addressing the same 

issues inside collaborating networks at different territorial level.  

 

NATIONAL LANDSCAPES 

 

CYPRUS 

Inclusive schools and participatory activities for young people are undoubtedly a continuing challenge for the 

educational system in Cyprus but steps towards inclusive education and the participation of young people have 

been made.  
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The reforms were related to the following:  

• 2018: New legislation on the establishment and operation of private Tutorial Centres; 

• 2017: New policy development for the education of children with disabilities or other educational needs; 

• 2017: School unit improvement plan development; 

• 2017: New appointee system; 

• 2017: New legislation on education;  

• 2016: Proposal for the modernisation of the pupils’ evaluation system. 

Nevertheless, Cyprus faces many gaps in the inclusion of young people in schools and outside the school community. 

A number of regulations, stipulations and recommendations have been issued addressing the issue of social 

inclusion of vulnerable students, however, “Cyprus does not have an encompassing youth policy but laws that 

address youth-related issues, the main legal instrument being the No. 33(I) of 1994: Youth Board Law, which has 

established the Youth Board of Cyprus, a semi-governmental organisation funded by the State, with representatives 

of youth organisations from each political party in the House of Representatives” (“Hope For Children” UNCRC 

Policy Center, 2016).  

Some of the projects underway are the National Youth Strategy of Cyprus, Cyprus National Platform for Roma and 

Action for social and school inclusion aiming to ensure social inclusion and prevent marginalisation among 

students. 

In Cyprus, the highest authority for policy-making in education is the Council of Ministers, whilst the overall 

responsibility rests with the Ministry of Education and Culture. Education is free and compulsory until the age of 

15 years old. Education is provided free of charge in public primary and secondary schools, so are the textbooks. 

The right for education applies for Cypriot and foreign students while parents are obliged by the law to enrol their 

children at a school. Students have the right to study in public educational institutions irrespective of their residence 

status (Cypriot citizens, TCNs, etc.), their nationality, and their parents’ origin. In all levels of education, there are 

certain courses and training programmes for foreign students to support and ensure their smooth integration in 

the education system and society. Actions to support the integration of all students in Cyprus public schools include 

orientation activities for students, intensive Greek language courses, as well as meetings with and support to 

parents in order to develop good communication and relationship with the school. At the same time, there are 

special classes for teaching the Greek language to students from third countries. Extensive efforts are in place to 

provide support for the learning of Greek and for the integration into general lessons of migrant students, including 

refugees and unaccompanied minors.  

The Department for Social Inclusion of Persons with Disabilities department takes measures towards providing 

specialized services to children up to the age of the compulsory education (and their families) in order to avoid 

social exclusion and marginalization. 

The services of the Department are: 

• Systematic and regular assessment of the child’s needs and abilities in education and developments programs; 

• Specialized support and counselling services to the families of children with disabilities in order to ensure 

mental health and quality of life for family members; 

• Provision of specialized Day Care services to provide appropriate education and proper preparation for school 

education (Department for social inclusion of Persons with Disabilities, Annual Report, 2017). 

Secondary schools have their own Pupil Councils, allowing for youth to be engaged in the educative system, through 

which elected students from the school community, elect the Regional Pupil Councils. Similarly, the Pan Cyprian 

Coordinative Pupils Committee is elected from the Regional Pupil Councils. With this regard, representative 

students from secondary schools in Cyprus have the right to take part of the “Children’s Parliament at the House of 

Parliament, and under the guidance of the President of Parliament discuss issues they that concern them” (“Hope 

For Children” UNCRC Policy Centre, 2016). 
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ITALY 

The main sources for data collection in Italy have been most updated laws on education and social inclusion in 

schools, national and European statistics on schooling and most updated official data and statistics collected 

through the National Institute of Statistics, Eurostat. MIUR data (Ministry of Education and Higher research) 

contributed to the elaboration of the mapping of projects related to inclusion in educative systems.  

In Italy, the right to free education is guaranteed and protected primarily by the Italian constitution. The Italian 

education and training system are organized according to the principles of subsidiarity and the autonomy of 

educational institutions. The state (that is the central authority represented the Italian government) has exclusive 

legislative competence for "general rules on education" and for the determination of the essential levels of 

educational achievements that must be guaranteed throughout the national territory. The regions (that are the main 

territorial administrative division in Italy) have concurrent legislative power in the education field and exclusive 

legislative initiative regarding professional education and training. Public educational institutions have autonomy 

on didactic, organizational and research, experimentation, and development issues. 

The ‘Good School’ reform (“La Buona Scuola”), approved in 2015 introduced some important changes in the Italian 

educative system: 

• Improved students’ evaluation framework covering the entire compulsory learning career and allows adequate 

monitoring of educative achievements; 

• Increased emphasis on evaluation of school staff, however, this evaluation system was met with strong 

resistance and had to be transformed into a form of peer review without outside evaluators and it was 

postponed after 2017; 

• Increased number of teachers, especially in primary school when support teachers are included. There is a 

situation of geographical mismatch that means that most teachers come from the South, while most teaching 

posts are available in schools in the North; 

• Revised inclusion strategy for pupils with special educational needs (SEN) with two main instruments: the 

school plan for inclusion which is part of schools' three-year development plan, and the individual learning plan 

drafted by the class council according to the contents of the individual student’s functional profile. 

Considering the increasing numbers of migrant children in Italy, the school autonomy allows teachers to tailor 

individual learning plans for children with a migrant background. However, the uneven geographical distribution 

of migrants in the country creates an overload of demand in certain areas. Italian legislation allows the free 

admission and school enrolment of children of illegal migrants.  

The Ministry of Education has extended the range of activities in the centres for adult education to include the 

teaching of the Italian language to foreign adults. The inclusion of young migrant students is hindered by social 

stratification but also according to the last school reform schools are highly encouraged to promote social inclusion 

of migrant students. 

Depending on the location the peculiar issues and needs of North and South of Italy tend to differ, hence new 

provisions have been initiated reflecting the local realities addressing the specific topics relevant for the different 

regions. In Tuscany, where Oxfam Italy is located, emphasis has been placed on the promotion of Zonal Educational 

Projects as an instrument for integrated territorial planning for education and training, whose aims are to prevent 

and oppose early school leaving. Within this scope, interventions specifically aimed at the inclusion of disabled and 

foreign students are considered as priorities, and they can be implemented through a multiplicity of actions. In 

addition, distribution of regional resources dedicated to school transport and to educational assistance in upper 

secondary schools has been underway to enhance the social inclusion and improve the school environment. 

In Sicily, where CESIE has its headquarters, the main focus has been put on ESL as well, hence a new proposal aims 

to regulate and ensure the right to education for all young Sicilians, from pre-school stage, dealing for the first time 

with the youngest learners from 0 to 6 years old, until the training of adults aimed at their job placement. The new 

provisions are to ensure qualitatively adequate and universally accessible educative programmes, thus combating 

the worrying data on early school leaving and the level of skills of young people in the region. In addition, “Regional 
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school registry” has been established to monitor and curb ESL, to prolong the school time and the safety and 

functionality of school infrastructure.  

Furthermore, special measures and actions are introduced to overcome the social exclusion of disabled students or 

students with learning difficulties, specific agreements are planned to be created with social-care organizations, 

civil society organizations and parents’ associations. 

Specific actions are aimed at migrant students residing in the territory by providing language classes and through 

actions aimed at the enhancement of the schools and teaching staff in the smaller Sicilian islands, mountain areas 

or peripheral metropolitan areas subject to social exclusion and degradation, through the development of afternoon 

and extra-curricular activities for the enhancement of their educational programmes. The Italian laws boast with 

numerous, recent regulations promoting social inclusion of vulnerable groups in the educative system 

encompassing students with a disadvantaged background as migrant students, students with socio-economic 

difficulties, or located in peripheral areas. However, due to financial and structural deficiencies, the implementation 

and upholding of the stipulations are limited and sporadic. 

POLAND 

Foreigners are entitled to free education until the age of 18, for these not speaking Polish the school provides a 

language course, as well as extra preparatory courses to adapt to the new school system if need be. The school is 

also obliged to support and encourage foreign pupils to learn the language of their origin and learn about their 

culture. One of the main problems is that foreign students are still expected to fulfil the general curriculum even 

though they do not speak Polish and their performance is evaluated. Special education and support are provided 

for students with disabilities and additional educational/ psychological needs preparing student individual 

educational and therapeutic program (IPET). Special education can be organized in all types of schools: inclusive 

(generally accessible), generally accessible with integration/special departments, as well as special schools. The 

main problem is that these practices are not implemented or updated if need be, and often the reason is a lack of 

qualified professionals to execute the special education programmes. Even if students with disabilities changed 

their school and transferred from an inclusive one to a school for special education low number of new integration 

institutions are opened, and the existing ones are turning into institutions for special education rather than 

encouraging the transition from special to inclusive education. 

Religion or ethics classes are to be organized upon the parents` request. However, the classes do not discriminate 

nor negatively affect the curriculum and grades of the students who decided not to attend. There is no content 

regarding gender identity and psychosexual orientation (they are in optional subjects). At the same time, the 

inclusion of the subject of marriage as the main form of family implementation excludes non-heteronormative 

people making it a controversial element of the education programme. 

 

PORTUGAL 

In Portugal, there are very recent changes in the legislative framework of inclusive education, following the 

approval of a new Decree-law (n. 54/2018) that establishes the principles and norms that guarantee inclusion, as a 

process that aims to respond to the diversity of the needs and potential of each and every one of the pupils, by 

increasing participation in the processes of learning and educational community life. This decree-law identifies the 

measures to support learning and inclusion, the specific curricular areas, as well as specific resources to be 

mobilized to meet the educational needs of every child and young person along the school path, in all different 

education and training offerings. It states that schools shall include in their guidance documents the lines of action 

for the creation of a school culture where everyone will find opportunities to learn and the conditions for full 

realization of this right, responding to the needs of each pupil, valuing diversity and promoting equity and non-

discrimination in accessing the curriculum and the progression in the educational system. Furthermore, it indicates 

that the lines of action for inclusion must link the entire school to a process of cultural, organizational and 

operational change based on a multi-tiered intervention model that recognizes and assumes the transformations in 

curriculum management, in educational practices and in its monitoring. Regarding the lines of action for inclusion, 
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these shall integrate a continuum of universal, selective and additional measures that respond to the diversity of 

the needs of each and every pupil. These measures aim to adapt to the needs and potential of each pupil and to 

guarantee the conditions for their full realization, promoting equity and equal opportunities in access to the 

curriculum, attendance and progression through compulsory schooling. 

Significant changes from previous degrees include abandoning the categorization system for students, including 

the "category" of special educational needs; abandoning the model of special legislation for “special students”; 

establishing a continuum of responses for all students; focusing on the educational responses and not on categories 

of students; and foreseen the possibility of mobilizing resources from related areas (health, employment, vocational 

training and social security) where necessary and appropriate. Also, acknowledging the pivotal importance 

parents/guardians play in the in the educational process, the decree-law establishes a set of rights and obligations 

and encourages schools to strengthen their participation through improvements in the way they communicate and 

engage families and the community in the education.  

Additional legislative changes were introduced in the Portuguese educational framework, including a new 

normative related to the basic and secondary curriculum and the Exit Profile of Students Leaving Compulsory 

Schooling (Legal Dispatch n. 6478/2017). The Profile focuses on the students’ holistic development and highlights 

the importance of diversity, equity and democracy. The Profile is organised in Principles, Values and Areas of 

Competencies. Within this new matrix, teachers and schools are invited to rethink their pedagogical practices 

guaranteeing that 1) contents of the different areas of competencies are approached and associated with situations 

and problems present in the daily life of the student or present in the socio-cultural and geographical environment 

in which it is inserted, using material and diversified resources; 2) learning includes experimentation underpinned 

by activities outside the classroom as well as cooperative work (oriented towards the integration and exchange of 

knowledge, the self, others and the environment and the realization of intra or extracurricular projects); 3) teaching 

involve a critical use of information sources and information and communication technologies; 4) students are 

encouraged (inside and outside the classroom) to make choices, confront points of view, solve problems and make 

decisions based on values, intervening freely and responsibly; 5) a positive intervention in the school environment 

and in community is fostered.  

The Profile also introduces the principle of flexibility as the basis of an inclusive education and sees the curriculum 

as a tool that schools can locally develop and manage to ensure that all students reach the expected competencies. 

The call for action to schools to take the lead and decide together with students, families and the community is 

reflected in the Decree-law on Curricular Autonomy (n. 55/2018). This new Decree-law is aimed at ensuring that 

schools and teachers have greater flexibility in curricular management, with a view to stimulating interdisciplinary 

work, to deepen, reinforce and enrich the essential learning and implementing the “citizenship and development” 

component in the different educational and training offerings, with a view (among others) to the activate citizenship 

and democratic participation in contexts of intercultural sharing, collaboration and debating of ideas on current 

issues. 

Regarding the “citizenship and development” component, it is up to each school to approve its strategy, including 

the domains, themes and learning to be developed in each cycle and year of schooling; the way of organizing the 

work; the projects to be carried out by the students which should be linked to the community; the partnerships to 

be established with the community; the evaluation of the student learning and the educational strategy for 

citizenship inside the school. This specific component of the curriculum integrates the matrices of all the 

educational and training offer, constituting a transversal area of disciplinary articulation (built-on an 

interdisciplinary and cross-fertilization approach). In the secondary education, schools can decide how to 

implement this component, namely if adopts the offer as an autonomous discipline, as collaborative practices within 

a specific discipline, as juxtaposition operations with another discipline, as a transversal approach where themes 

and projects are implemented in the different classes under the supervision of teacher or group of students.  

Additional fresh new Decrees (Portaria nº 223-A/2018 and Portaria n.º 226-A/2018) establishes the regulation of 

the educational offer within the basic education and defines the domains of citizenship to be considered by the 

schools, using as reference the National Strategy for the Citizenship Education. Launched in 2017, this Strategy 

proposes that students learn via plural and responsible participation to build a sense of citizenship and a fairer and 
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more inclusive society through the framework of democracy, respect for diversity and defence of human rights. The 

Strategy proposes the implementation of “citizenship and development” and follows a whole-school approach. 

Also worth to mention is the National Strategy for Equality and Non-Discrimination that, launched in 2018 is aligned 

with the Agenda 2030 and supported by three Actions Plans that define goals on: 1) non-discrimination on grounds 

of sex and equality between women and men; 2) prevention and combat to all forms of violence against women, 

gender violence and violence; 3) combat to discrimination on the grounds of sexual orientation, identity and gender, 

and sexual characteristics. 
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3.2.2 Statistical trends  
OVERVIEW  

The national statistical trends analysed in each of the four partners’ countries are no strangers to the most up-to-

date topics and face issues common as many other EU member countries. In all the countries migration and the 

accommodation of foreign students into the mainstreaming system have been the most recent concerns.  

The introduction of language education and cultural-sensitive tools have been the main innovation into the schools’ 

programs to foster the social inclusion of the foreign learners and facilitating their integration in the hosting country 

(e.g. Italy and Poland).  

Overcoming ESL has been a priority issue on the agenda of all countries (e.g. Cyprus) during last years, and due to 

the common efforts undertaken to respond to this challenge significant decrease in school dropout has been 

achieved. Besides that, it remains a contemporary concern for European educative systems, and ongoing measures 

are needed to further tackle ESL, applying special measures for the variegated target of this phenomenon (young 

people with a disadvantaged socioeconomic background, migrant students, female migrant students, secondary 

school students, etc.).  

But decrease of ESL rates and low percentage of students with migrant background is the divergent trend that was 

detected in Portugal where instead socioeconomic factors showed to be relevant in determining the educational 

success of the students. 

Generally, a new culture of diversity and tolerance should be addressed to the main relevant stakeholders of 

concern (educators, school leaders, students’ parents, policy makers, youth and parents’ associations, etc.) in order 

to address negative and social interactions, with an urgent need of conveying EU fundamental values among the 

societies. 

 

NATIONAL LANDSCAPES 

 

CYPRUS 

Cyprus has recently increased numbers of arrived refugees. This situation seeks measures to integrate migrants 

into education. Cyprus has always been high in the ratings of immigration: in 2015, about 20 % of residents were 

foreign-born. To cope and meet with the needs of the newcomers Cyprus is working in compliance with the National 

Programme for the Asylum, Migration and Integration Fund (AMIF), under the Ministry of Interior and the 

European Funds Unit. Based on the Policy Document on the ‘Integration of Children with a Migrant Background into 

the Cypriot Education System’, adopted in 2016, an Action Plan is being rolled out in 2016 - 2018 covering such 

issues as mapping the migrant student population, diagnosis, evaluation and teaching of Greek as a second language, 

measures for reception, transition and inclusion of migrants, teacher trainings and anti-discrimination actions. 

Extensive efforts are in place to provide support for the learning of Greek and for the integration into general 

lessons of migrant students, including refugees and unaccompanied minors. Differences between migrants and non-

migrants remain significant, although they are less pronounced in science, with second-generation migrants 

outperforming non-migrants (OECD PISA, 2016).  

“Cyprus has one of the EU’s highest shares of low achievers among students from the bottom social quartile and the 

highest share in the top quartile putting emphasis on social and economic discrimination and marginalization” 

(OECD PISA, 2016). In addition, minority groups such as the Roma community have also been subjected to social 

exclusion.  

ESL is also a phenomenon observed in the Cyprus school system. The dropout rate in Cyprus for 2013/14 was high 

compared to the EU overall percentage (23.3% for public schools and 7.2% for private).  



 
 
 

 
 15 

ESL is a transversal issue related to the socio-economic and migrant background to the students as for example 

foreign-born students as their ESL rate is more than five times higher than for native-born students (16.7% vs 3.1% 

in 2015). Hence, socio-economic obstacles, migrant or ethnic background, and ESL are intertwined occurring issues 

in the Cyprus education system. 

 

ITALY 

Italian schools are at the forefront of receiving migrant children, but their full inclusion is hindered by social 

stratification: over the past decade, the number of non-Italian students more than doubled. They are unevenly 

distributed across Italian regions - mostly in Northern regions. There is a tendency for students with a migrant 

background to repeat grades with much higher frequency than their Italian counterparts. Those who reach upper 

secondary school level are more likely to choose technical schools, followed by vocational schools. In PISA 2015 the 

gap between Italians and non-Italians is higher than in other European states with comparable levels of 

immigration.  

The students with non-Italian citizenship are the dynamic factor in the Italian school system. The reception and the 

processes of school inclusion of young people of migratory origin are still to be enhanced and improved as there 

are still large shares of young people with non-Italian citizenship still to be inserted (or reinserted) into the 

education-training system.  

There has been an improvement with the early school leaving (ESL) rate in Italy, stopping at 13.8% in 2016 (while 

in 2006 it was at 20.8%). In the South, the propensity to early school leaving is higher: 1%. Among the regions with 

the greatest ESL rates, Sicily stands out with 1.3%, Calabria, Campania and Lazio with 1%. The school dispersion 

affects more foreign citizens than Italian citizens. Foreigners born abroad, with a percentage, appear to be in a 

situation of greater difficulty compared to second-generation foreigners, born in Italy. There is also a tendency for 

more male students who leave school early than female students.  

3% of the students enrolled in primary school and 4% - in secondary, are pupils with disabilities, with intellectual 

disability, learning and development disorders estimated to be the most frequent problems. Special Ed teachers are 

more than 88,000, which reveals a ratio slightly lower than 1 teacher for every 2 students with disabilities. In the 

regions of Southern Italy, there is the highest number of average weekly hours of support. There are still 

infrastructural deficiencies as far as sensory and perceptive barriers are concerned. In fact, only 23.7% of primary 

schools in North Italy have relief maps and/or tactile routes within the school complex; the percentage drops to 

13.1% in the schools of the South of Italy. There is the same territorial difference in lower secondary schools: 25.8% 

of schools in North Italy against 13.8% of those ones in the South.  

Students with non-Italian citizenship, students who enter the school system for the first time do constitute users 

with different needs and levels of criticality compared to second-generation migrant students. In addition to 

problems regarding educational and social integration, with which all students with non-Italian citizenship must 

deal, these students must face the fact that they do not know the Italian language. 

 

POLAND 

There has been a trend for increasing the number of foreign students within the school system - for 2017 there 

were over 29,000 (in 2017), which is a 4-time increase since 2012. Hence, the school system should acknowledge 

and adapt to the needs of the increasing group of non-Polish students. The main categories of social exclusion in 

Poland are physical (related to age and disability), structural (related to low cultural capital and housing in the 

countryside), normative (related to the perceptions seen as socially undesirable) and socioeconomic (related to 

unemployment and poverty). There used to be anti-discrimination education entailed in the school programme, 

however, it is no longer implemented. New laws are being developed for children with disabilities to study at home 

following individual programme, rather than being a part of a school community. Discriminatory behaviour is 
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present (40% of interviewed teachers confirming the occurrence of discrimination), however, the issue is 

downplayed, trivialized and neglected by both teachers and parents. There has been a rise in hate crimes since 2012 

with the target groups most affected by it have been Muslims, Ukrainians and Jews. However, it should be born in 

mind that most of the hate crimes to these groups are underreported as Polish penal code does not criminalize hate 

crimes based on gender, sexual orientation, gender identity or disability. Hate speech has also been on the rise. In 

2016, the most common object of hate speech in Poland were refugees and LGBT person (specifically gay people). 

Acceptance of hate speech has increased significantly since 2014. The use of hate speech is the domain of the 

youngest (under the age of 24) and men. 

 

 

PORTUGAL 

In the past decade, Portugal has assisted to a progressive decrease in the number of students enrolled in education. 

This reduction is reflected in less 100 thousand students in Portuguese schools when compared with the numbers 

of 10 years ago. Reflexes of this drop are varied depending on the educational level and for, instance, while in the 

pre-school level the reduction of more than 130 hundred students in one decade was directly linked to the 

diminishing of birth rates, in the secondary the opposite occurred with an increasing of 16% related to the 

introduction of the compulsory schooling until the age of 18. The 1,9 million current students are distributed as 

follows: around 12% in the pre-school, 49% in the basic, 20% in the secondary and 19% in higher education. 

Looking deep into the schooling level of the country population and considering the gender distribution, data from 

2016 shows that the feminisation rate exceeds 70% for citizens with more than 15 years, living in Portugal, and 

with any school level. By the contrary, when observing the feminisation rates in situations of early dropout 

(students existing education without completing the secondary level), data available points to more boys 

withdrawing school than girls (17% to 11%). Regardless of the gender, the country assists to a progressive decrease 

of the early dropout rates since 2011. The current rate is at 14% whereas in 2011 was 23%. Moreover, completion 

rates in the basic and secondary level analysed by gender reveal that more girls than boys conclude in all 

educational offers (regular, artistic and professional school pathways).  

In relation to the nationality, students with a foreign citizenship represented less than 5% of the total (in the school 

year of reference), with the dominance of students from the “Lusophone Area” (African Portuguese-Speaking 

Countries and Brazil). Referring to the data from PISA (2015), Portugal is highlighted as the country with the lowest 

concentration of immigrant students1.  

Recent studies bring to the light the impact socioeconomic background still has in the educational success of the 

students, showing that while among the students who do not receive any social support, the percentage of 

successful pathways in the basic school (3rd cycle) is 49%, in the case of the students with the greatest social 

support (therefore students from households with more modest economic conditions), the percentage is only 20%. 

It is worth to mentioning that although these very marked disparities show that the socioeconomic conditions of 

families have a high impact on pupils' school outcomes, other factors need to be considered. 

  

                                                                    
1https://www.om.acm.gov.pt/documents/58428/383402/Relat%C3%B3rio+Indicadores+de+Integra%C3%A7%C3%A3o+de

+Imigrantes+OM+2017.pdf/432839ce-f3c2-404f-9b98-39ab22b5edc5 

https://www.om.acm.gov.pt/documents/58428/383402/Relat%C3%B3rio+Indicadores+de+Integra%C3%A7%C3%A3o+de+Imigrantes+OM+2017.pdf/432839ce-f3c2-404f-9b98-39ab22b5edc5
https://www.om.acm.gov.pt/documents/58428/383402/Relat%C3%B3rio+Indicadores+de+Integra%C3%A7%C3%A3o+de+Imigrantes+OM+2017.pdf/432839ce-f3c2-404f-9b98-39ab22b5edc5
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3.2.3 Key topics on the literature 
OVERVIEW  

At SOCI@LL countries level 

The literature review conducted at the SOCI@LL countries’ level has revealed some recurring issues and topics. One 

of these issues is the need for teachers to acquire new skills and constantly updating their competences in order to 

respond to the growing social changes and promoting a culture of diversity inside the classrooms and students’ 

needs (e.g. Cyprus and Portugal). More collaborative approaches should be developed in order to foster 

teaching/learning needs’-based dynamics.  

The mainstreaming literature highlights how much the students need to be at the centre of the learning process 

inside the school environment, satisfying their individual learning needs and providing them social and life skills in 

order to forge the working adults and social innovators of tomorrow. New regulations have been in fact emanated 

specifically focusing on tailoring personalized learning path remarking the need to improve the programs and 

activities addressed for the enhancement of young people civic engagement and active citizenship (e.g. Poland and 

Cyprus).  

Some of the main concerns school staff encounters are tackling ESL and providing an inclusive environment for 

students with disabilities/learning difficulties and those with a different cultural or ethnic background. Differences 

in the social realities depending on the geographical location have also been an interesting trend observed in Italy, 

hence requiring addressing any issues and topic within a decentralized framework of local autonomy. Migration 

and foreign students have also been emphasized as major hot topics in all the countries (in some less than others 

have) hence requiring an increase and improvement in the organizational resources and capacities. In this sense, 

school staff capacities should be addressed underlying the key role of the teachers as the most important actors in 

diversity and equality education of all students, and the overlooked role of school leaders for the promotion of 

effective inclusive educational settings. The use of ICT is promoted inside innovative school policies but it does not 

receive adequate space for its application. 

 

At a wider European/international level 

 

In the literature review conducted by CESIE, references have been collected at a wider European and at 

international level. A general overview of the main societal challenges Europe faces nowadays is presented in 

Pluralism and religious diversity, social cohesion and integration in Europe (elaborated by the European 

Commission - Directorate General for Research and Innovation 2011 Socio-economic Sciences and Humanities). It 

focuses on pluralism and diversity as sensitive issues for European policymakers and on the urgency to promote 

policies favouring social cohesion and integration. The educative systems need to be both receptive to this growing 

diversity and flexible for developing innovative curricula and educative programs as the best answer for developing 

inclusive learning environments. Solutions for inclusive education can be found in decisions and solutions co-

created by both teachers and students as described in Universal Design for Learning-UDL (2014, Te Kete 

Ipurangi),while Empower: What Happens When Students Own Their Learning (2017, John Spencer and Juliani) and 

in The OECD Handbook for Innovative Learning Environments (2013, Organisation for Economic Co-operation and 

Development – OECD) focus on flexible education and how it is to be adopted in compliance with the needs and 

peculiar environment and context of the individual students implementing innovative tools. Multicultural 

environment and inclusion are to be fostered by the school staff as well, which requires them to adapt and be 

prepared for the changing diverse make-up of their students and these issues are tackled in Culturally Proficient 

Inclusive Schools: All Means ALL! (2018, B. Lindsey, Jacqueline S. Thousand, Cynthia L. Jew, Lori R. Piowlski), 

Leadership for Increasingly Diverse Schools-Educational Leadership for Equity and Diversity (2015, George 

Theoharis, Martin Scanlan) providing school leaders and teacher with the tools to encourage teaching and learning 

environments that promote educational equity and excellence for all students. 
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The design of flexible pedagogy at school requires often an evaluation framework to assess students’ needs and 

teaching tools in line with that. Equal participation at schools in Ready, SETT, go! Getting started with the SETT 

framework is ensured through the elaboration of supportive technological/digital tools for students with different 

learning abilities. The benefits of employing collaborative approaches for learning are explored in eTwinning 2.0 

Building the community for schools in Europe (2010, Crawley C., Gerhard P., Jilleran A., Joyce A.). eTwinning has 

offered the opportunity to hundreds of thousands of pupils, educational staff and other actors in school education 

to acquire transnational experience, to take part in European collaborative projects, to visit their peers in other 

European countries, thus incorporating European collaboration as a permanent feature of school life. Successful 

School-Based Partnerships: What Does it Take? (2016, Abt Associates & Philadelphia youth Network) focuses on 

another aspect of collaboration, namely building partnerships between schools, which exposes students to more 

diverse learning opportunities and community resources. Engaging the community, not only the schools per se, is 

also an important aspect highlighted in Engaging Families, Educators, and Communities as Educational Advocates 

(2018, Sue Winton, Lauri Johnson), Youth and Community Empowerment in Europe: International Perspectives 

(2012, Peter Evans, Angelika Krüger) and in the Blue paper (2017, Catch E-yoU project). The cooperation between 

schools and the surrounding community can enhance youth empowerment, inequalities reduction and 

improvement for active citizenship. 

 

NATIONAL LANDSCAPES 

 

CYPRUS 

According to the National Report of Cyprus (2008) conducted by the Ministry of Education and Culture (MOEC) of 

the Republic of Cyprus, the Ministry of Education realises the importance of appropriate schools (education) 

environments, thus, they established priority policies to reflect the students’ needs, paying particular attention to 

the “democratization” within a school unit. More analytically attention was given to the respect for the uniqueness 

of each individual and the majority, equal opportunities for active participation in decision making and school 

activities, cooperation and aversion from behaviours like xenophobia and racism in a multicultural environment. 

Similarly to UNESCO’s view on inclusion education (2018) and based on the UNESCO Convention against 

Discrimination in Education (1960), the Ministry of Education in Cyprus works towards the inclusion of all young 

people (students) such as "children from disadvantaged socioeconomic backgrounds, children in rural and remote 

areas, children from ethnic and linguistic minorities, children affected by conflict and natural disasters, children 

with HIV and AIDS, children of migrants and children with additional and/or special educational needs”.  

Over the past few years, major reforms and innovations were introduced in the education system of Cyprus in order 

to correspond to the students’ needs.  

Nevertheless, based on a recent study that took place in Cyprus, Angelides (2013), stated that despite the Ministry 

attempts to apply many inclusive practices, teachers remain sceptical towards this since they believe there is a high 

level of marginalization in school. The study aimed at exploring the application of inclusion strategies by four 

teachers in two different schools in order to explore how Cypriot primary-school teachers practice inclusion in the 

classroom and how they perceive it as well as to record the implementation of the inclusion practices as well as 

possible problems. The study pointed out that educational policies were mostly a barrier rather than helping 

towards establishing inclusive education practices. Teachers felt that they were under constant stress in following 

the predetermined policies of the Ministry, since this would have an impact on their evaluation by the assigned 

school inspectors (MOEC). 

 

ITALY 

In the literature review conducted by Oxfam, all the references have been collected at the Italian level. The first 

reference chosen titled ‘The Drop Out for school year 2015/2016 and in the transition to school year 2016/2017’, 
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analyses not only the abandonment that takes place during the school year but also that which occurs in the 

transition between school cycles. 

Data on students with disabilities for school year 2016/2017 (Statistic and Studies, Ministry of Education, Rome, 

November 2017) is provided every two years a picture of the level of inclusion of students with disabilities in the 

Italian school system, showing the distribution in Italian territory for different typology of school, and offers specific 

details for the different types of secondary school. In the ‘Integration of disabled pupils at primary school and lower 

secondary school A.s. 2016-17’ (Istat, Report, Rome, 2018) many solutions were proposed in order to make school 

more inclusive. “Integration of disabled pupils inside primary and lower secondary school 2016-2017”, ISTAT 

focuses on different kind of disability at the primary and low secondary school and proposes different solutions in 

order to make schools more inclusive”. 

In the report ‘The disability in Tuscany. Second report, Tuscany Region, 2016’ Florence, 2017 the belief of necessity 

to support with objective data the political action is at the core of the report. About data on the migration topic, this 

is referred for foreign students. Inside chapter on Policy of Tuscany Region, a special attention was given to two 

important normative references:  

• Delibera di Giunta Regionale n.366/2017 where is explained how Tuscany Region provides to the Provinces 

and to the Metropolitan City of Florence for resources aimed at inclusion interventions for disabled students 

enrolled in upper secondary schools, related to school transport and socio-educational assistance; 

• Delibera di Giunta Regionale n. 475 del 24 maggio 2016 "L.R. 32/2002: Zonal Educational Projects (the so-

called PEZ), financed by the Region and elaborated by the Municipalities (grouped in Zonal Conferences for 

education and training) are designed as an integrated response to the needs of the territories to implement 

educational actions aimed at children and young people between 3 months and 18 years of age. 

“Statistical Dossier Immigration: ‘the foreign students’” (Studies centre IDOS) and “The students without Italian 

citizenship 2016/2017” (data MIUR) elaborate more on the topic of migrant students in the Italian educational 

system concluding that the students in the Italian schools with migrant origin are about 826 thousand with the 

increase of more than 11 thousands units respect the school year 2015/2016 (+1,38%). The increase is of entities 

slightly above for males (+5.994; +1.41%) compared to females (+5.246; 1.34%) that overall represents 48% of 

students with citizenship not Italian. It is now well established that migrant students are a relevant component of 

the national school population, thereby making the Italian school more multi-ethnic and multicultural.  

“Report n. 46- schools and “new” Italian: cosy, integrative and inclusive? An exploratory research in Arezzo 

province” OXFAM investigates the phenomenon of receiving and the integration processes implemented by schools 

of Arezzo in favour of young students with a migratory background. Schools of Arezzo have undertaken coherent 

and systematic instruments and procedures to receive, accommodate and include foreign pupils. 

 

POLAND 

In the literature review conducted at the Polish national level, most resources focus rather on the teaching content 

and methods than on the organizational, systemic aspects of inclusion in school. In fact, there is a broad variety of 

resources aimed to support inclusive education in schools, directed mainly towards the teachers, who are perceived 

as the most important actors in diversity and equality education of all students. There are significantly less 

educational materials directed toward school managers, whose role in the process of creating an inclusive school 

seem to be somewhat overlooked. An important exception is a migrant education, where many organizational tools 

are promoted by expert organizations and where there is a stronger understanding of the importance of policies 

and practices in the school.  

The prevalent findings are that there are huge systemic and legal barriers to the educational process for students 

who are non-Polish speakers and their needs cannot be easily met in accordance to the legal framework of Polish 

schools. There is a general lack of resources and lack of organizational capacity in Polish schools to respond to these 

issues, even though many tools and educational resources are available to the teachers (Agnieszka Kozakoszczak, 
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Intercultural Assistant / Intercultural Assistant at school - experiences, conclusions, recommendations; Natalia 

Klorek, Katarzyna Kubin, Innovative solutions in working with foreign children in the education system.  

It is also worth noting that most publications considered in the literature review focus on a specific aspect of social 

inclusion. This is mainly since inclusive practices and education in Poland are performed and promoted by expert 

organizations with a certain focus (cultural diversity, homophobia, gender equality, disability etc.). Most of the 

programs relating to inclusive education are performed by NGOs and organization working “outside of the system”. 

Among the main factors of exclusion of students in schools are ethnicity, appearance, socio-economic status, sexual 

orientation.  

Regarding anti-discriminatory practices and education, there is a significant need to focus on staff competence as 

the key factor in delivering quality education to young people. Specifically, there is a need for awareness training 

(responding to challenge of the passivity and the emerging acceptance of inferior treatment) as well as competence 

training (effective tools: responding to the perception of violent strategies as effective ways of responding to 

discrimination) (Centre for Studies on Inclusive Education, Index for Inclusion: developing learning and 

participation in schools.  

Regarding youth engagement in schools and local communities, the main findings of the literature review are that 

there are limited opportunities for young people to take on an active role in the school community, mainly because 

schools are highly hierarchical. Students’ activity in student council and other bodies is controlled by adults, mostly 

by school headmaster or teachers (Anna Geller, Self-government begins in the toilet. Report on the research of 

student self-government for the Coalition for Student Governments. This is a strong barrier to the process of youth-

driven change: efforts have to be made in order to achieve a sense of trust between youth and staff in the school. 

(Urząd m.st Warszawy, Young Warsaw Program. A city with a climate for young people Warsaw, School with Class 

Foundation, Educational Spaces 21. Open up! Physical and Architectural Learning Environment. 

 

PORTUGAL 

In the literature review conducted at the Portuguese national level, the focus was both on the general topic of 

“innovative practices for the inclusion of young people inside and around schools” and on specific matters (such as 

“innovative inclusive education and training methods”, “multicultural sensitive curricula”, “vulnerable young 

people’s empowerment at community level”, “equality promotion inside growing diversity in schools”, “youth 

participation and active citizenship at community level”, “strategic partnerships with schools at community level” 

and “successful collaborative approaches for young people social inclusion”).  

References suggest that enhancing family-school bounds is one of the best ways for promoting inclusion and 

fostering a diversity-friendly/respectful educational environment. At the same time, working in and valuing diverse 

educational settings (schools and classrooms) requires the use of inter/multicultural mindsets and practices that 

reflect the respect for cultural diversity (e.g., knowledge about different ethnic and cultural identities), a positive 

and friendly relational approach (e.g., empathy and dialogue) and eclectic practices that can engage all (e.g. critical 

debate, assertiveness, etc.). The use of practical cultural-related activities performed by students with a migrant 

background or cooperative learning enabling the use of the Portuguese language for foreign students are examples 

of practices that can facilitate the integration and inclusion of migrant students.  

The literature review also points to the fact that although in general teachers reveal a very positive attitude towards 

inclusion and inclusive practices recognising the benefits it has in all students, more positive beliefs are found in 

less experienced teachers and in teachers with specialised training (for instance, in special education). At the same 

time, training seems to play a key role in the promotion of effective inclusive educational settings. 

Additional findings show that peer violence and discrimination are, unfortunately, part of some students’ journey 

in the educational settings and, due to their real and potential impact and cannot be disregarded. Actions to prevent 
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and cease discrimination and violence need to exist together with actions aimed at strengthening protection 

mechanisms (coping strategies) for positive internal and external adjustment processes.  

Regarding the use of ICT, although recognising its potential, teachers still don’t use collaborative practices through 

ICT in a daily base. Main reasons pointed to the lack of collaborative work between teachers and teachers and 

students are linked to the need of time they don’t have (since the curricula are extensive and time-consuming) and 

the insufficient digital knowledge/skills and tools to use. 

 

3.3 Highlights 
OVERVIEW  

The promotion of inclusive and quality education especially for the most vulnerable users has been ensured with a 

huge legislative reforming during recent years with the aim of including all students in the learning process, taking 

into account the changing physiognomy and needs of the surrounding societies. However, their implementation is 

a matter to be further worked on involving the entire school and local community to ensure an integrated, 

encompassing and comprehensive process of social inclusion in and out of the classrooms, increasing the resources, 

tools and improving competencies needed for this aim.  

In many countries, diversity of learning needs, gender perspectives and socioeconomic disparities are the main 

components to be included in a new reform of an inclusive school.  

 

Figure 4 – Highlights of the SOCI@LL desk research  

 

Some of the challenges for the educative systems across Europe have been identified by the mainstreaming 

literature to be both receptive and flexible. This involves the need to develop:  

• Innovative skills and competencies to be adapted by teachers (as most important actors in diversity and 

equality education of all students); 

• Flexible educative programs for students (according to their specific learning needs and backgrounds);  

• Evaluation frameworks in schools needed for benchmarking different/flexible methods and capitalise from 

success stories;  

New societies physiognomy
and challanges for EU cross 

sectorial policies

•Inclusion rather than
assimilation paradigm in
the legislative reform of the
education field

Promoting diversity rather 
than conformity is the new 

promotional approach 
inside innovation in 

education

•Main changes in the
educative programs
needed for classes which
are becoming more
diverse in terms of
learning needs

•ESL is an issue which
deserve ongoing attention
and special measures in
order to reduce school
dropout rates

•Socioeconomic disparitieis
and unequal access to
learning opportunities
should be addressed

A culture of 
tolerance and 
diversity need 
to be created 
fostering EU 

fundamental 
values



 
 
 

 
 22 

• Collaborative approaches to be developed at multiple levels (schools and the surrounding communities) to 

foster young people active citizenship in order to fight their social exclusion and discrimination in the local 

communities.  

 

 

Figure 5. Literature review in the SOCI@LL countries and in other EU countries/international level 

 

Innovation in education should respond to the local community’s needs, adapting and analysing the factors that 

impede the full development and empowerment of young people inside and around schools.  

NATIONAL LANDSCAPES 

Cyprus 

The main findings for Cyprus have revealed that there are policies and tools in place to ensure the 
inclusion of vulnerable students, however, students often encounter barriers with this regard in 
their school environment.  
Despite the regulations ensuring the social inclusion of marginalized groups, teachers remain 
sceptical about their applicability and implementation due to the high level of marginalisation 
within the schools. Special training and capacity building for school staff have been identified as 
a necessary complement to the regulations. A particular focus for Cyprus has been the increasing 
migration and the number of foreign students which lead to the need for the education system to 
accommodate and adapt to their needs. Furthermore, ethnic minorities such as the Roma 
community also tend to be subject to exclusion in the school environment and increased ESL 
among the Roma students. ESL has decreased in Cyprus, but it remains an issue requiring special 
attention and tools to overcome. 

Italy 

The legislation in Italy provides an array of policies and regulations intended to ensure an 
inclusive school environment. However, due to structural and human resources limitations, the 
implementation of these provisions has been challenged.  
Students with disabilities face daily difficulties due to limited availability of infrastructural 
services and special educators in some parts of the country. Regional differences are a peculiar 
feature as it needs to be taken under consideration, given the administrative division of the 
country in 21 regions and decentralized autonomy. ESL has decreased and been coped with; 
however, it still remains a common concern. Furthermore, non-Italian students tend to drop out 
more often than their Italian peers, which increased the general ESL rates as Italy has witnessed 
an increased number of migrant students. There have been special measures taken addressing 
the specific need of the incoming migrant students, such as special language courses, however, 
their high number still remains a challenge for the entire educative system and community.  
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Poland 

The literature review and desk research conducted in Poland showed that teachers are the central 
figures of the school life, and they are perceived as the main actors responsible for providing an 
inclusive school system. It has been indicated that non-Polish students encounter systemic and 
legal barriers due to restricted material and human capacity circumstances. Furthermore, one of 
the main accents has been that there is no encompassing and coherent programme for social 
inclusion.  
However, there are policies and regulations in place addressing specific issues separately. The 
main factors of young people marginalization are of physical, structural, normative and 
socioeconomic nature which may affect the student`s school experience. It has been also identified 
the need for increasing staff-competence regarding anti-discrimination practices and 
implementing them in schools through innovative and more interactive tools and practices as well 
as the shortage of experts providing a special educational programme to students who need 
special support.  Hence, students with disabilities tend to be separated in specialised schools and 
institutions rather than attending mainstream schools. It has been stressed out that there are 
limited opportunities for youth engagement and involvement.  
The number of foreign students has increased recently calling for special practices and support 
for foreign students to accommodate. With a view of the increased presence of foreign students 
in schools, it is worth mentioning that there has been observed an increment in hate crime and 
speech among the general public in the country.  

Portugal 

The literature review has indicated the increasing need for valuing diversity in the educational 
settings and enhancing family-school bounds is the best way of promoting inclusion and diversity-
friendly educational environment. To reach this goal special trainings of the school staff are 
required to enhance their capacity-building and foster the implementation of the new regulations 
that work in this sense. It has been noted that the students and their individual needs are at the 
centre of the learning programme, allowing for schools to be autonomous in designing their 
curricula in order to meet the demands of their students. More tools are needed for addressing 
ESL with students from different ethnic backgrounds, such as the Roma community, even though 
the education completion rate has been increased with more and more student staying in schools.  
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4 Field research 

4.1 Introduction 
In this chapter, the results of the primary data collection are presented, reflecting the views of the different groups 

of stakeholders involved in the participatory methodological approach. The field research activities included the 

administration of a survey programme (targeted to students, teachers, and school leaders), focus groups (engaging 

local communities and relevant stakeholders using a whole school perspective) and semi-structured interviews 

(with experts from educational and social inclusion). The primary data collection was conducted by the five school 

partners of the SOCI@LL project and by the five local authorities’ partners with the support of the scientific 

partners. 

The filed research consisted in total of 390 surveys, 50 semi-structured interviews, and 10 focus groups (5 with 

school communities and 5 involving other relevant stakeholders).  

The goal has been for the field research to involve:  

• Surveys: 250 students (50 per partner school), 125 teachers (25 per partner school), and 15 school leaders 

(3 per partner school);  

• Semi-structured interviews: 50 experts from public or private organizations in the education and social 

inclusion field (10 per partner local authority: 5 in the education field per country and 5 in the social inclusion 

field per country);  

• Focus groups: 5 focus group with 15 representatives of the school community and 5 focus groups with 15 

relevant stakeholders (2 focus groups per scientific partner). 

 

The field research has been addressed involving school community members (research ‘inside schools’: surveys 

and focus group with school community) and other relevant stakeholders of the local communities of the education 

and social inclusion field (research ‘around schools’: semi-structured interviews and focus group with 

experts/relevant stakeholders). In Italy, the field research has been ‘doubled’ in two territorial levels, with a triadic 

cluster per each one. 

 

The following topics were covered by the SOCI@LL field research: 

 

Figure 6. Topics covered by the SOCI@LL field-based research 

  

Innovative practices for inclusion of young people inside and around schools

Innovative inclusive education & training methods

Multicultural sensitive curricula

Vulnerable young people`s employment at community level

Equality promotion inside growing diversity in schools

Youth participation and active citizenship at community level

Strategic partnerships and collaborative approaches with schools at community level
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The following school partners were responsible to conduct the inside school research in their own country: 

School partners of the inside schools research 
Cyprus Private Grammar Modern Schools (P.G.M.S) 
Italy Istituto di Istruzione Secondaria Superiore "Alessandro Volta" (IAV? 

Licei Giovanni da San Giovanni (LGSG) 
Poland Szkoła Podstawowa Nr 3 Im. Małego Powstańca W Ząbkach (SPMPZ) (Associated partner) 
Portugal Agrupamento de Escolas Abel Salazar (AEAS) 

Figure 7 – School partners list, SOCI@LL research ‘inside schools’ 

 

The following local authorities’ partners will be responsible for conducting the ‘around schools’ research in their 

own countries (out of schools): 

Local authorities’ partners of the around schools research 

Cyprus Agios Athanasios Municipality 
Italy Unione dei Comuni Montani del Casentino (Associated partner) 

Municipality of Palermo (Associated partner) 
Poland Ząbki Town 
Portugal Câmara Municipal de Matosinhos  

Figure 8 – Local authorities partners’ list, SOCI@LL research ‘around schools’ 

 

Data collection was aimed at co-creating an up-to-date common body of knowledge and providing a shared 

comprehensive understanding on the state-of-play, challenges and needs of key actors inside and around schools. 

This chapter summarises the perspectives of the school community and relevant stakeholders, including experts in 

the field of education and social inclusion. 

 

4.2 Findings 
In this section of the report, results collected through the field research are presented globally and nationally. Main 

findings are grouped in major categories, including: 

• Inside the school: including results from the survey programme and focus group with the members of the 

school community 

• Around the school: linked to the findings of the focus group with relevant local stakeholders and semi-

structured interviews with key experts. 

 

4.2.1 Inside the school 
OVERVIEW  

The survey programme was composed of forms targeted to students, teachers and school leaders. Each one focusing 

on specific topics, the forms also included cross-cutting questions that allowed the triangulation of the data. 



 
 
 

 
 26 

 

Figure 9 – Topics covered by the survey programme 

 

METHOD/TARGET CYPRUS ITALY POLAND PORTUGAL TOTAL 
Students 29  164 52 50 ? 
Teachers 20 60 23 30 133 
Leaders 3 7 4 4 18 

Figure 10 – Facts & figures on the engagement of school community members in the surveys 

 

The results of the surveys showed that in general the school environment is assessed as friendly and welcoming by 

students and school staff.  

It has been observed that there are numerous practices in place to ensure the inclusion of students from vulnerable 

groups and inclusion values are enshrined in the educative programs (gender equality promotion, multicultural 

sensitivity). However, discrepancies between the regulations and their implementation are present.  

It has been a widespread opinion among the students that the curriculum does not correspond to their needs or 

interests and it needs to be updated especially through co-design methodologies that allow applying learner centred 

and need-based pedagogical approaches. In all countries, it has been strongly emphasized that students would 

appreciate more interactive, diverse and multicultural activities in order to foster their social inclusion and 

diversity as a resource. In addition, some students (e.g. in Italy) have demanded the incorporation of professional 

training in the school programme to enhance their employability, so there is a trend that goes towards the 

personalization of the learning path also satisfying learning need with collaboration inside community networks. 

Sometimes the opinion of the teachers and school leaders was divergent to the students’ one. This is true for 

example when talking about bullying and cyberbullying.  

Most of the participants recommended implementing comprehensive multi-levelled programmes for preventing 

and coping with the issue, given that many cases of bullying episodes have been noticed by students and not duly 

addressed by the schools through specific anti-bullying (cyber-) programs. Linked to that, more spaces for 

discussion and open interactive sessions have been claimed by the students with main suggestions of introducing 

a help/crisis desk in case they need psychological support (e.g. Poland).  

All the schools surveyed said to have a good collaboration and networking with the surrounding community, even 

if this needs to be expanded through the introduction of more civic and socio-educational activities to be developed 

in order to foster students’ active citizenship and social engagement (e.g. Portugal).  

In all countries it has been noted that there are trends towards homophobic and gender stereotype opinions, same-

sex relations difficultly accepted by many young people of the surveys. The peculiarity of this matter is that these 

STUDENTS

•“In my school”
•“Me and my classmates”
•“What is the emotion I feel most at 

school?”
•“What are the most inclusive 

school activities for students?”
•“What are my preferred free time 

activities?”

TEACHERS

•“The school and its educational 
programme” 

•“What are the most inclusive 
school activities for teachers?”

•“The school and the school 
environment” 

SCHOOL LEADERS

•“School documentation and 
information”

•“What are the most inclusive 
school activities for school 
leaders?”

•“School staff training concerning 
values of “social inclusion” must be 
improved?”

•“Environmental information” 



 
 
 

 
 27 

are trends often encountered in the local communities in societies hence they are translated in the school 

environment. This emphasizes further the need for social inclusion to be targeted both in and outside schools, which 

would require more multi-levelled encompassing programmes as well as involving parents, families for them to be 

closer to the students’ personal and learning needs, creating an additional fruitful channel of communication and 

collaboration within the local communities. Especially, for parents with a migrant background, a help desk should 

be set up in schools in order to facilitate their integration and participation in the school life (e.g. Poland, a different 

interaction was noticed by teachers with regards of parents from different nationalities and cultural background). 

 

Figure 11 – Main critical issues emerged from the SOCI@LL surveys 

 

Additionally, a focus group with members of the school community was implemented in each of the partner schools. 

Topics covered in the sessions included:  

 

Figure 12 – Topics covered by the focus group with the school community 

METHOD/TARGET CYPRUS ITALY POLAND PORTUGAL TOTAL 
Students, 

teachers/educators, 
parents, school 

leaders 

- 15 11 14 40 

Figure 13 – Facts & figures on the engagement of school community members in the focus groups 
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Compared with the results of the surveys, the focus groups with school community shows some consistent and 

some differencing aspects that should be highlighted in conclusions. 

In the focus groups, it appeared quite clearly a tendency to frame diversity in the context of “blurring of the 

differences” as a strategy of coping with diversity rather than in the context of accepting and celebrating differences 

(e.g. Poland). Socioeconomic status has been detected as the main factor creating diversity (as seen as a barrier to 

social inclusion). Also, religion was described as a critical issue among students with a different religious and not 

religious background. 

A more positive narrative is needed for social inclusion, mainly associated with assimilation then real integration 

processes. In some countries, cultural barriers were described as factors impeding social inclusion and a solution 

for that was the creation of a reception plan for foreign students that are missing in schools (e.g. Italy).  

It was outlined that more resources and attention are needed for students with learning difficulties.   

The important role of the teachers as main actors in fostering diversity and social inclusion in classrooms has been 

once more confirmed in this research and for them, more support is needed with capacity building programs 

providing them with additional social inclusion skills.  

Inclusive learning is something that needs further development in schools and with this regards, more 

collaborative teaching approach among teachers/students and peer learning activities were suggested to be 

promoted.  

Sexuality is still a taboo and homosexuality emerge as a delicate issue, not fully discussed inside the classrooms. 

Abuse or violent episodes are said to be addressed through specific bullying program in collaboration with 

initiatives coming from the local community (e.g. Portugal).  

More flexible educative programs are needed by students’ side and technology role in the educative system is seen 

as positive in facilitating co-design and collaboration for personalized learning path. In Cyprus, the focus group with 

the school community was impossible to be carried out because of the school’s closure before the summer break.  

 

 

Figure 14 – Critical issues emerged from the SOCI@LL focus group with the school community 
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NATIONAL LANDSCAPES 

 

CYPRUS 

Surveys’ analysis 

In total 29 students participated in the survey with an equal gender balance (14 male and 15 female). The average 
of the students’ age was 16 years old. 20 teachers were surveyed being mostly female (2 male and 18 female). Most 
of them were older than 40 years old. 2 male and 1 female school leaders conclude the survey programme for 
Cyprus. 
Overall, all the school components described the overall school environment as friendly and welcoming. But in the 
long term, positive peer relations among students are compromised with the occurrence of bullying episodes (as 
witnessed by some students in certain episodes. Cultural diversity was deemed something positive for them even 
because of the variegated cultural component of the school and adequate tools and work is foreseen by the 
educative programs in order to promote multiculturalism and inclusion within the class. But social inclusion and 
respect for diversity in the classroom are not fully ensured. Students and teachers with this regard said that more 
resources and collaboration is needed especially with students with learning difficulties. The main support in 
difficult moments is given by their companions or friends while a very small percentage feels comfortable sharing 
their concern with their teachers. For this reason, teachers remarked the need for participating in staff training in 
order to improve their multicultural skills and competencies. 
Sexual orientation is still a taboo, and this is true among students surveyed and their peers and according to 
teachers’ perception.  

Regarding students’ participation and space for open discussion, students reported a different trend either from 
teacher or from school leaders: they claimed, in fact, the need for being more involved open interactive discussion 
sessions and this is true also for their parents’ involvement in the school life (also teachers and school leaders 
agreed on that).  

From the learning and teaching side, there is a common understanding of the importance of increasing outdoor, 
collaborative and culturally sensitive activities as extracurricular activities that could promote better than other 
social inclusion among students.  

School leaders seem to acknowledge these changes to be included in the educative programs with a more focus to 
be enhanced on tolerance, diversity and gender equality. The importance for the school to be part of a network has 
been acknowledged by the school leaders confirming the need to expand this trend also with the students’ claim to 
be involved in more civic extracurricular activities. More policy implementation of inclusive and innovative 
education programs has to be put in place as school leaders noticed.  

 

ITALY 

The field research in Italy was developed at two different territorial levels, in the province of Arezzo and in the 

municipality of Palermo, because of the presence at the national level of two scientific partners namely OXFAM 

Italia and CESIE. 

OXFAM Italia conducted the field research in the province of Arezzo within a timeframe from May until September 

2018 with the support of the Licei San Giovanni Valdarno School, administrating surveys addressed to 46 students 

out of 50; a focus group at the school Licei San Giovanni Valdarno involved 12 school members. 

CESIE developed the fieldwork in Sicily and more specifically in the city of Palermo between May and July 2018 

with the school partner Istituto di Istruzione Secondaria Superiore “Alessandro Volta” in administrating 118 

surveys for students (out of 50), and a focus group was conducted with 15 participants in June 2018. 

Here, the results of the surveys are presented. 
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CESIE  

Surveys’ analysis 

Surveys administered within the ITI Alessandro Volta have been provided through online templates in order to 

facilitate the data collection and analysis process. In total, 118 surveys have been collected among the students 

attending the secondary school ITI Alessandro Volta. The sample of the students surveyed is indicative of the gender 

balance among the students in school, with a 97% of male students surveyed against the 3% of female students. 

The ITI Alessandro Volta, in fact, being a secondary institute with a STEM focus, attracts more boys than girls of the 

surrounding community.  

35 surveys have been collected among the teaching staff of the ITI Alessandro Volta through an online survey 

administration. The sample of the teachers is composed mainly of females (63%) and all of them are Italian. All of 

them boast with extensive working experience which is indicative and highlights the ageing process of the teaching 

staff which poses a challenge for the higher education system. 

4 surveys have been collected among the school leaders of the School ITI Volta. All of them are older than 47 years 

old and with extensive experience. All of them are Italian and with an equal gender balance (2 male school leaders 

and 2 female).  

School members deem the overall environment as positive and friendly. The main emotions experienced in schools 

that have been collected among students were in order: anxiety, fun, boredom, enthusiasm, happiness, followed by 

anger, sadness and fear. The anxiety component is almost pervasive of every combination selected, and this could 

be related to the school performance anxiety. The outstanding data on the levels of boredom experienced in class 

indicates the interest in the educative programs and curricula. 

Some cases of bullying episodes where reported by students and also teachers and the school leaders confirmed 

that a well-structured anti-bullying programme is not being implemented. Cyberbullying has not been considered 

a prominent or persistent issue within the school environment.  

Instead, regarding gender equality and promotion, all school components agree that the school promotes this 

process through their reflection in the educative programme (even if the school has not a gender balance among 

their students, 97% of students, in fact, are male). Regarding the sexual orientation, the feedback was not so positive 

by both teachers and students, stating that same-sex relations face still difficulties in being accepted and tolerated. 

The responses tackling the cultural diversity in the school were controversial. More than 40% of students answered 

that in the school there is not cultural diversity at all, and most of them agreed or were indifferent regarding 

cultural diversity being positive. However, with students being mostly Italians they do not have direct experience 

of this cultural diversity, so the positive answers only reflect their perception on that issue.  

And for this reason, to the question “if you were an ambassador of your school…” students expressed their desire 

to be involved and participants in multicultural events and activities in order to know more about the different 

cultures in the surrounding community. A difficult parent’s engagement and participation have been generally 

revealed.   

Students’ inclusion and participation in the co-design of the educative programs have been underlined by students 

and teachers. More inclusive infrastructure is requested especially for students with learning difficulties. 

Developing an integrated didactic including different thematic areas to favours environmental, cultural, gender, 

active citizenship has been remarked by the school leader for school curricula. Flexible educative projects based on 

learners’ needs and abilities, Jigsaw classrooms model based on cooperative learning and didactic approach based 

on positive emotional learning were the main teachers’ proposals for curricular innovation. Also, an innovative 

didactic based on technological tools and resources should be foreseen. 

School leaders reported the need for developing a training course to improve teachers’ competencies and skills on 

social inclusion. Even if the school is part of a consolidated network to promote inclusive education, the 

collaboration between relevant stakeholders as parents/carers, civil society organization and local authorities 

should be enhanced. 
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OXFAM  

Surveys’ analysis 

46 questionnaires were collected and most of the students interviewed and their parents are Italian, while around 

15% are of foreign origins: Turkish, Albanian, and Brazilian.  

The average age of the teachers is between 47 and 56 although 7 teachers on 25 are below age 47. None of the 

respondents is below 35, this is due to the structure of the system at the national level: Italy is amongst the EU 

countries where the teachers are the oldest. All the teachers are Italian nationals and most of them have more than 

21 years’ experience. 

3 Headteachers from Licei San Giovanni Valdarno, Istituto Comprensivo Masaccio di San Giovanni Valdarno and 

Istituto Comprensivo Petrarca di Montevarchi, were surveyed. Their age is between 36 and 56; two of them have 

more than 21 years’ experience working in this field despite having worked in the current schools less than 4 years. 

Even if the school environment was considered positive, some students had a not clear position regarding the 

school`s and educative programme`s tolerance towards multiculturalism. They feel the need to improve their 

multicultural understanding proposing the introduction in the educative programs of leisure/extracurricular 

activism based on multicultural sensitive topics.  

The overall perception of the relation teachers/school and teachers/parents is positive despite the evaluation of 

the parents’ attitude towards diversity and multiculturalism is proving difficult as it has also been noted that 

parents from different cultural backgrounds have different relationship and attitudes towards the school staff. 

School staff has an important role in the promotion of diversity and inclusion, it has been identified that specific 

and long-life training is required to keep promoting inclusion and multicultural competencies and knowledge in 

schools. In addition, school leaders agree on this issue.  

Even though the school implemented an anti-bullying programme teachers` responses were no unanimous nor 

consistent regarding the adequacy of the tools for handling bullying. 

School leaders shared their proposal of updating the school educative program with the introduction of 

technological and multimedia tools and with a good practice coming from increased cooperation inside schools’ 

network at the community level.  

 

CESIE 

Focus groups in the school community 

The focus group with school community has been conducted with the participation of 15 members: 5 students, 5 

members of the school staff e 5 parents/carers and they covered a diverse range of topics related to promoting 

inclusive school environment. 

Diversity inside schools and among students is mostly associated with the social status inequalities. Language 

barriers are felt with students of other nationalities. Homosexuality is the main factor that causes social exclusion 

not with regards to the perception of schools but in the surrounding community. 

Personal characteristics and interests among students are the main factors/barriers that do not include young 

people, while for school staff and parents, maybe because of the generational differences, barriers are associated to 

different cultures and personalities. It has been identified that more collaboration between students and 

teachers is needed to overcome the different perception and creating innovative educative programs. 

Inside the school, a specific project for preventing bullying in school has been adopted involving students and 

teachers.  

Gender equality is strongly promoted, and teachers aim to raise awareness among the school and local 

communities about the need for addressing and handling the issue.  

Specific programs for disabled students are implemented inside the framework of national protocols. However, 

resources and service, alongside human capacity are lacking and insufficient to address the students` needs. 
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The participants claimed that even though there are ongoing activities for social inclusion, more and diverse 

programmes and activities are required for favouring social inclusion of students. 

Technology is seen as a useful tool for encouraging collaboration between parents and schools. It is also promoted 

as a tool for students who do not normally participate in school decisions to become more engaged and involved 

overcoming their personal barriers through technology. 

The need for activities based on cooperative/non-competitive games, that favour team building, has been strongly 

emphasized. Tutoring programs among students inside and outside schools could also benefit the students. Projects 

fostering the stronger connection between teachers and students are also welcomed and needed. 

 

OXFAM 

Focus groups in the school community 

The brainstorming that took place during the focus groups with the schools, revealed that the words social 

inclusion and diversity are spontaneously associated with positive ideas such as enrichment, diversity, social 

value, rights, understanding, equity, etc.  

The main obstacles encountered for having an inclusive school environment are the unwillingness to meet the other 

having its roots in the local community and family environment. Bullying incidents may be neglected and trivialized. 

Yet, there are projects targeting bullying and cyberbullying promoted by the Ministry of Education which 

incorporates also the training for teachers. In case bullying episodes occur, psychological support is provided by 

professionals together with teaching staff support. 

Yet, there are no specific projects on the topic of gender equality, further knowledge on it is left to the teachers’ 

initiative, however, gender equality is promoted through the education programme and teachers’ skills.   Quite the 

opposite happens when dealing with disability: several supporting tools, such as PEI (personal educative plan) are 

mainstreamed in all Italian schools.  

 One of the greatest obstacles remains the lack of cultural, social and economic resources which causes lack of 

meeting spaces aimed at the promotion of inclusion and for raising awareness activities. However, school staff 

(teachers and school leaders) is actively committed to discouraging exclusion, advocating for the need for a more 

profound cultural transformation aimed at spreading the idea that diversity is an enriching opportunity.  

Students with learning difficulties are excluded from certain schools due to the complexity of the training plan and 

the lack of human and pedagogical support (although legislative provisions existing for promoting their inclusion). 

Additionally, national and local institutions should develop more effective foreign students’ reception plan within 

the school, to promote multiculturalism and accommodate their specific needs.    

Full participation of students is promoted through interactive, outdoors and team activities. Sport and artistic 

activities are considered to have an important role, while focus groups and projects are especially relevant for local 

authorities. Peer education is among the most popular best practices used as a tool to promote inclusion. 

Technology can also be a crucial player in the promotion of inclusion as it supports digital skills and diversifies the 

sources of information and representation for the students. 

 

POLAND 

Surveys’ analysis 

Surveys were administered online in of two ways: either participant were given a link to the survey an given the 

choice was and when to fill it in, or, in case of the students, sometimes they were asked to do it in class on their 

individual computers or phones.  

52 Students surveyed were mainly between 12 and 15 years old. More girls than boys participated in the survey 

(71% vs 29%). It is worth noting that because the school in question is a primary and secondary school (7 to 14 

years old), most of the students were not involved in the research which was targeted to older youth. This poses a 

problem by itself since the research on school inclusion should involve all actors of the school community.  

23 Teachers participated in the research: 61% were 24-35 years old (a young target than teachers surveyed in other 

countries). There is an overrepresentation of women in relation to men (87% vs 13%) which is consistent with the 

overrepresentation of women in education. All of the teachers identified as Polish.  
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Among the 4 leaders who participated in the survey, 50% were 30-35 years old, while the other 50% were 36-46 

years old. Women constituted 75% of the group. School leaders had various roles in school: 1 principal, 1 students’ 

government tutor, 1 leader of digital learning and 1 teacher assigned to the project.  Leaders had between 5 and 15 

years of experience in the field of education. 

Generally, positive opinions about the school environment and experience were reported in regard to the first 

contact with the school. Students generally perceive their school as diverse, which can be attributed to the higher 

percentage of foreign-born students and students of immigrant descent than in the general society. This aspect is 

divergent from the teachers’ side.   

It was observed that there was a clear distinction in the way principal evaluated the school environment compared 

to the other leaders: the principal showed a more positive and optimistic view on the way school deals with issues 

of diversity, equity and inclusion. Most leaders perceive their school as diverse and providing adequate tools and 

methods towards the prevention of bullying. 

Adequate support is provided by the school to students who face learning difficulties, and this is confirmed by all 

the surveys’ targets. A less optimistic position is about the methods for tackling bullying and cyberbullying in 

schools which seem to be a controversial and sensitive issue being the main students’ answers in discrepancies 

(61% of the interviewees agreed or strongly agreed that there are instances of abuse or mistreatment through 

mobiles phones and internet in their school). The same is valid and for the presence of gender issues, there are 

polarized opinions on gender roles and the problem of gender discrimination among students. Furthermore, there 

was a significant correlation between declared gender of the respondent and their answer: among boys negative 

and positive answers were balanced, while most of the girls replied negatively. 

The teachers’ view on school and educational program as adequately coping with issues of gender equality and 

sexual orientation topics are positive however most deem homosexuality a taboo topic in schools as also the 

majority of the students perceives same-sex relationships as not acceptable among their peers.  

Although teachers perceive school as generally open to all students and promoting equality among students, school 

staff notices inequalities when it comes to their personal experience as workers (they generally disagree with the 

statement that staff is treated equally). Most teachers also believe that there is a need for more training on methods 

and tools of inclusive education. 

Interactive group work, outdoor activities and Internet-based activities, with technology being the focus are the 

activities on which students and teachers agree to be introduced in the educative programs.  Students also 

underlined the need to receive more adequate support by the schools through the instalment of crisis/help centre 

and workshops with psychologists in order to find a way out for their personal problems and receiving more 

support in this sense by the school. This could reflect the individualist paradigm of our societies reflected in this 

‘request’.  

 

 

Focus groups in the school community 

 

There were 11 participants: school leader (1), teachers (2), parent (1) students (4), and municipality staff working 

in the field of education (2), local community members (1). Focus group members were invited by the school project 

coordinator. 

Compared with the results of the surveys, the focus group with school community shows some consistent and some 

differencing aspects that should be highlighted in conclusions. 

The surveys both students and teachers tended to describe their school as culturally diverse and to view this as a 

positive phenomenon. However, in the focus group, it appeared quite clearly a tendency to frame diversity in the 

context of “blurring of the differences” as a strategy of coping with diversity rather than in the context of accepting 

and celebrating differences. Inclusion was sometimes understood as something close to assimilation rather than 

integration and the activities for promoting inclusion appeared to be philanthropic rather than inclusive leaning 

towards the aid-provision approach rather than equal partnership. 

There is a tendency to downplay the importance of gender-based discrimination both in the surveys and the focus 

groups. Persons participating in the focus did not give examples of the exclusion or discrimination of girls based on 

gender at school. Considering the large scale of gender discrimination, shown in many nation-wide reports, this 

may indicate a lack of ability to recognize such phenomena within the school community.  
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Sexuality is also a topic not openly discusses, the lack of this issue in the members’ statements may indicate that 

the topic of sexual orientation is perceived as taboo and controversial and/or that there might be also a level of 

prejudiced attitudes within the staff.  

In the focus group, some teachers specifically addressed the issue of discrimination based on ethnicity/country of 

origin of the students, indicating that ethnicity, despite generally positive declarations of students about cultural 

diversity, is also a polarizing topic in the school. Teachers in the focus group largely focused on systemic barriers of 

inclusion, specifically in regard to children with disabilities or with special educational needs. This is somewhat 

different to the conclusion of the surveys, where teachers agreed that school and its educational program provide 

adequate tools or methodologies to better support students with learning difficulties.   

In the focus groups, many of the participants mentioned religion and faith issues as an important aspect of 

discrimination due to the lack or insufficient support for non-religious students.   

The analysis of best practices provided by participants of both surveys and focus groups show that teaching staff 

and students have limited exposure to actually inclusive practices and methods, hence capacity-building training 

would benefit the teachers and the school environment. 

 

 

PORTUGAL 

Surveys’ analysis 

In total 84 survey responses were collected (50 from students, 30 from teachers and 4 from school leaders), 23 

participants were engaged in the focus groups (14 in the focus group targeting the school community and 9 in the 

one addressed to stakeholders of the local ecosystems) and 10 experts were interviewed (5 specialized in 

educational topics relevant to the project and 5 with expertise in social inclusion). 

Agrupamento de Escolas Abel Salazar led the deployment of the surveys and engaged the school community in the 

field research activities. While the students’ survey was deployed in the paper, online versions were prepared for 

the surveys targeting teachers and school leaders. The school also invited and engaged the participants and INOVA+ 

moderated the focus group.  

Multicultural sensitive curricula seem to be fully applied and recognized by all the school members (students, 

teachers and school leaders), a positive feature which is supported by an educational programme tolerant of 

diversity and multiculturalism. Even if the school environment was generally assessed as positive and with good 

social relations, bullying has been identified as strongly present in the school, considering that around 40% of the 

students assisted in a peer abuse. This data is in contrast with the prevalent opinion of teachers and school leaders 

who say that adequate prevention tools and methods there are in the school to prevent and cope with bullying and 

cyberbullying among students.  

Homosexuality has deemed to be still a taboo in the educative programmes even if students said to accept same-

sex relations among their peers. The activities on which agree for fostering social inclusion and diversity were 

mainly outdoor, interactive-group, and internet-based activities as further improvements in the curricula, the use 

of technology, establishment of partnerships with the parents/carers and the community.  

Regarding parents’ engagement and involvement, most school leaders agree that awareness-raising activities, 

involving families, are carried out to promote/develop more tolerant behaviours and half consider that similar 

activity to inform families about the services and solutions the school offers are also implemented.  

The feeling of being more involved in civic activities has been shown through students’ preference in being involved 

in open school days, campaigns and outdoor activities. As the students’ targets of other SOCI@LL countries, students 

in Portugal expressed their will of being more involved in the exchange and in learning mobility activities.  

 

Focus groups in the school community 

A focus group with 14 members of the school community was carried out. Agrupamento de Escolas Abel Salazar 

invited and engaged the participants and INOVA+ moderated the focus group. Data were treated by the scientific 

partner and then discussed together with the members of the national network. 
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Although agreeing that there is an effort for promoting social inclusion in schools and embracing the diversity, and 

the efforts of the teachers to foster an inclusive environment, as well as collaborations between different schools to 

promote active citizenship and democratic values, participants of the focus group with the school community 

mentioned that the educational settings reflect society there are still areas requiring improvement and further 

development. 

Socio-economic factors and poverty have been emphasized to be one of the major factors for discrimination 

against students.  

The existence of long and formal curricula to be followed and insufficient financial resources were also highlighted 

as potential barriers for inclusion. Additional challenges to inclusion were linked to students in risk of dropout and 

with lack of motivation and interest in the educational path.  

The school prevents and intervenes in situations where risk or actual cases of peer violence exists since 2007. 

Despite previous assessments in the school reveal that reported cases were few, the prevention/intervention 

programme is still implemented and there are training sessions for teachers and awareness sessions about bullying 

and cyberbullying for parents and students since the first cycle, which benefit from several partnerships with key 

local actors, including the municipality, police.  

Participants indicate that the school is also committed to gender equality and that there also specific partnerships 

created with relevant organisations operating in this field and that support sessions of information and awareness 

raising for students. Students with learning difficulties have individual plans to overcome their barriers, although 

facilities, resources and tools are made available, teachers consider that more solutions could exist to support them 

and their students.  

Focusing on multiculturality, participants referred to some degree of diversity however, they also pointed out that 

more work towards the inclusion of some minority groups such as the Roma community is needed as well as 

understanding and respect for cultural differences. Students facilitate these processes and teachers consider that 

diversity has a positive impact inside the classroom. Social media tools were highlighted as supporting mechanisms. 
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4.2.1 Around the school 
OVERVIEW  

Besides the methods already detailed, the field research also included semi-structured interviews with experts in 

the areas of education and social inclusion and a focus group with local members of the communities. Together, the 

views of these actors complement the results on the state-of-play. 

The focus group addressed similar aspects to the ones covered by the focus group with the school community 

members. Additional topics were also explored during the sessions organised in each participating country. 

 

Figure 15 – Topics covered by the focus group with local stakeholders 

 

METHOD/TARGET CYPRUS ITALY POLAND PORTUGAL TOTAL 
Experts in the 
education and 

social inclusion 
field, regional 
development 
organizations, 
NGOs, policy 
makers, etc. 

18 6 10 9 43 

Figure 13 – Facts & figures on the engagement of school community members in the focus group 

 

 

Some of the main topics for the local stakeholders have been the high rate of bullying incidents among students and 

the need for encompassing and wide-scope programmes preventing peer abuse and protecting victims. The 

presence of gender stereotypes within the society which translates in the school environment, among students and 

staff has also been a point of concern because it is not addressed in practice as it is not recognized as a problem to 

be solved. The main factor for discrimination has been identified as a lower socioeconomic status which may lead 

to increase ESL among these students. Poor socioeconomic circumstances have been a particularly prominent factor 

in Italy and Portugal. It has also been emphasized that technology may significantly improve students’ participation 

and motivation in schools and to provide learning opportunities for students with disabilities or learning 

difficulties.  

Moreover, several semi-structured interviews were carried out involving experts in the fields of education and 

social inclusion, at the regional or national level. These interviews were designed to provide useful inputs in specific 

areas, such as: 

IMPORTANCE OF SOCIAL 
INCLUSION (CHALLENGES)

BULLYING & CYBER-
BULLING PROGRAMS

GENDER EUALITY & 
STEREOTYPES

STUDENTS WITH 
LEARNING DIFFICULTIES: 

RIGHTS AND 
OPPORTUNITIES

MULTICULTURALISM IN 
THE WORKING FIELD

DIVERSITY IN THE 
WORKING FIELD

TECHNOLOGY AND DIGITAL 
TOOLS FOR INCLUSION

GOOD PRACTICES 
ENCOUNTERED
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Figure 16 – Topics covered by the semi-structured interviews (education and social inclusion field) 

 

METHOD/TARGET CYPRUS ITALY POLAND PORTUGAL TOTAL 
Experts in the 
education and 

social inclusion 
field, regional 
development 
organizations, 
NGOs, policy 
makers, etc. 

12 22 10 10 54 

Figure 17 – Facts & figures on the engagement of experts in semi-structured interviews 

 

In general, the experts and local stakeholders have reaffirmed the results and opinions from the in-school surveys.  

It has been strongly emphasized that school staff needs capacity-building training in order to meet the demands of 

the changing students` make-up and lifestyle. This has been a recurrent topic throughout all parts of the research 

re-acknowledged by the experts working in the field. What is more, in Poland it has been also highly emphasized 

that the experts outside the schools working in social inclusion (mainly local authorities and bodies) also need 

additional capacitation to relevantly address the issues of social exclusion in their community. In addition, strong 

suggestions have been made for improving and updating the curricula incorporating more collaborative and 

interactive activities which would engage and motivate the students and will also address social issues and topics. 

Another interesting point made by the experts is that, even though there are policies in place for ensuring social 

inclusion and school staff and students have expressed positive opinions about multiculturalism, this does not 

correspond to their realities as the school staff and student are native-born, hence their experience with diversity 

and multiculturalism has not been tangible or based on personal encounters. This has been particularly valid for all 

participating schools. 

Another discrepancy noted by the experts has been the negligence of gender equality issues in the schools among 

students and staff alike, hence claiming that no gender stereotypes persist because they are not acknowledged 

rather than non-existent.  

Thus, the main concerns and points of interest for the experts have been that what is said and written in the paper 

may deviate and not correspond to the reality of the local community and schools. 

Education interviews

•Inclusive schools
•Diversity and multiculturalism

•Priorities for inclusive school environment
•Gender equality and stereotypes

•(Cyber)bullying
•Homophobia and sexuality

•Needs and opportunities for students with 
disabilities

•Role of technology
•Capacity-building for teachers

•Activities promoting social inclusion in schools
•Education for active citizenship

•Good practices

Social inclusion interviews

•Cumulative causes for social exclusion
•Challenges for inclusive environment

•Multiculturalism and diversity
•Homophobia and sexuality

•Gender equality and stereotypes
•Young people with disabilities

•Activities promoting social inclusion in schools
•Youth participationCollaborations and 

partnerships
•Role of technology
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Figure 18 – Critical issues emerged from field research ‘around schools’ (semi-structured interviews and focus group with other 
stakeholders) 

 

 

NATIONAL LANDSCAPES 

 

CYPRUS 

Additionally, semi-structured interviews were carried out with experts in education and social inclusion. CARDET 

was responsible for the interview programme and engaged 12 specialists linked to organisations such as the 

Ministry of Education and Culture, the University of Cyprus, the Cyprus Adult Education Association, the University 

of Nicosia, the European University of Nicosia, school teachers who work with vulnerable groups, European 

Commission in Cyprus, youth robotics trainer and the Cyprus Youth Council. 

Complementing the field research activities developed inside schools, methods for collecting the views of other key 

actors were also implemented, engaging 18 participants in a focus group targeted to other members of the local 

community (including parents associations, municipal members, educators and community police members).  

All experts highlighted the fact that although there many efforts and initiatives happening on a local level to promote 

the social inclusion through education, “diversity” in Cyprus is still taken for granted, while a special effort is needed 

in order to change the overall mindset and perception. 

In addition, based on the specialists’ experience, the main needs and priorities for making educational systems more 

inclusive is the school curriculum. Now, school curriculum follows structured guidelines and rules set from the 

Ministry of Education and Culture of Cyprus while neglecting the real needs of the students.  

Regarding the topic of bullying/cyberbullying, specialists strongly believe that teachers, school leaders, school 

units and students need to follow specialized capacitation programs in order to expand their knowledge and 

understanding of these topics in relation to the school programme and its structured initiatives. In addition, the 

interviewees pointed out that parents should be equally trained and to become more active with the school system. 

Research 'around 
schools' 

(focus group with 
stakeholders and 
semi-structured 

interviews)

Combining formal and non-
formal learning activities

Integration problems for 
different cultural groups

Improving pedagogical 
approach by means of 

technology

Capacitation program for 
teachers

Culture of tolerance and 
holistic approach for 

inclusion

Diversity seen as a limit and 
not as a resource

Social status and geografical
differences as discrimination 

factors 

More coherent strategy with 
school-community activities

More dialogue to be promoted 
in schools

Poor implementation of 
inclusive policies for 

people with disabilities

Gender inequalities should 
be more tackled  

Xenophobia and 
discrimination as influnced 

by mass media
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Another point raised was that students with learning difficulties or disabled students still face resistance in 

receiving special educational programs tailored to their needs. On this, specialists mentioned that students and 

teachers should learn how to respect each other.  

About the ways that technology related to educative programs could play an important role in fostering inclusion 

in schools, experts have mentioned that technology itself cannot be considered as a tool for education, rather it 

provides you with tools. Not all tools are suitable for education and not all tools can be used for everyone.  

Technology provides an opportunity for children with mobility and learning difficulties to have equal access to 

education. It could promote empowering skills and inclusion regardless of the socioeconomic background. 

“Education for active citizenship” program favouring the acquisition of social/ethical competences is important 

to foster civic participation and commitment mindset in the students and nurture shared values such as tolerance, 

multiculturalism and inclusion. 

Experts on social inclusion of youngsters indicated the need for the youth to become active in civic participation 

and that could be better achieved for example through volunteering actions and youth festivals. 

They have identified the following priorities for fostering inclusive environment: 

• To update the school curriculum; 

• To develop the social and life skills of young people; 

• Activities for active participation; 

• Collaboration between schools and local authorities. 

At the same time, they identify the following challenges: 

• Pressure from the Ministry to cover the school curriculum; 

• Teachers are reluctant to trying different teaching methods (outside the curriculum zone); 

• External organizations find it difficult to enter schools or develop activities during school time; 

• No common ground between schools and local authorities; 

• Inflexible school curriculum not allowing for interactive, diverse activities accommodating the diverse 

groups within the schools. 

One of the main impediments for using technology as a tool for enhancing the inclusive environment is the teachers’ 

lack of capacity and skills to incorporate technology tools in their work. 

Collaborations between schools and public entities and other organization have been emphasized as a good 

practice and a driving force for promoting social inclusion actions in Cyprus. 

Teachers should constantly expand their knowledge and should follow capacitation training programs available 

and supported by the Ministry of Interior and Culture for free. 

 

ITALY 

The main highlights of the field research conducted in Italy outside schools collected either by OXFAM and CESIE 

share many similarities despite having been focused on different regions.  

CESIE 

CESIE supported the associated partner Municipality of Palermo in conducting 12 interviews with experts and a 

focus group with 6 relevant stakeholders. 

The main challenges that CESIE met were related to the difficult involvement of the experts (inside schools’ 

research), because of the summertime breaks and their limited availability in participating in the research. For 

OXFAM, the focus group with the school community was conducted without the participation of students’ parents. 
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While the focus group with other stakeholders as already said was not conducted due to local authorities’ partners’ 

replacement. 

The barriers for social inclusion identified by the experts are the relevance of the social status, different 

nationalities and the creation of groups of the same nationality as a ‘defence’; difficult integration in the society of 

disabled people also because of the architectural barriers. Mainly xenophobic behaviours are widespread also as a 

reflection of political debates that in the Italian media put at the centre the hosting/rejection of migrant flows and 

social development policies that are developed without a real need-based analysis of the surrounding societal 

contexts.  

Every one of the interviewees recognized also in his/her working experience the central role of the school in the 

promotion of social dynamics. Secondary schools in this process have an important role in addressing young 

people with personal and professional choices. More support and training are needed also for the teachers: 

sometimes they are not very well supported by the school system and stand-alone to many problems; the teachers 

with more years of experience seem to apply in the classrooms didactic approach which does not respond to the 

contemporary generational learning needs. Team building activities should be implemented also for empowering 

teaching staff with innovative and updated skills and competencies.  

Among the different factors of exclusion (listed with priority for action), some interviewees said that sometimes 

the priority of intervention reflects the media impact on a specific topic (as for example bullying/cyberbullying, 

migrant reception policies, femicide alert, etc.). As the first issue, inequalities and stereotypes were indicated as 

the main factor of exclusion in society and among young people. Inside families and in society also in the world of 

work, women are discriminated.  Some experts outlined how gender inequalities are the channels for other 

discriminatory behaviours as for homophobia and lack of respect towards the different sexual orientations. Also, 

multiculturalism is evaluated as a distortive phenomenon because sometimes policy promoting it highlights the 

existence of diversity creating a perception of differences than similarities in the society and in the political agenda 

it is a topic that receives a lot of attention and debates. Some interviewees said disability seems to be the factor 

that creates exclusion and few activities/initiatives are realized in the public sector to include them in the society, 

most initiatives come from the private sector.  

Some of the activities fostering social inclusion are cooperative, especially sports and outdoor activities. Among 

these ones, most important partnerships with schools have been developed with the municipality of Palermo and 

other organization/entities in the field of tourism and sports that contributed to create specific extracurricular 

activities that promoted personal development and growth of young people and a sense of active citizenship within 

the surrounding community.  

The % projects developed at community level addressed to the most vulnerable targets, is quite high but their 

efficiency in terms of impact is very low. This happens because there is not a coherent plan of action during the 

years and the different project follow each other not considering properly what has been done before and what is 

contemporary being done in the same sector/area meeting the risk of creating duplications.  

Technology has been described as a useful tool to be introduced in the school system to be updated about with the 

innovative resources for learning and to be in line with the new sources of information used also in the educative 

system. It helps in fostering collaboration and involvement more efficiently but sometimes resources to develop a 

technological improvement in school are missing.  

More support is needed for the teaching staff who alone faces different challenges inside the school. There is the 

need to involve more the public sector in view of favouring a speeding up the process for decision making and 

implementation of the more innovative educative process.   

More inclusive schools are imagined as schools dedicating more time and spaces to the listening of the students, 

where the dialogue is promoted inside and outside the surrounding community. It merged the need to cooperate in 

partnership to reach common educative goals, not in a fragmentary way but activating effective community 

collaboration where the schools are at the centre.  
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Schools should provide personal growth and development to everyone according to the specific characteristics and 

background of everyone. It is important to activate a network where schools operate in a more structured and 

collaborative way, developing more synergies among them and then with the entities of different sectors of the 

surrounding communities (health entities, sports, artistic, private entities, etc.). But schools seem to fail in reaching 

the inclusion objective fostering homogenous rather than the heterogenous environment. Teachers also seem to 

lack the needed support and resources to nurture inclusive schools. 

One of the main barriers detected is the gap between parents/carers and the school, as teaching staff needs more 

resources and activities to increase students’ motivation in attending schools and being engaged in school activities. 

The lack of flexibility and adaptive tools is also a challenge making schools self-referential where the only 

possibility of development depends on the teachers` will, capacity and motivation.  

A national structured framework for preventing bullying and cyberbullying and assisting the victims is lacking, 

resulting in sporadic, inconsistent schools’ initiatives which are insufficient to tackle the issue restricted by time- 

or resource- limits. 

It is deemed by some of the interviewees that the socioeconomic circumstances influence the gender equality or 

hence lack of. In the schools that are located in the poorest neighbourhoods, female students leave schools early 

than male students with a higher ESL%. This is due to the fact that gender stereotypes for the role of the woman in 

the family tend to be more prominent in families with poor socioeconomic backgrounds.  

Students from migrant or ethnic backgrounds face difficulties and exclusion in schools as well as in the local 

communities. Hence, comprehensive and multi-levelled programmes are needed to tackle the environment within 

and outside schools. 

Good practices: 

• Variety of activities promoting multiculturalism; 

• Role-play laboratory aiming to tackle the issue of bullying and engage students to be more aware and 

conscious of the problem;    

• Open social circus ‘Danisinni’: activities that were aimed at both involvement of students and their 

parents/carers.  

 

OXFAM 

OXFAM Italia supported the local authority Unione dei Comuni Montani del Casentino (after its replacement with 

the Municipality of San Giovanni Valdarno) in conducting 10 interviews with 5 experts of the education field and 5 

of the social inclusion field. The Unione sent the letter of intent in July so there was no opportunity to organize the 

focus group with other relevant stakeholders. 

The experts that we have been interviewing agreed that the meaning of “inclusive school” is a school that ensures 

equal opportunities for all without obstacles and where everybody is listened to and talents are appreciated and an 

“inclusive school” is simply a school where everybody cares for each other’s diversity.  

The respondents agreed on the perception that young people are inclusive and that obstacles to promoting diversity 

are caused by the influence of the family. Despite agreeing on the need to look at diversity as an opportunity, all 

mentioned that it is often seen as a limit. Diversity is promoted by some teachers, but a national strategic plan is 

lacking.  

School staff that do not have inclusion issues as the main objective, is one of the biggest obstacles in the promotion 

of diversity as it creates an environment where actions and initiatives are not aimed at real inclusion. School staff 

should be trained with special capacity-building activities focusing on multiculturalism, working with diverse 

groups of students and encouraging inclusion, should be developed and shared.  

It is also crucial to organize activities, workshops and projects to bring the families closer to the school to ensure 

cooperation and alliance with parents to extend the social inclusion practices outside the classrooms as well. One 
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of the priorities that expert mainly promote in their field of competences is the strengthening of family-school 

relationship and the investment on interpersonal skills so that young people are encouraged to think, discuss and 

analyze critically. 

According to the experts, homosexuality, bullying, gender stereotypes, migrant discrimination and disability are 

problems that need to be tackled together as they have the same origin: intolerance. People that have an excluding 

attitude will behave the same with all those considered “different”. However, bullying can reflect all the other issues 

(bullying against migrants, homosexuals, women, people with a disability or the more vulnerable). The lack of tools 

to tackle the issue and the complexity in preventing such a phenomenon, leads to the incapability to solve and 

analyze the causes of bullying despite the many organized initiatives. The main problem is that activities such as 

sexual, emotive, conflict-resolution education (crucial activities for bullying prevention) do not receive the right 

relevance. In this context, the analysis of the causes of bullying and the conferences on the topic, which are often 

addressed to adults and not to youth people, are not successful. Helping students in developing self-esteem, self-

awareness and resistance to external pressure is of utmost importance. The role of head teachers and teachers is 

crucial as they should raise awareness as the students will be citizens and need to learn how to behave in society.  

The topic of gender stereotypes does not appear to be tackled adequately in the educative plans, quite the 

opposite: history books do not give enough relevance to women historic characters and portray a stereotyped 

culture and foster chauvinism. Commitment to overcome sexist culture is still lacking therefore unwittingly that 

type of culture is reproduced despite the improvements made during the last years.            

Italian legislation is one of the more sophisticated for ensuring people with disabilities equal access to education. 

The Ministry of Education issued laws aimed to enhance the support for people with special needs, however, the 

implementation of these laws depends on the investments of each school to create a specific path for these students 

with emotional and moral support.       

Young people express themselves mostly through technology and digital tools; those have huge potential for the 

promotion of inclusion: apps to support the students, programmes of digital writing through images that would 

allow special needs students to sit visual exams expressing concepts that they are unable to express with words. 

Technology would be crucial to work with students with special needs and with a migrant background, however, 

the teacher is often not able to use it.  

Teachers’ participation in training, conferences and workshops is considered crucial and has been greatly promoted 

during the last years, however, there is a need to include these scattered experiences in a wider strategy.  

The arrival of a high number of young migrants in Italy has not been supported by adequate teacher training on 

that issue, therefore they are dealing with a challenging situation but without a framework for action. Cooperation 

with fellow teachers is often lacking, so the projects are implemented without a training or a specific guideline.  

Active citizenship education is crucial to allow the students to feel part of a local and much broader community. 

Secondary schools are open to cooperate with local initiatives and associations, however, education for global 

citizenship is promoted sporadically depending on teachers` choice rather than on a comprehensive education plan.  

Young people digital skills development should be one of the focus: students know how to use social media but lack 

knowledge of technology. 

Recommendations: 

• Teachers should receive continuous updates and training according to the new challenges of the learning 

systems and of society; 

• Schools are spaces of open dialogue inside and around schools, involving students, parents and school 

staff; 

• Life skills competencies and critical thinking of students are promoted to develop the roots of their 

personal growth and development; active citizenship should be emphasized in the educational 

programme; 



 
 
 

 
 43 

• Tolerance should be fostered through sensitization activities avoiding any kind of discrimination towards 

the diversity in the society (gender, nationalities, sexual orientation, age, disability, etc.); if diversity is 

recognized then equality could be reached; 

• Flexible educative program tailored according to student’s needs;  

• Continuous commitment and collaboration with the municipality, developing together activities that 

enrich the extracurricular activities of the schools and include the school with the surrounding tissue and 

initiatives, inside a framework of common shared educative goals; 

• Strategic national plan on educative objectives and contents on contemporary challenges for social 

inclusion. 

 

POLAND 

For the purpose of conducting the focus group, different experts working in the fields of education on a local 

municipality level; staff of the municipality and other local institutions engaged in social projects and programs and 

members of organizations and associations dealing with inclusion, were contacted in order to obtain more 

perspectives and gather more information at this stage of the research. This was also the most problematic part of 

the field research. From the start, there was a dilemma whether to select experts strongly linked to the local 

community (in order to gain more insight into specific community issues), or engage external experts operating on 

the national level (in order to gain a broader perspective and overview). In the end, it was decided that 8 out of 10 

experts will be members of the local communities, while 2 will be external experts. However, the results of this plan 

show that local experts have significant difficulties with the interview questions and many answers were not backed 

by research data, but rather given as opinions and intuitions (sometimes also generalizations).  In some cases, 

significantly prejudiced attitudes/bias was also observed, specifically regarding sexual orientation and gender 

issues.   

In addition, 5 interviews were conducted with experts dealing with inclusion in the school and local environment: 

a social worker, vice-president of Ząbki, coordinator of an association, accessibility specialist at a museum, program 

director of Campaign Against Homophobia. 5 interviews were conducted with persons in the position of experts 

from the school environment: director of the orphanage, a school psychologist, two school teachers and a school 

headmaster from a different school. 

The general conclusion from the analysis supports the opinion of many independent experts that, in Poland, people 

in positions of experts working in the public sector tend to lack awareness and competencies in the field of inclusion, 

diversity and equality. This was clearly shown in the interviews as interviewees often could not support their claims 

with research data and sources nor did they fully understand the analysed concepts such as inclusion, equality, and 

integration. 

The main problems associated with inclusion were socioeconomic status and disability. Some of the experts 

explicitly claimed there are no problems of specific forms of discrimination in schools (homophobia, racism), which 

tends to be contradicted by research.  

As for the best practices, examples of good practices related to inclusive school are often examples of ordinary 

school events, the aim of which was not actual and planned inclusion.  

A good practice emerging from these interviews is the holistic approach to inclusion. Seeing it as a holistic 

challenge that should happen at all educational levels and apply to all spheres of school life and the local 

environment: starting from early childhood education on diversity, through systemic solutions that facilitate access 

to school to all excluded. 

There is an important distinction that should be noted: while teachers and other staff members working directly in 

education focus more on systemic barriers to inclusion, lack of support, lack of understanding from parents or 

insufficient financing, experts working in informal education or outside of education focus also on the insufficient 

awareness of educators regarding social inclusion.  
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PORTUGAL 

Complementing the field research nine participants were engaged in a focus group, including parents’ associations, 

non-governmental organizations actively promoting equality and social inclusion as well as youth empowerment, 

children and youth protection services, municipal services and local agencies, higher education institutions, etc. 

Additionally, semi-structured interviews were carried out with experts in education and social inclusion: 10 

specialists associated with organizations such as the Ministry of Education, the National Agency for the ERASMUS+ 

programme, Casa do Professor (teachers association), Portuguese Institute for Sports and Youth, National 

Federation of Youth Associations, Fundação da Juventude (association), Cáritas Diocesana de Coimbra (NGO) and 

International Amnesty Portugal (ONG). 

The experts and the participants in the focus groups highlighted the efforts that are being done at different levels 

(from the government to schools and civil society) to foster inclusion through education. The new legal framework 

was mentioned as an example of improvement and development. Yet, there are still persistent issues such as 

students dropping out of school, which is a serious problem that needs to be addressed.  

About main needs and key priorities, experts and focus groups mentioned the importance of ensuring that key 

players of the educational system (namely teachers and school leaders) have access and are encouraged and 

supported to attend training on inclusion-related issues. Furthermore, it has been pointed out that schools need to 

find more effective ways to engage families and communities and promote their participation in the social 

inclusion process and education. The same is valid and for the local institutions and administration. Cooperative 

actions and strengthen bonds within and between different stakeholders of the educational community were 

stressed as priorities by the interviewees.  

Focusing on key topics to address for more inclusive educational environments, experts again notified that needs 

vary a lot and that regional differences should be considered from a more accurate analysis. Based on the need of 

considering the specificities of the schools and local communities some included multiculturalism as a key priority, 

other considered the cultural diversity is among the less urgent topics to be addressed. The same happens with the 

topics of disabilities (for instance, some experts noted that stakeholders are now well informed and significant 

progress was already achieved while others mentioned that people with disabilities still face many difficulties, at 

structural, organizational and pedagogical level). 

Regardless of the geographic diversity, most of the experts and focus group participants considered that 

socioeconomic factors are the top of the list, an opinion supported by experts and focus groups alike. They shared 

the view of intergenerational cycle linked to poverty (absence or insufficiency of economic, educational and cultural 

resources) and profiled exclusion in their relation/dependence to situations of social and economic disadvantage. 

It is through education and cultural processes (linked to socialization) that one can promote mechanisms of social 

inclusion, equality and non-discrimination in young people. 

Bullying has been also acknowledged as one of the most relevant and widespread issues for the Portuguese schools 

having priority over multiculturalism. Current knowledge and skills of the teachers, as well as approaches and tools 

of the schools, are considered insufficient to tackle bullying/cyberbullying, homophobia and gender stereotypes. 

Experts agree that gender issues got more attention in recent years and there is a relevant progressed achieved an 

interesting level of awareness for the related issues. However, experts and focus groups mentioned that gender 

stereotype is also conveyed in the syllabus, which still has a sexist approach, and that is not properly deconstructed 

by all teachers, due to their insufficient preparation in these subjects. 

Regarding the topics linked to persons with disabilities, experts refer to the significant improvements done in the 

past years and the provision of several support services. Nevertheless, they consider that more training for teachers 

and school leaders is needed.  

Reflecting upon the role of technology, interviewed experts globally agree that access to digital media, applications 

and serious games must be inclusive (equal for all) and content must be inclusive, having the main purpose of 
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facilitating learning processes of students, autonomously or with peers, and with support and under the supervision 

of tutors, teachers and parents. As such, technology can be supportive and help to create learning environments 

that allow all students to learn.  

Interviewees share the perspective it is imperative for schools to educate young people towards active, responsible 

and supportive citizenship and highlighted the positive impact this would have in the fight against hate speech and 

extremism. Citizenship issues are now emerging and will be reinforced in the short term with the National Strategy 

for Citizenship Education.  

Focusing on the type of activities that could be more successful to address these topics, experts stressed the 

importance of relating them to facts & figures, ensuring their relevance and alignment with the needs of the schools 

and local communities as well as guarantying sustainability. Non-formal activities (group dynamics, games, 

workshops and roundtables) have been identifying as be more appealing and encouraging to students. Arts & 

performance-linked activities, as well as sports, were included in the list of the most motivating actions, together 

with the promotion of debates and roundtables that put students at the centre and give them a voice in the process. 
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4.3 Key takeaways 
OVERVIEW  

As a general trend, EU countries aspire to implement regulations and practices ensuring an inclusive school 

environment. Significant achievements have been accomplished in combating ESL, including migrant students in 

the mainstream education system and adequately addressing the needs of students with disabilities and learning 

difficulties. One of the most crucial steps towards ensuring a socially inclusive environment is involving the local 

community, parents and families in the process as the communities in and outside schools reflect, complement and 

influence each other’s. 

The results of the field research conducted inside and around schools highlighted some critical issues to be 

considered and addressed for building an innovative and inclusive educative system, both inside and around 

schools. But also, relevant recommendations emerged for paving the way for the SOCI@LL roadmap and future 

implementation. 

Here, emerging critical issues are presented followed by recommendations for the whole school-community 

system. 

 

 
 

Figure 19 – Critical findings emerged from field research ‘inside’ and around’ school 
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Figure 20 – Recommendations as results of the field research ‘inside’ and around’ school 

 

Although, efforts and measures have been put in place to ensure that students are not marginalized and feel secure 

and satisfied at school and at home, the following areas have been identified as in need of more support and further 

development: 

• Capacity training for school staff and parents; 

• Comprehensive and wide-scope anti-bullying programmes; 

• Updating and social innovation in the curricula;  

• Students’ engagement and empowerment; 

• Addressing social issues gender equality, homophobia, multiculturalism and discrimination in an overall 

culture of tolerance and human-rights based. 
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NATIONAL LANDSCAPES 

 

CYPRUS 

MAIN FINDINGS 

All participating groups have voiced similar concerns and recommendations, while also acknowledging the 

improvements and measures taken to enhance the social inclusion of students from vulnerable groups in and 

outside schools. It has been acknowledged that measures for improving the school environment have been 

taken, however accommodating migrant students and students from ethnic minorities still remains a 

challenge. 

INSIDE SCHOOLS AROUND SCHOOLS 

• Awareness raising activities for social 

inclusion recommended for the schools and the 

local communities 

• Involving the parents in school life would 

benefit both school and local environments 

• Updating the school curriculum in order to 

better reflect the needs of young people and to 

include would provide more motivation and 

incentives for the students to be more involved 

in the school process with diverse and 

interactive activities to increase their civic 

participation, commitment and interest 

• Technology could be a tool for diversification 

of the school process and ensuring a more 

inclusive environment for students with 

learning difficulties 

• Capacity training is needed for the school staff 

to adapt to the changing social and cultural 

make-up of their students and to encourage 

them to implement diverse tools and practices 

• The need for stronger collaborations between 

local authorities and school to ensure 

encompassing programmes fostering an 

inclusive environment in and out of schools  

• Difficulties to include students with learning 

difficulties and disabilities in mainstream 

education 

• Tools and programmes directly targeting 

bullying are needed as it is a widespread 

phenomenon 

• Updating the curriculum would correspond to 

the needs of the students and involve 

interactive and innovative methods and 

practices  

• Technology-based and interactive activities 

are also recommended 

• Gender equality is maintained and no privilege 

over sex is observed 

• Sexuality is a sensitive topic which is not 

openly discussed within the school environment 

• Shortage of activities encouraging students` 

active participation within and outside their 

school (according to students) 

• School staff and parents would benefit from 

capacity-building training on innovative 

methods and tools to foster social inclusive 

education 

 

ITALY 

MAIN FINDINGS 

All participants believe that diversity is present and fostered in their schools. There are different regulations 
and practices in place ensuring the inclusion of students from vulnerable groups, in particular focusing on 
students with disabilities, however, implementing what has provisioned encounters certain predicaments due 
to limited resources – human and material. However, students and teachers have expressed their eagerness 
to be more involved in activities encouraging multiculturalism and to be a part of more collaborative methods 
for learning. A peculiarity for the Italian students has been their desire to incorporate professional training in 
their curriculum, thus enhancing their employment skills. 
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INSIDE SCHOOLS AROUND SCHOOLS 

• The main causes of discrimination are cultural 

prejudice & social status as stereotyped cultural 

standards are present in the education system 

• Migrant students need more support for 

linguistic and cultural inclusion 

• Updating the curricula focusing on the learners 

would provide more flexible educative plan 

adjusted to the social changes incorporating life 

skill competencies and critical thinking activities 

for the students 

• Technological resources may prove useful in 

fostering inclusive system 

• Encouraging the increased involvement of 

parents in school life and promoting social 

inclusion in and outside schools 

• More collaborations with local authorities 

would create synergies in the educative 

community hence involving civil society 

organizations 

• More focused and comprehensive programmes 

are required for combating (cyber-)bullying 

• Awareness raising on gender-based 

discrimination is also needed 

• Legislation ensuring people with disabilities 

have equal access to education is in place, 

however, they are excluded due to the lack of 

implementation of the said regulations  

• Diversity and multiculturalism have not been 

tangible realities in the sample schools as most 

of the students and teachers were Italian 

• Comprehensive anti-bullying programme is 

needed to address the common issue of peer 

abuse 

• Capacity-building for teachers would support 

them in nurturing an inclusive environment for 

their students and addressing their specific 

needs, on gender equality 

• Encouraging more collaborations incorporating 

parents/carers, civil society organizations 

and local authorities to address the issues of 

social inclusion in different levels  

• Promoting gender equality is adequately 

addressed in the educational programme 

• Individual needs of the learners are to be 

focused on and addressed accordingly 

• Professional training/internships in the 

curriculum have been stressed as necessary as 

well as providing employment-skills 

education 

 

POLAND 

MAIN FINDINGS 

It has been noted that Polish schools tend to foster diversity and acceptance among their students and 

teachers. Furthermore, activities encouraging social inclusion and active citizenship are incorporated in the 

syllabus. However, there are some concerns that issues such as homophobia and gender equality are 

neglected, hence acknowledged by the interviewees. 

INSIDE SCHOOLS AROUND SCHOOLS 

• The main factors affecting social exclusion are 

poor socioeconomic circumstances and 

disabilities 

• It is peculiar that social inclusion is associated 

with philanthropic actions, rather than 

encouraging the active participation of the 

groups in question in addressing the issue 

• Experts working in the public educative sector 

do not always have the awareness and 

competencies in the field of inclusion, diversity 

• Regarding diversity in the school, the focus is 

placed on encouraging assimilation and 

similarity rather than accepting differences and 

individuality 

• The presence and impact of gender-based 

violence tends to be downplayed and 

neglected, and gender roles and stereotypes are 

reaffirmed in the curriculum 



 
 
 

 
 50 

and equality hence more competence-building 

training are needed 

 

• Sexuality is considered a sensitive topic not 

openly discussed within the school 

environment 

• Instances of discrimination based on 

ethnicity/country of origin/sexuality are 

recurring among the students 

• Students with disabilities and special 

educational needs encounter some systemic 

barriers for their inclusion 

• Lack or insufficient support for non-religious 

students unwilling to attend religious classes 

 

PORTUGAL 

MAIN FINDINGS 

The new legal framework marks a turning point towards more inclusive educational environments inside and 

around schools. Acknowledging diversity and planning the educational project, the curricula and the 

teaching/learning approaches build-on the idea that all students start from their uniqueness and end their 

compulsory educational journey as successful citizens will be at the centre of the educational systems and 

their actors. Particular focus has been placed on addressing the needs of students with disabilities and from 

ethnic minorities. Furthermore, poor socioeconomic circumstances resulting in marginalization and bullying 

have been explicitly identified as the current most significant concerns to be overcome, by students and 

teachers alike. 

INSIDE SCHOOLS AROUND SCHOOLS 

• Socioeconomic circumstances have been 

selected as the main reason for discrimination 

among the students, alongside homophobia 

• Specialized training for teachers focused on 

working with students with disabilities, 

detecting, preventing and coping with bullying 

• Access to digital media, applications and 

serious games would facilitate learning and 

students` motivation 

• Promoting active citizenship among the 

students 

• Engaging family is a crucial step of promoting 

social inclusion to ensure sustainable results 

• Cooperative actions and strengthened bonds 

within and between different stakeholders of 

the educational community were stressed as 

priorities 

• Even though gender equality is promoted, 

gender stereotypes remain present in the 

syllabus 

 

• Educational programmes are balanced and 

promote gender equality 

• Homosexuality is one of the main factors 

causing social exclusion in the surrounding 

community 

• Bullying is a major issue identified by most 

students 

• Measures for including minority groups exist 

but it remains a recurring issue  

• Need for an enhanced debate about cultural 

diversity-related issues inside classrooms 

• Technology-based and interactive activities 

would enhance the learning process and the 

inclusive environment providing innovative 

tools  

• Need to include the parents in the process of 

promoting and fostering social  

• Need for students to be involved in more 

participatory processes in school life 

• Socio-economic factors have been one of the 

major factors for discrimination against 

students 
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• - Regarding students with disabilities and 

learning difficulties, the presence of more 

options and diverse tools would be more 

beneficial for the students and the teachers 
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5 Inspiring practices 

5.1 Introduction 
The aim of this section is to describe some relevant practices that partners had the opportunity to know about 

during the research stage (either desk or field research) of the SOCI@LL project. The examples detected are 

inspiring practices that were developed at each partner country and which contributed to the effort of creating all 

over Europe more inclusive educative environment for disadvantaged learners, inside and around schools. 

Here, the list of inspiring practices will be described as it follows (3 or 4 inspiring practices per each country).  

 

5.2 Examples 
NATIONAL LANDSCAPES 

 

CYPRUS 

Practice n° 1 
Title The Cyprus Youth Council 
Description It is an initiative that brings together several youth organizations with the aim to promote 

dialogue and cooperation between young people along with activities and events in different 
fields such as sports, culture and awareness-raising actions.  

 

 

Practice n° 2 
Title Action for social and school inclusion (DR.A.S.E.) 
Description This project is implemented by the Ministry of Education and Culture on the national level 

under the 2014-2020 programming period. DRASE program aims to support and strengthen 
students studying in public schools as well as to promote education and social inclusion 
focusing on the population living below the poverty line.  
 

 

 

Practice n° 3 
Title E-EVALINTO: Evaluation environment for fostering Intercultural mentoring tools and 

practices at school 
 

Description It was an Erasmus+ project aiming to reduce early school leaving in young students with migrant 
background through a prevention and early intervention strategy based on peer mentoring 
actions; to develop an ICT framework for assessing, managing and developing activities for 
intercultural contexts, with particular focus on decision-making processes and the identification 
of different patterns that may be induced from the variety of potential situations to be analysed.  

 

ITALY 

Practice n° 1 
Title Zonal Educational projects (also called PEZ)  
Description Most of the educative interventions in the territory are implemented through the PEZ financed 

by the Regions and elaborated by the Municipalities (grouped in Zonal Conferences for education 
and training). PEZ acts both in support of standard educational needs and services and supporting 
specific educational needs, for promoting the inclusion of disabled students and foreign students.  
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Practice n° 2 
Title Supporting Community Cohesion in Tuscany 
Description It is a programme which aims at fighting against early school leaving and educational failure of 

Italian and foreign minors in lower and upper secondary schools in Florence, Empoli, Prato and 
Campi Bisenzio: the four-year programme aims to develop a model and intervention device based 
on mentoring and on the peer education approach. 

 

 

Practice n° 3 
Title INTO PROJECT- Intercultural tools to support migrant integration in school 
Description The project aims to promote strategies and methods that help students with a migrant 

background at risk of ESL to maintain their motivation through the development, testing and 
validation of an Intercultural Mentoring Programme based on the empowered peer education 
methodology. 

 

POLAND 

Practice n° 1 
Title School with Class: Included (Włączeni) 
Description This project helps Warsaw institutions to establish cooperation and partnerships with young 

people. Institutions are given support in the process of opening and developing a model of 
participatory action which involves young people in co-decision making about the life of the 
institution. The project offers a variety of tools such as youth participatory budget, co-
organization of events initiated by students, co-developing the program of the institution by 
youth etc.  

 

 

Practice n° 2 
Title Raszynska School 
Description Raszynska Community School as part of their mission started accepting a relatively large number 

of refugee students. The goal of the institution was to support the whole school in dealing with 
this situation, by providing innovative solutions inside the school.  
 

 

 

Practice n° 3 
Title Migrant Integration Model for Gdansk City 
Description The Gdańsk Model of Integration is the first cross-sectorial and interdisciplinary team for the 

integration of immigrants in Poland. It included over 140 people representing over 80 various 
entities. The goal of the team's work was to prepare a strategy for the integration of new city 
residents from different parts of the world. The purpose of the model being developed is to 
strengthen the coordination and cooperation of various entities, as well as to improve the quality 
of services addressed to immigrants.  
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PORTUGAL 

 

Practice n° 1 
Title TEIP - Programme for Priority Intervention Educational Areas (Programa Territórios 

Educativos de Intervenção Prioritária) 
Description Launched in 1996, this programme was initially aimed at promoting educational inclusion in 

schools located in disadvantaged areas which include children 'at risk' of social exclusion. 
Currently, the programme includes 137 school clusters (which represent 17% of all Portuguese 
school clusters), that are invited to develop specific improvement plans. 

 

 

Practice n° 2 
Title 2017 – EU Includes U 
Description The project aims at improving the integration of students in schools and to help set strategies and 

policies that promote inclusion effectively. The focus of the project is on migration issues but also 
race, gender, poverty, ethnicity, educational disadvantages, and special educational needs. 

 

Practice n° 3 
Title Citizenship Infobus” (promoted by FNAJ - National Federation of Youth Associations) 
Description It has been a project encompassing schools from north to south of the country, sensitizing young 

people for equality and non-discrimination, working with them the concepts of homophobia, 
gender stereotypes, disability, and bullying/cyberbullying. The actions integrated into the “No 
Hate” European Campaign (promoted at the national level by organizations such as the IPDJ – 
Portuguese Institute of Sports and Youth) and focused on fighting online hate speech. 
 

 

OTHER EUROPEAN COUNTRIES 

Practice n° 1 
Title IntegratEd: Promoting Meaningful Integration of 3rd Country National Children to 

Education 
Description It is a project aiming to enhance and strengthen the participation of newly arrived TCN children 

in education and to contribute to the combatting of discrimination against TCN children in the 
educational environment (AMIF- Asylum Migration and Integration Fund). 
 

 

 

Practice n° 2 
Title Nemesis - Novel Educational Model Enabling Social Innovation Skills 
Description NEMESIS is a project to create and test an educational model to bring social innovation 

philosophy to primary and secondary students. NEMESIS acts as a liaison between schools and 
social innovators, fostering a European community of social entrepreneurs willing to engage with 
students. The project will also address the organisational barriers teachers and school heads may 
encounter when adopting innovative educational models. 

 

 

Practice n° 3 
Title E-COURSE [Erasmus+ KA2 Strategic School]  

  
Description The project aiming at enhancing the professional development of teachers in dealing with migrant 

and refugee learners and diversity in the classroom. The project foresees the development of a 
School Support Platform to facilitate inclusion and success of learners with a migrant background, 
newly arrived migrants and refugees.  
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5.3 Benchmark 
The focus of the good practices is to ensure access to education and training opportunities at all levels and for all 

operating mostly in those areas in which school services and programmes need to be enhanced with supportive 

action embedded to the development of the social tissue of the surrounding community. 

The practices have also targeted capacity-building and involving teachers in the work with innovative tools and 

methods. Special attention has been given on the contact with young people, schools and other relevant actors, in 

Portugal, to contribute for a more comprehensive view not only of the national/regional frameworks but also to an 

informed understanding about the needs of the key stakeholders. It is essential to note that strong collaborations 

and partnerships with civil society organizations, public and private organizations, regional and national 

development organizations, social consultancies are crucial for implementing any good practices and achieving 

sustainable results. 

The good practices listed targeted and promoted the following: youth engagement and empowerment, 

accommodating migrant students in schools, overcoming ESL, especially among students from migrant and ethnic 

backgrounds, social inclusion of student from poor socioeconomic backgrounds. The main target groups have been 

students who may face discrimination or marginalization based on origin, race, gender, poverty, ethnicity, 

educational disadvantages, and special educational needs. The topics entailed in the implemented projects were 

tackling homophobia, gender stereotypes, barriers for students with disabilities, and bullying/cyberbullying. 

In some countries, no large-scale nationwide programs were administered or promoted by the government in the 

fields of social inclusion in schools, such as Poland. In Italy, for example, promoting social inclusion depends and is 

focused on certain geographical areas rather than specific targets. Hence, project-based execution of the said 

practices may result in limited and not sustainable impact.  

Furthermore, motivating the students, school staff and relevant stakeholders may also prove difficult sometimes 

due to lack of interest, time-constraints or lack of commitment and incentives. Inflexible curricula or infrastructure 

deficiency has also left little space for implementation and engaging students with additional activities outside their 

regular educational programme as it demanded extra time and efforts on both school staff and students. 

 

 

 

Figure 21 – Topics covered by the list of best practices showcased 

 

Inside WP1, SOCI@LL will create a document including the most relevant best practices already developed in the 

field of concern.  The document will provide an insight into the current innovative best practices implemented in 

the partner countries to promote an inclusive environment in some of their schools. Thus, it will promote 

knowledge and practice exchange among the partners fostering transnational collaboration. It will allow identifying 

the ongoing setbacks and challenges, if any, impeding the initiation and implementation of innovative tools outside 

the traditional educative programme, hence serve as the basis for future amendments, recommendations and 

improvements. Furthermore, it will benchmark best practices which can be adapted and implemented in various 

context, as well as developed and improved further capitalizing on the competences, experience and knowledge of 

all parties involved. 

Youth engagement and empowerment

Integration of migrant students in schools

Reducing Early School Leaving rate

Social inclusion of students with socio economic difficulties

Social innovation inside the educative system
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6 Conclusions and recommendations 

6.1 Conclusions 
GENERAL CONCLUSIONS 

There are significant barriers to fostering inclusive education in Poland. Most of them are strongly linked to 

systemic conditions, including the legislative framework and organizational and financial capacity of the school; 

others, however, relates to the limited awareness of key actors in the field of education. Yet others barrier are 

political and societal trends, with rising acceptance for hate speech and low support of democracy as especially 

concerning findings.  

Nevertheless, all member groups of school community seem to agree that there is a need for inclusive education 

targeting issues related to ethnicity, disability, socio-economic status, appearance, less frequently in relation to 

gender, sexual orientation. Inclusive schools and participatory activities for young people are undoubtedly a 

continuing challenge for Cyprus and other EU member states. The educational system in Cyprus has made steps 

towards inclusive education and the participation of young people as well as took several measures in reinforcing 

this field. Nevertheless, Cyprus faces many gaps in the inclusion of young people in schools along the environment 

outside the school community. 

In Portugal, the recent changes in the national legal framework reflect a pivotal twist towards more inclusive 

educational environments, inside and around schools. Newly published decrees on Inclusive Education and on 

Curricular Autonomy, as well as the Exit Profile of Students Leaving Compulsory Schooling and the regulations to 

the educational offer with guidelines on how to address citizenship-related topics within the curricula lead the way 

to a relevant change in the current paradigm. Together with the National Strategy for the Citizenship Education and 

National Strategy for Equality and Non-Discrimination, these laws soundly call all relevant actors to positively 

revise their views on inclusive education as a process that aims to respond to the diversity of the needs and potential 

of all students, by increasing participation in the processes of learning and educational community life. 

In Italy, the implementation of what is enshrined by the law faces many gaps and resistance since the education 

sector receives a comparatively small share of the public budget. Either human (innovative and multi-sectorial skills 

required to the teachers) or infrastructural (as buildings conforming to standards, participative tools that promote 

the collaboration of each actor involved) resources are needed to be provided. 

 

RESEARCH CONCLUSIONS 

In Italy, Poland and Cyprus there has been an increase in migrants and non-national students attending school. The 

countries have special practices in place to attend to the needs of the non-national students, however, in the reports 

for the three countries, it has been noted that the execution of the regulations and their actual implementation are 

impeded by the lack of resources and human capacity. In contrast, Portugal has not mentioned migration as a 

concern due to the low rate of non-citizen students. The low number of foreign students has been a feature for the 

participating schools in Italy as well, however, in general, the country depending on the region, is facing an 

increased number of migrants hence increased number of non-national students. 

Socio-economic circumstances also play a role in students` marginalization, apart from ethnicity, origin or special 

needs. Discrimination in Poland and Cyprus is often based on ethnicity, origins, social status. Poland also specifies 

having students being discriminated based on physical and normative markers. In Portugal and Italy, the emphasis 

is on socio-economic factors: poor economic conditions and social status are the main factors for discrimination 

and exclusion.  

In all countries, it has been identified that, that there is a need for a change and update of the curricula incorporating 

more interactive, multidisciplinary activities promoting social inclusion and intercultural communication and 

activities aimed at fostering knowledge of the different customs and cultures.  A specific feature for the schools in 

Italy has been the need for professional-oriented and employment competencies incorporated in the educative 

programmes both by students and school staff, such as internships in a working environment as well as critical 

thinking and soft skills activities.  
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Also, apart from the teachers, it has been unanimously agreed that capacity-building and awareness raising 

campaigns are needed for parents and local communities as well for them to be more involved in ensuring that 

social inclusion, tolerance and acceptance of the differences are also relevant and present outside the school doors. 

More intensive collaboration with the parents has been identified as paramount for tackling the issue of social 

exclusion and discrimination outside the school as well as both communities influence each other. Local authorities 

and administration have also been mentioned as a needed partner against discrimination. For Poland, the main 

issue was the lack of competence and information in local authorities to address the issue of social exclusion as 

main expertise was provided by NGO experts. Even though in all countries such collaborations already exist, all 

participants claim that more efficient and elaborate coordination is required. 

 

6.2 Recommendations  
The report has provided insights into the context and circumstances of social inclusion in the participant countries. 

It has contributed to identifying the current persistent issues, the best practices being implemented and the 

achievements and improvements that have been made. 

The school environment reflects the surrounding environment; hence the issues from the society and the local 

community translated and are evident within the framework of the education system as well. This has been clearly 

depicted in the areas of migration, socioeconomic difficulties and gender stereotypes as these issues have been 

represented within the school as well as within the communities. The most vulnerable groups identified in the 

report are students with disabilities, with a migrant background, with low socioeconomic status, from minority 

groups, or from the LGBTQ community. These students are at risk of being marginalized, being under-achievers or 

ESL students. 

The main recommendations and topics of interest have been: 

• The need to train school staff of what social inclusion is and how to implement tools and policies for 

overcoming the marginalization of vulnerable groups has been the among the most pressing issues and 

concerns identified throughout the research 

• Capacity-building in identifying and preventing bullying is also one of the crucial steps to be taken to tackle 

the issue, which has had wide and common occurrence within all participating countries. Bullying has been 

identified as one of the urgent issued in and out of the school 

• Updating the curricula in order to incorporate more inclusive, interactive and multidisciplinary activities 

so that it can motivate and inform the students for the diversity of their environment 

• Involving the students in the school life and allowing for them to voice their opinions and suggestions for 

enhancing the school environment 

• Improving school infrastructure and providing additional assistance to students with disabilities and 

learning difficulties 

• Addressing social issues such as gender equality, discrimination based on sexuality, race, ethnicity, skin 

colour, sex, socioeconomic circumstances, etc. as they reflect on the school environment 

• Addressing multiculturalism and diversity in real-life situations and providing tangible experience to both 

students and teachers, as for this sample of interviewees these were imaginative concepts as they do not 

encounter representatives from different cultural backgrounds 

• Involving the parents and making them more aware and familiar with the issues of discrimination and 

marginalization through awareness-raising campaigns 

To overcome the abovementioned issues, school communities along with the parents/carers and local authorities 

should collaborate to create a sustainable, stable and inclusive environment for every student. Some of the best 

practices identified in the research focus on the individual needs and interests of the students, thus placing the 

learners/students at the centre of the education system and adapting it to their needs is of paramount importance 

along with encouraging active citizenship so that these students can internalize values and attitudes fostering 

diversity and inclusion. The participating countries are working towards providing inclusive environments and 

implementing policies in place to ensure encompassing and comprehensive regulations providing a systematic 

response to the issues, however further developments are required.  
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