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Executive Summary
THE EXPEDITION
SOCI@LL’s (Whole school social labs: innovative and participatory approaches for citizenship education and social
inclusion) ambition is to generate a paradigmatic change in the way schools and communities cooperate to
foster social inclusion, promoting participatory and empowering tools for creative and sustainable solutions codesigned by, with and for key-stakeholders within a whole school framework and through local social labs.
The project is supported by the Erasmus+ Programme of the European Commission under the Key-Action 3
linked to support for policy reform and initiative es for policy innovation in Social Inclusion through Education,
Training and Youth.
SOCI@LL is built-on a five-steps participatory methodology that not only promotes ownership and co-creation
among a multitude of relevant actors but also fosters sustainable changes towards inclusive contexts in and around
schools. Each step of this expedition has clear objectives:
STEP
1. Laying the foundations
2. Engaging key players
3. Providing innovative educative
assets
4. Providing innovative guiding tools
5. Building a lively virtual social lab

KEY OBJECTIVES
Provide an overview of the state-of-play and needs
Benchmark and showcase best practices
Co-develop a roadmap to accelerate relevant changes
Foster stakeholders’ commitment and sense of ownership
Nurture joint learning, sharing of experiences and cooperation
Developing, piloting and fine-tuning a toolkit for school leaders and
a toolkit for teachers
Developing, piloting and fine-tuning guiding tools for local
authorities
Set-up a SOCI@LL virtual hub

EXPECTED ACHIEVEMENTS
The SOCI@LL expedition will lead to a widely spread of relevant knowledge and best practices on inclusive learning
within the learning communities contributing to the integration in the different systems of innovative, tested and
proved-effective approaches. SOCI@LL will also raise awareness and prepare educational leaders and educators to
put into practice inclusive, culturally sensitive and collaborative approaches that engage different stakeholders and
create meaningful open partnerships. The project will contribute to the development, validation and scaling-up
of an array of useful resources and tools such as:
State-of-the-art, best practices and roadmap for SOCI@LL
Open partnerships and collaborative methodological approach
Toolkit for school leaders on how to create and sustain culturally-sensitive and inclusive systems
inside and around schools
Toolkit for teachers on how to drive curricular and pedagogical innovation and foster multicultural
learning in and out classrooms
Guiding tools for local authorities on how to generate, foster and sustain cross-sectorial platforms for
social inclusion
Virtual Social Lab for cross-sectoral collaboration and participatory learning opportunities
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THE TEAM OF EXPLORERS
SOCI@LL is a project build by, with and for schools, school communities, local authorities, relevant
stakeholders and scientific experts. A partnership of 14 organisations (from Portugal, Italy, Cyprus and Poland)
is organised in national networks, ensuring that in each participating country there is at least one school, one local
authority and one scientific partner. In this consortium partners represent end-users’ interests, needs and
expectations, ensuring (together with a collaborative approach that engages end-users along the project) that the
resources are useful, meaningful and sustainable.
END-USERS
Students
Teachers
Schools
Communities

BENEFITS
Will learn through culturally sensitive curricula built-on innovative and holistic
approaches.
Will see their socio-educational and intercultural competencies enhanced and will
have new methods to motivate ALL students.
Will foster their democratic and inclusive culture, valuing diversity inside and
around its walls and nurturing the active engagement of all.
Will establish and maintain cross-sectoral alliances and stronger cooperation with
schools and education and inclusion actors.

BEST PRACTICES REPORT
This report is one of the results expected within the first step of the methodological approach of the project and
completes the objective of benchmark and showcase best practices.
A common framework was developed and followed by partners in all participating countries (Cyprus, Italy, Poland
and Portugal) to identify, select and describe best practices at the national and European/international level.
From an initial set of practices identified, partners selected and described 15, engaging key actors involved in the
practices in the process (through semi-structured interviews). Specific criteria have been set out for selection of the
most suitable practices according to the project objectives and expected results.
In each partner’s country and in other European/international level, 3 best practices were selected according the
three following topics:

INNOVATIVE PRACTICES FOR
INCLUSIVE SYSTEMS INSIDE
AND AROUND SCHOOLS

GROUND-BREAKING
COMMUNITY
INTERVENTIONS THAT
FOSTER CROSS-SECTORIAL
COLLABORATION,
PROMOTING DIVERSITY AND
DEMOCRATIC EDUCATION

PIONEERING CURRICULAR
AND PEDAGOGICAL
INNOVATIONS PROMOTING
MULTICULTURAL
COMPETENCIES OF
TEACHERS AND STUDENTS

A key stakeholder has been interviewed per each of the best practice collected, involved in its
operationalisation/management, providing a wider overview of the practice’s implementation.
This report presents key features for total a set of 15 successful practices and completes the goals defined by the
partnership:
- Providing an insight into the current innovative best practices implemented in the partner countries;
- Promoting the development of inclusive environment in schools, and
- Fostering knowledge and practice exchange among partners, allowing them to identify the ongoing
setbacks and challenges.
The reader is invited to explore these practices and key findings.
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The best practices analysed in the different countries gives in fact an overview not only to the solutions that they
propose to achieve but also to the problems/needs that they address inside the educative systems:
- First of all, European educative systems are challenged by a new learning-demand in line with an always
changing labour market and society;
- The physiognomy of the classrooms is in constant evolution as a mirror of the evolution that regards our
society: multiculturalism, technology-based services, interconnection, and diversity;
- Innovation in education is accompanied with inclusive pedagogical approaches;
- Updates are needed especially regarding training program for improving the quality and skills required
upon teachers/educators, especially for enhancing their multicultural skills;
- Young people empowerment in education is linked not only with academicals but also personal and social
development;
- Co-design of inclusive and personalized educative programs could be fostered as a means of technology.
Final recommendations include an analytical insight on the existing best practices for the development of the
SOCI@LL roadmap, paving the path for the strategy to be fine-tuned for the project successful implementation.

IMPROVE QUALITY EDUCATION
1

Improving quality education is still one of the main priorities among the EU educative system where
tackling early school leaving and ensuring lifelong learning programs is an opportunity to improve young
people competences, skills and empowerment.

HOLISTIC EDUCATIVE APPROACHES
2

Educative environments need to be seen as key institutions in conveying fundamental democratic values
in order to foster young people academicals, personal and social development.

INCLUDING DIVERSITY & PLURALISM
3

Inclusive learning environments, in order to be effective, should value diversity and pluralism in order
to reach and satisfy an always-changing learning demand.
TECHNOLOGY FOR EMPOWERMENT

4

Technology could play an important active role in creative collaborative education system, where key
actors could be involved in a co-decision process of learning priorities and resources.
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1 Introduction
Through a comprehensive process of cross-sectoral and multi-stakeholder co-creation within true open
partnerships, SOCI@LL will map current landscapes, showcase best practices and define an integrated
roadmap for systemic change.
These preparatory activities will pave the way to the development, test and refinement of SOCI@LL resources:
by one hand various educative assets for schools comprised by a toolkit for school leaders on how to create and
sustain culturally-sensitive and inclusive systems inside and around school and a toolkit for teachers on how to
drive and put into practice curricular and pedagogical innovation and foster multicultural learning in and out
classrooms; by the other hand guiding tools for local authorities on how to generate, foster and sustain crosssectorial platforms for social inclusion.
These resources will be compiled and shared in a lively virtual hub, a European-wide learning community where
different stakeholders can collect and share expertise and best practices on inclusive learning. This SOCI@LL online
network will also create valuable bridges between partnerships established at the local level and both inside and
around schools, supporting and upscaling the project innovative approach, activities and results.
The SOCI@LL expedition is structured in turn of the several emergent proven-effective methods/approaches that,
put together by an experienced and multiverse partnership will allow systemic changes towards inclusive
systems inside and around schools. The basis of the proposed adventure for the creation, proliferation and
preservation of positive environments, that respect, embrace and celebrate diversity, includes: a whole school
approach, several innovative pedagogical methods (such as project-based learning, cooperative learning and
peer learning), a participatory approach (targeting a large spectrum of stakeholders linking different systems of
the Bronfenbrenner’s’ ecological approach), and a fluid and adaptive approach of social labs (open partnerships
where participants can co-develop a portfolio of prototype solutions, test those solutions in the real world, use the
data to further refine them, and test them again), etc.
This report reflects the first steps of the consortium in terms of preparatory measures and provides the reader with
a set of best practices and respective lessons learnt regarding inclusive education inside and around schools. Main
findings of this report will feed a roadmap to leverage and accelerate systemic changes towards democratic and
inclusive environments.
This report is structured in five chapters besides this first dedicated to introducing the report.
The second chapter describes the methodological approach followed in the identification and selection of the best
practices. Criteria and guidelines for the benchmark consisted of a common framework followed in each partner
country.
The third chapter describes and showcases 15 best practices selected underlying their relevant features and
aspects (general and operative framework, impact, innovative factors, sustainability/replicability).
The fourth chapter analyses and describes the lessons learnt from the experiences shared in each territorial level.
The fifth chapter includes conclusive remarks on the best practices explored in the document as well as a series of
recommendations aimed at providing guidance of the SOCI@LL further development and for an inclusive and
innovative education framework at European level.
The document closes with the bibliographical references.
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2 Methodological approach
As previously mentioned, SOCI@LL methodological approach is based on a five-step expedition. This report is
linked to the first step, which refers to laying down the project foundations through the benchmark and
showcase best practices. It follows the provision of an overview of the state-of-play and needs and will be
proceeded by the development of a roadmap to accelerate relevant changes.
To identify, select and describe successful practices on priority fields for the SOCI@LL project, each national
network of the participating countries (composed at least by a school, a local authority and a scientific partner or
relevant local stakeholder) followed a common framework and guidelines.
NATIONAL NETWORKS
School community (students,
teachers, school leaders, parents…)

Local authorities

Scientific experts and other relevant
stakeholders in the field of social
inclusion and education

CYPRUS
Private Grammar Modern Schools

Liceo Giovanni da San Giovanni

I.I.S.S. Alessandro Volta

Agios Athanasios Municipality
ITALY
Unione dei Comuni Montani del
Casentino
(Associated Partner)
Municipality of Palermo
(Associated Partner)

Centre for the Advancement of
Research and Development in
Educational Technology CARDET

OXFAM Italia

CESIE

POLAND
Szkoła Podstawowa Nr 3 Im. Małego
Powstańca W Ząbkach
(Associated Partner)

Ząbki Town

Center For Citizenship Education
Foundation - CEO

PORTUGAL
Agrupamento de escolas Abel Salazar,
S. Mamede de Infesta

Câmara Municipal de Matosinhos

INOVA+

Figure 1 – Structure of the national networks

Partners identified several practices carried out at national and European/international level and provided brief
descriptions of these examples in their reports on the state-of-play. Then, and following the guidelines agreed, 15
best practices were selected for further study, including 12 in partners’ countries (3 in Cyprus, Italy, Poland and
Portugal) plus 3 from other European countries. In-depth analysis and at least one interview were performed for
each of these best practices, engaging key actors involved in the management/operationalization of the practice.
The practices selected covered three main topics.
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INNOVATIVE PRACTICES FOR
INCLUSIVE SYSTEMS INSIDE
AND AROUND SCHOOLS

GROUND-BREAKING
COMMUNITY INTERVENTIONS
THAT FOSTER CROSSSECTORIAL COLLABORATION,
PROMOTING DIVERSITY AND
DEMOCRATIC EDUCATION

PIONEERING CURRICULAR AND
PEDAGOGICAL INNOVATIONS
PROMOTING MULTICULTURAL
COMPETENCIES OF TEACHERS
AND STUDENTS

Figure 2 – Topics covered by the best practices selected and benchmarked

Additionally, specific features of the best practices selected were analysed:
•
•
•
•
•
•

Key facts: summarizing key information on the location, background (time and funding program), target
groups and partners;
General background: introducing the problem/challenges that the best practices aim to address and
overall objectives;
Operative framework: describing the operative context, methodological approach, implementing
challenges encountered;
Impact: underlining the changes occurred in the context of reference after the bets practice’s
implementation;
Innovative/success factors: detailing the winning factors that allowed to bring a positive change;
Sustainability/Replicability: presenting the conditions that ensure the future replicability and
sustainability of the best practice.
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3 Benchmark
This chapter is dedicated to the description of the 15 practices selected. First, examples from the national territories
of the partner countries are presented and then three additional practices, with a European focus, are detailed.

3.1 Practices from Cyprus
Three practices were selected and described in Cyprus, by CARDET, as described below.
TITLE

TOPIC

E-EVALINTO: Evaluation environment for
fostering Intercultural mentoring tools and
practices at school

Innovative practices for inclusive systems inside and
around schools

iDecide: An innovative toolkit for inclusive
decision-making policies

Ground-breaking community interventions that foster
cross-sectoral collaboration and are aimed to promote
diversity and democratic education

Greek Language Program for Minor ThirdCountry Nationals

Pioneering curricular and pedagogical innovations with
the objective of promoting multicultural competencies
of teachers and students

3.1.1 E-EVALINTO: Evaluation environment for fostering
Intercultural mentoring tools and practices at school

Target group
Secondary schools,
students with a migrant
background, teachers

Location
Spain, Ireland, Italy,
Cyprus

Key Facts

Partners
University of Salamanca,
University of Cádiz,
Społeczna Akademia
Nauk, Dublin City
University, Oxfam Italia,
Cardet

Figure 3 – Key facts – Practice 1 (Cyprus)
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Framework
Erasmus+
Period: October 2016 –
September 2018

General framework
Early school leaving (ESL) is an obstacle to the socio-economic growth of the European countries. Tackling ESL is a
stepping stone towards improving the opportunities of young people and for supporting smart, sustainable and
inclusive growth. Young people with a migration background is at great risk of ESL from school. To this extent, the
gap between natives and young people born abroad is still very high. One of the factors leading to ESL is the lack of
prevention and early intervention strategies, both at institutional and school levels, related to the need to develop
effective methodologies and support for these students.
Hence, the project aims to:
• Reduce early school leaving (objective) in young students with migrant background through prevention and
early intervention strategy (need) based on peer mentoring actions;
• Develop an ICT framework for assessing, managing and developing activities for intercultural contexts, with
particular focus to taking decision processes and the identification of different patterns that may be induced
from the variety of potential situations to be analysed.
Operative framework
The E-EVALINTO framework is based on the theoretical and methodological framework for peer mentoring and for
evaluating the situation of a school with regard to interculturality. The approach is executed by identifying at risk
and potential peers to act as mentors. The participants (Secondary School Teachers) reflected on the
implementation of the intercultural mentoring activities in the school environment and the feedback for the project
was positive and encouraged by teachers and students alike.
The main challenge faced in the course of the project implementation was related to the schools’ strict timetable
and because teachers had to work following a specific syllabus without much space or time for incorporating
additional activities. Thus, the teachers had to adapt the program activities to correspond to their own context and
curricula.
Innovative/success factors
The project offers a personalized approach to the development of intercultural competencies through peermentoring processes that adapt to the special needs and requirements of every single student. Also, the ICT tools
can facilitate decision-making processes through the analysis of a huge amount of data, both at educational and
policy level.
Impact
Schools and other educational administrators in particular at a local and regional level benefited from the use of the
E-EVALINTO training material in the curriculum to involve teachers and students in the training programme. Policy
makers and other stakeholders have the opportunity to promote peer-mentoring actions addressed to reduce early
school leaving in migrant student population (secondary school) and to acknowledge the value of interculturality
itself as part of an active and responsible European citizenship education.
Teachers had the opportunity to learn a lot about intercultural mentoring, enhance their teaching skills and their
communication skills. Students had the opportunity to work through a new approach allowing them to learn outside
the traditional schooling framework.
Sustainability/Replicability
The training program was designed in a way for it to be re-applied in different contexts, open and easily accessible
by teachers from all over Europe and available in 5 languages. An online program at the E-EVALINTO Online Portal
for Teacher Training in Intercultural Mentoring and a Handbook with intercultural mentoring activities are
available for both teachers and students. The programme was tested, and it worked indicating that this best practice
can be replicated and reused by different parties in different circumstances.
More information
https://evalinto.eu
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3.1.2 iDecide: An innovative toolkit for inclusive decision-making
policies

Target group
School leaders, school staff,
high-level policymakers,
inspectors, education authority
officials and other stakeholders,
teachers, students and parents

Location
Cyprus, Greece, Portugal,
Ireland, Romania

Key Facts

Background
Erasmus+, KA2 Strategic
Partnerships
Period: 2016-2018

Partners
Ministry of Education and Culture
of Cyprus (MOEC) , CARDET,
Universitatea din Pitesti ,
University of Peloponnese, Louth
Meath Education and Training
Board , INNOVADE LI (InnovADE),
Municipio de Lousada

Figure 4 – Key facts – Practice 2 (Cyprus)

General framework
There is a lot of evidence to support the claim that disadvantaged groups tend to have lower educational attainment,
lower participation in early childhood education and lower performance in the PISA assessments, while, at the same
time, they are more likely to be in special education and more likely to drop out or end up in low-status tracks and
streams (Field et al., 2007; Machin, 2006; Gale et al, 2010). It seems that while education can contribute to reducing
disparities based on social disadvantage, educational failure can reinforce the minoritized position of disadvantaged
groups (Machin, 2006).
iDecide project aims to respond to the emerging empirical evidence which suggests that health inequalities, among
other inequalities, result from social inequalities. A strength of the rationale of the project lies in its focus upon the
root causes of social and health inequalities in European societies which emphasise the important role of
minimizing learning and teaching disparities. By focusing on the role and practices of schools in health promotion
with pupils from socioeconomically disadvantaged communities, the proposed project will also provide new
evidence and knowledge about reducing educational inequalities in Europe.
The project aimed to support policymakers, school leaders and educators on how to develop inclusive policies and
practices in their schools, in particular to develop an innovative toolkit and induction course to support evidencebased policymaking that can lead to the reduction of disparities in learning outcomes and marginalisation, by
supporting school leaders, school staff, and policymakers to engage in shared and inclusive decision making.
Implementing the toolkit and collecting rich data has aimed to facilitate the understanding of the complexities of
how decisions at school level influence marginalized groups and develop concrete recommendations for policy and
practice on how to engage in shared decision making, giving voice to all stakeholders.
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iDecide has empowered all stakeholders to decide on policies and practices that impact their lives. The
policymakers have been expected to learn and experience the multiple perspectives surrounding a controversial
issue and transfer their skills about considering the effects of their decisions on disadvantaged groups on their
consideration of other controversial issues in the future. The innovation of this project lies also in the mobile
application software that is expected to be developed and circulated across Europe with the end of this project.
Operative framework
The most important outputs of the project were the toolkit and Induction Course.
The 6 steps in implementing the toolkit are:
•
School leaders and staff need to make a decision on topic X;
•
They use the toolkit to help them guide the project. In the toolkit there will be checklists, lists of guiding
questions, examples, and practical tips;
•
Then, a draft decision is prepared and shared with interested stakeholders (teachers, students, parents, etc.);
•
Stakeholders provide input via face-to-face, or online or mobile web app. They can comment, debate, approve
or disapprove. Depending on the timeframe for a decision, multiple iterations of feedback and consultations
can take place;
•
The final decision is then implemented;
•
Such inclusive decision making has the potential to improve teaching and learning.
The web platform:
•
Provides easy access to school staff to prepare the policy or announcement to be posted for feedback;
•
Allows storing data about each school, including school/organisation reality, infrastructure, school program,
data concerning pupils/staff under fewer opportunities’ categories, staff numbers, timetables, subjects etc.;
•
Categorizes the information and decisions to be taken depending on the area and theme;
•
Provides information linked with data given by user during registration, available spaces/stores or
infrastructure in school;
•
Is intuitive and provides prompts and provide questions to be considered before the decision.
•
The main challenges faced by in the course of the project have been:
•
The schools were concerned of the time they would have to spend on implementing it, hence partners worked
closely with schools and provided them with constant support;
•
Schools did not have enough equipment to use the online toolkit and have an induction course. In the case of
Cyprus, the partners provided the schools with 10 tablets, which they were already set up by partners;
•
Teachers faced some technical difficulties in implementing the online toolkit. For this reason, partners had
frequent calls with the schools every month in order to track the progress and resolve all issues. CARDET
also had Skype calls with all schools in order to discuss the difficulties and support them;
•
The toolkit is extensive; hence partners are currently working on limiting the content.
The project is currently being implemented in Cyprus, Greece, Portugal, Ireland and Romania and the partners have
stated that the results from the focus groups and the conducted interviews have indicated overall positive feedback.
Innovative/success factors
Evidence or data are often displayed to provide the status of students or schools in relation to a certain standard or
expectation, to ultimately change ineffective practices and improve student achievements, particularly for learners
from disadvantaged backgrounds. Data must be used by principals and teachers in practices that promote databased decision making by all school employees. However, this does not always happen. For this reason, the project
facilitates staff members and school leaders to regularly review, analyse, discuss and reflect upon the data collected.
The innovation of this project lies on 3 pillars:
•
Shared Decision Making - giving voice to students, teachers and parents to decide on policies and decisions
taking place at the school level with the aim to reduce disparities in learning outcomes
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•

Web Apps and online tools - using mobile technologies and web tools to empower the active participation of
students and teachers in decision making and at the same time to collect rich evidence on the pilot
implementation. Innovative tools have also been used to give voice to all students and teachers on policies and
practices that impact them every day.
•
Interdisciplinary & Transnational - the interdisciplinary, whole-school approach that demonstrates crosspolicy integration in tackling disparities in learning outcomes with comparisons in 5 countries.
The policymakers are enabled to take into consideration the potential effects that their decisions have on the school
and life experiences of disadvantaged groups in their specific and broader social context. Often, so far, the
consequences of disadvantaged groups in each context have not been considered when making policy decisions
related to controversial issues specific in each context. Part of this problem is the under-representation of
disadvantaged groups among the high-level policymakers’ groups in European states.
Impact
Students have improved their participation in school and classroom activities, as well as their learning outcomes.
In addition, the project empowered many stakeholders to decide on policies and practices that impacted their lives.
The policymakers were likely to learn and experience the multiple perspectives surrounding a controversial issue
and transferred their skills about considering the effects of their decisions on disadvantaged groups on their
consideration of other controversial issues in the future. The partners are still acquiring data, but so far, the results
seem promising and satisfactory.
Sustainability/Replicability
Having material that will be freely available online for everyone to use is ensuring that the project will continue to
inform and train school staff, making use of national and EU networks, funding, and incentives and therefore will
continue to support their professional development and improve their skills. In addition, policymakers, school
leaders and trainers, who participated in the project, as the training staff of these institutions will continue to
incorporate the project outputs in their work. Also, instructional designers, curriculum developers, educational
authorities, policymakers, and researchers improved their capacities and their skills on how to promote teaching
controversial issues and strengthen the capability of teachers and school leaders. Having been informed and
convinced about the value of the project outputs and training material, they are expected to take further action,
design new learning material, develop or revise curricula, provide guidance to schools, and implement policies that
will pay attention to the value and power of training on controversial issues.
The schools that piloted the toolkit provided the best feedback possible and new schools have asked to create a
profile for the toolkit. In addition, the toolkit constitutes a complete guide on how to include all the marginalised
populations in the school processes and on how to promote education for all. The toolkit and induction course for
teachers contains very useful guidelines on inclusive education and on how to think of every category in order to
proceed with shared-decision making within the school. Moreover, the toolkit and induction course are currently
running on an automated mode, allowing the schools to register by themselves successfully and be able to use the
toolkit without any support from the iDecide team.
More information
https://www.idecide-project.eu/index.php/en/
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3.1.3‘Greek Language Program for Minor Third-Country Nationals

Target group
Minors from
Third Country
Location
Cyprus (Nicosia,
Limassol, Larnaca,
Pafos)

Key Facts

Background
Funded by Asylum,
Migration and integration
Fund (90%) and the
Republic of Cyprus (10%)
Period: 2016 –2018

Partners
Cyprus Pedagogical
Institute, CARDET,
INNOVADE

Figure 5 – Key facts – Practice 3 (Cyprus)

General framework
Taking under consideration the increasing number of migrants and refugees from TCN in Cyprus it is crucial to
address the issue of their integration into the Cypriot society and the education system. Attending and benefiting
from the local mainstream schools may prove to be challenging for TCN minors who do not speak Greek. Language
skills are essential for the smooth integration of TCN children at school and in the Cypriot society in general.
The development of language skills will facilitate the daily activities of students, their learning process and
performance. It will also support their integration into society. More specifically, students will become familiar and
accustomed to the habits, the daily routine and the culture of the Cypriot society, thus reducing the risk of social
exclusion.
The project aims to support the integration process of Third Country Nationals in the Cypriot society by providing
them with the opportunity to learn the Greek language, thus enhancing their social inclusion capacities. The
program is specifically designed to meet the needs and expectations of TCN students. Through the program,
students are expected to acquire basic language skills by attending second language classes.
Operative framework
The philosophy behind the development of the material within the "GEIA CHARA" project was based on the widely
accepted view of the research and academic community that learners often face language difficulties when they are
asked to elaborate academic language in their school environment. In particular, newcomers in the Cypriot school
context may have failed to fully understand the school norm and the social and academic practices that are followed.
The teacher’s role is significant for the project’s successful implementation. For this reason, a special focus was
placed on the continuous support of teachers during the implementation of the project. An area of support is related
to the development of supporting material, which can be used during the Greek language courses. Notably, the
material and lessons that were produced are being edited BY a scientific team involving academics and scholars
with experience in developing educational programs and teaching the Greek as a second/foreign language to young
pupils.
The majority of the participants evaluated their overall satisfaction with the Likert scale, and they expressed their
satisfaction with the overall performance and benefits of the program, reaching 82%. In particular, the majority
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evaluated their overall satisfaction with the Likert scale (5, i.e. 'excellent') of their total participation in the program,
16% of the participants declared 'very good', while a very small percentage (1%) said 'good' and 'very bad'
Impact
The project was implemented at a local level aiming to enhance the Integration of TCN children at school and in the
Cypriot society in general.
Innovative/success factors
The digital platform offers a variety of online games which were designed and developed by taking into account
pedagogical approaches that are suitable for language teaching programs and are free to use. They can be used
during language courses, by teachers and by students themselves.
In addition, they can support extracurricular activities, since they allow students to have fun and learn through
playing.
Sustainability/Replicability
The program is being implemented by the Pedagogical Institute of Cyprus, in cooperation with the Department of
Primary Education, the Research Centre CARDET and the Advisory Company INNOVADE and it is funded by the
Migration and Asylum Fund for the Integration of the Republic of Cyprus. The program is specifically designed to
meet the needs and expectations of TCN students.
More information
http://www.geiaxara.eu/en
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3.2 Practices from Italy
Three practices were selected and described in Italy, by OXFAM IT, as described below.
TITLE

TOPIC

Summer Camps on Social Inclusion and Fighting
the social unrest

Innovative practices for inclusive systems inside and
around schools

Affective Education at School

Ground-breaking community interventions that foster
cross-sectoral collaboration and are aimed to promote
diversity and democratic education

Approach of Inclusive Education -> Stratified
Teaching units.

Pioneering curricular and pedagogical innovations with
the objective of promoting multicultural competencies
of teachers and students

3.2.1 Summer Camps on Social Inclusion and Fighting the social
unrest
Target group
Students of primary and
secondary schools until 14
years old;
Priority to foreign students,
young people with one parent

Location
Italy

Key Facts

Background
Funded by the
Ministry of
Education
Period: June 2018

Partners
Istituto Comprensivo
Statale Masaccio, Ministry
of Education

Figure 5 – Key facts – Practice 1 (Italy)

General framework
Many of the students of the Comprehensive Institute of San Giovanni Valdarno face socioeconomic disadvantages.
For example, about 20% of them are students from migratory background: 180 pupils from 850, and there are
around one hundred children with special educational needs, with learning disabilities or who experience
hardships in their socio-familiar environment.
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Hence, the goal of the project is to promote activities that strengthen the student-student relationship as well as to
foster student-teacher relationships, in particular by facilitating access to educational and cultural opportunities
for the most disadvantaged students, thus enhancing their inclusion in the school environment.
Operative framework
The students had the opportunity to access cultural courses and activities in which they usually cannot take part
due to socio-economic limitations. The teachers participated as well and contributed with their skills and
competencies.
With the support of various teachers, the programme has managed to establish an informal learning environment,
where the teachers are facilitators and do not evaluate nor grade students` performance. The course includes 8
courses on physical activity and sports, applied mathematics, new technologies, theatre workshops, outdoor
activities, photo art (photography workshop, video production, photo education), music (instrumental and
orchestral activities).
Several children with disabilities took part in the activities and they were able to integrate and fully participate in
a different context. Students managed to establish a peer to peer relationship among themselves, as well as to
enhance their relationships with the teachers. Participating in an informal setting and having a different perspective
on the work of their teachers facilitate the more smooth and easy communication between them.
The project has been currently applied on a local level and it received positive feedback from both the students and
teachers. However, some of the challenges encountered during the implementation were the bureaucracy and the
lack of limited commitment on behalf of some teachers as not all teachers have the sensitivity and willingness to
engage in the process.
Impact
The project provided the students with the opportunity to access the abovementioned cultural activities and
services for the first time while enhancing their learning process and enriching their knowledge and competencies.
For the peculiar context, this project has been one of the most successful tools for social inclusion. The experience
has been beneficial for the pupils as well as for their families as they had the opportunity to participate and immerse
themselves in an inclusive, informal learning environment engaging them in various activities.
The students produced different materials and outputs: documentation via video and a book with photos taken
during the weeks of project work.
Innovative/success factors
The public does not provide free summer camps, as they are usually private and paid. Hence, this project managed
to provide a learning experience for students from socio-economic disadvantaged backgrounds to which they have
no or limited access.
Sustainability/Replicability
The project will be implemented again in 2019 for a duration of 3 weeks. Currently, the sustainability of the project
is supported by public funds. There is European funding that has provided free service (including breakfast and
lunch).
More information
http://www.icmasaccio.gov.it/wordpress/
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3.2.2 Affective Education at School
Target group
Primary and secondary
schools
Students 6 to 13 year-old
Teachers
Location
Italy
(Florence)

Key Facts

Background
Implemented during the
last 20 years in the
school

Partners
Scuola-Città
Pestalozzi

Figure 6 – Key facts – Practice 2 (Italy)

General framework
After the Second World War, it was necessary to create a school with a strong focus on fostering and nurturing
democratic values so that the pupils at school become active and conscious democratic citizens. Therefore, in the
90s teachers decided to work on emotional affection by embracing a curriculum of affective and relational education
because building knowledge is supported by building relationships as a good learning process depends on and it is
influenced by good relationships. Hence enhancing and strengthening the relationships among all agents at all levels
of the school environment is of utmost importance: teachers to students, principal to parents, janitors to the
secretariat, etc.
This is why the primary objective is to foster relationships, promote learning by supporting children from an
emotional point of view. However, the rigid, inflexible curricula and national guidelines with which all schools have
to comply often limit teachers` initiative and utilizing extra curriculum activities or innovative approaches is very
rare and sporadic.
Operative framework
This practice has been implemented at the local level and some spot action at the national level.
It was the school itself that created the framework for Affective Education at School, as the teachers and principals
from the school have always aspired to provide innovative, unconventional tools and practices for their students.
There are no specific textbooks, each class is a small laboratory in which the learning process is under construction
and in progress. Each class has a library, there is no bell, as the pupils can manage their time on their own. They are
the protagonists while the teacher is only a facilitator of the experience but not the main agent. Often mixed
workshops are organized where the oldest students take care of the younger ones.
The students are more autonomous and independent than we think. The students are sensitive and helpful. We have
shown that a healthy relationship positively affects the learning process.
This approach has led to increased levels of enrolment, and the school can boast with fostering an inclusive,
welcoming environment for students who encounter difficulties in their learning experience.
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The main limits encountered are presented by people and bureaucratic procedures (which are always carried out
by people). As mentioned above, it is the constraints inside curricula and ministerial pedagogical approaches to be
followed which make difficult to provide promote changes inside schools.
Impact
Even those students who did not continue their studies but have been influenced by this approach have
demonstrated good adaptability and resilience in dealing with problems and managing their work path.
Such innovative approach allows children to expose their thoughts and feelings without being judged, leads them
to take care of others and their thoughts, to manage problems with awareness and to face daily challenges with
more confidence.
The project disposes of with a website, articles and documentary movies on how the students interact with each
other.
Innovative/success factors
This innovative approach to traditional school curricula teaches the students how to learn in an alternative way as
it contributes to their feeling and acting as a part of a community, a part of a project. The success factor is to be able
to insert a subject such as emotional education within a scholastic path as it is a challenge to include innovative
activities in the traditional curricula which is quite inflexible and conservative.
Sustainability/Replicability
The project can be implemented in any context and in any school as it depends on the commitment of the teachers
and their willingness to improve and develop further their teaching methods and enhance the learning process and
school environment for their students.
More information
https://www.scuolacittapestalozzi.it/
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3.2.3 Approach of Inclusive Education: Stratified Teaching units

Target group
Secondary schools,
students with
disadvantaged
background, teachers
Location
Italy

Background
Implemented in
diffrent contexts
since 2005

Key Facts

Partners
Implemented in one
school

Figure 7 – Key facts – Practice 3 (Italy)

General framework
The idea for Stratified Teaching Units was first launched as an activity for foreign students as a support for them
learning the Italian language because they were the ones facing more learning difficulties to deal with, then the
method was translated into modules for other students experiencing various difficulties (in other subjects, not only
language-oriented). There has been a teacher supporting the acquisition of Italian language for foreign students,
but there has not been anyone supporting inclusive education. Hence, there has been a need for changing the
approach towards having one standard learning process for all regardless of their specific needs.
At first, the modules were developed as different techniques for teaching Italian and due to the positive results, they
were translated into modules for other subjects and taking under consideration different problems faced by
students. The important challenge was to support them psychologically to deal with the things they think they are
unable to cope with. The objective was to give strength, courage and support to all the students and to provide
everyone with the opportunity to study without feeling inferior to their peers, to help everyone reach the same level
of competences but with different tools following their own path.
Operative framework
The method has been implemented at the national level and training have been held on specific subjects in different
cities and schools.
The approach aims to create units of learning according to the students as there should be used a diversified
teaching technique that allows involving all the students without leaving anyone behind. The materials are
constructed differently depending on the needs of the students and the particular context. This is one of the main
benefits of the stratified-unit approach, as usually, the textbooks used in the schools follow a standard unified
curriculum neglecting the individual needs and ways of learning of the different students. For maximum impact and
results, the number of students per class must be limited to 20.
The feedbacks have always been positive as the teachers are really satisfied with this innovative approach.
However, the main challenge remains in adopting this methodology in a wider scale as it requires rethinking and
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readjusting the entire learning programme and process, and many teachers are not willing to invest time and efforts
to do so. Hence, having teachers being engaged and committed to implementing it has been the major setback.
Impact
Currently, this is one of the best tools which allows everyone to achieve a certain level of competence in compliance
with their individual needs. The impact is measurable up to a certain point because many teachers experience it for
a specific period.
A consecutive 4-year project will begin, which will allow for better review and understanding of the impact of such
an approach. There have been designed learning units of Italian, Science, History, Geography (both for middle and
high schools); Mathematics, Italian, History, Science (for primary school) and a unit for English language acquisition.
Innovative/success factors
Elaborating different texts and modules of learning to correspond to the specific needs of the individual students in
compliance with their backgrounds, peculiar ways of learning and issues they face. This is opposed to a standard
unified system of providing knowledge disregarding the individual student.
Sustainability/Replicability
The sustainability and the implementation of the method depend on the commitment, initiative and motivation of
the teachers. They should be willing to put efforts and time in readjusting the current standardizes traditional
curriculum to meet the specific needs of their students.
More information
Website not available.
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3.3 Practices from Poland
Three practices were selected and described in Poland, by CEO, as described below.
TITLE

TOPIC

INCLUDED

Innovative practices for inclusive systems inside and
around schools

Welcome Pack - POWITALNIK

Ground-breaking community interventions that foster
cross-sectoral collaboration and are aimed to promote
diversity and democratic education

Raszyńska School

Pioneering curricular and pedagogical innovations with
the objective of promoting multicultural competencies
of teachers and students

3.3.1 INCLUDED

Target group
Primary and
secondary schools;
institutions willing
to involve youth into
their programs,
activities and profile
Location
Poland (Warsaw)

Key Facts

Background
Participatory budget
for Polish cities
Period:December
2017 - Dcember
2018

Partners
School with Class
Foundation +10
institutions

Figure 8 – Key facts – Practice 1 (Poland)

General framework
The objective of this practice was to encourage institutions working with youth (libraries, cultural centres, sports
centres etc.) to be more inclusive towards young people and to invite them not just as end-users, but as co-creators
of the institutional life and program.
The evaluation of the situation demonstrated that these institutions have a strong need to attract more young
people as their users. The municipal program Young Warsaw shows that young people have limited access to codeciding about places which are designed for them. The school with Class Foundation invited 10 institutions and
10 groups of school in their vicinity and encouraged their cooperation (provided workshops, mentoring,
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educational materials). The project offered 4 paths: participatory budget for beginners, organizing one day in the
institution run by young people, offering institution website and social media access to young people; involving
young people in co-creation of institution's offer and program.
Operative framework
School and Class Foundation, from the participatory School and Class program, implemented on the basis of over a
dozen years throughout Poland the idea of engaging the whole school community in co-deciding on how the school
should look like. The project began in December 2017.
The practice has been carried out for 1 year starting in December in 2017 with 10 institutions who willingly
participated in the program implementing the following methodology:
• Opening seminar, the staff of institutions cooperating with young people (preparation for new forms of work
with young people)
• Workshops on the diagnosis of needs (joint for adults and youth representatives), based on the design
thinking method: planning
• Selection and implementation of one of the paths on the basis of which the institution will implement its
project. Workshop with an expert for each institution that will support the institution in the implementation
of the selected project
• Individual coaching / mentoring support in project implementation - fixed and online meetings set
individually.
The project was implemented on a local level and it was evaluated by both young people and institutions at the end
of the program. It was generally highly praised by both, although in 2 institutions the process has been difficult and
wasn’t fully successful.
The hierarchical structure of the institutions can be one of the main drawbacks as it may result in problematic
situations because it can be difficult to allow for young involvement when the institution itself is run in an
undemocratic way. This means that potentially not all institutions can participate in the program and should focus
first on improving their own management style and roles.
Impact
Young people learned about institutions in their local community and got involved in their life, institutions gained
new skills in working with youth. Young people gained more power over their institutions. This practice can be
useful for fostering youth engagement in the community1.
Innovative/success factors
Some of the success factors contributing to the successful implementation of the practice are:
• Starting by involving the managers/director: the hierarchical structure of the institution requires the
director to be “on your side” and to understand the purpose of this project;
• Providing mentoring: it was the crucial element of the program and a strong success factor. It can be safely
assumed that the project would not achieve results without mentors’ support on the way;
• Identifying areas of influence and give alternatives. Not all institutions are equally open to involving young
people in decision making. It is important to set these limits early to avoid frustration and resistance on the
way.
Sustainability/Replicability
Embedding best practices and new ideas into procedural life of the institution, for example, participatory budget
can be implemented on a regular basis or there can be a new procedure for designing a new program for young
people that requires them to be invited for consultation.

Documents available include a publication (https://www.szkolazklasa.org.pl/wlaczeni-mamy-publikacj/), an interview with
project’s trainers (https://www.szkolazklasa.org.pl/wlaczeni-wywiad-trenerkami-projektu/) and an evaluation report
(https://www.szkolazklasa.org.pl/wlaczeni-ewaluacja-projektu/).
1
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The project can be replicated. The involvement of the institution should be willing, and mentors should be included
in the process. The approach can be modified to give more options and diverse direction for further development.
Some of the institutions are continuing their project on their own, which shows the sustainability potential.
More information
https://www.szkolazklasa.org.pl/programy/wlaczeni/
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3.3.2 Welcome Pack – Powitalnik

Target group
Refugees children in
Poland; teachers and
educators
Location
Poland

Key Facts

Background
Under the Norwegian
Funds, in the Democracy
in Action program
Period: April 2016 – still
being implemented

Partners
Stowarzyszenie
Dla Ziemi

Figure 9 – Key facts – Practice 2 (Poland)

General framework
"Powitalnik” has been a part of the project “Action-Integration” aiming to prepare the Polish society for the arrival
of a new group of refugees, thus facilitating the integration process for both the newcomers and the host society.
The main support of the school was received through organizing conferences, training for teachers, a publication
on Syria and Eritrea, as well as the meetings within the host society (meetings in Women's Clubs, meetings at
schools, a summary meeting).
Operative framework
A group of refugees was to come to Poland as part of EU relocations and agreements. The Polish refugee centres did
not have any materials to prepare themselves to work with Arab children. Hence, the need for developing a strategy
to welcome refugee children. "Powitalnik” was a result of the idea to create a combined publication in both Polish
and Arabic targeting the coming refugees and the host society.
The publication was intended for refugee children aged 5-10, who had to come with their families to Poland (from
Syria and Eritrea) under international agreements. The idea for the publication was derived from the assumption
that providing additional information and published materials would facilitate the integration process and help
them overcome the stress and the challenge of being in a new environment with no previous knowledge about it.
The book was written and devoted to refugee children in order to indicate that they should be treated and perceived
as persons who are worthy of explanation the same way adults are, respecting their right to knowledge and
providing them with a sense of security.
The protagonist of the book is a girl named Hania, who introduces children to her world, talks about Poland, about
school, about family, about holidays, about how to be safe. She reveals the most important words and teaches and
counts, which appear in Polish, in phonetic transcription, and are translated into Arabic to help refugee children
become familiar with the new country.
The process was difficult due to the lack of the target group in the end as the refugees did not come to Poland which
was the major challenge for the project.
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The evaluation has not been carried out, but the publication has been received positively not only from children
who speak Arabic but also from teachers and educators.
Impact
The publication achieved a different impact than what was intended at the beginning. It did not make it easier for
refugee children speaking Arabic to come to Poland, however, it has had a significant impact on learning and
understanding what integration is. It is a methodological and substantive example of how the state and the host
society should be prepared to welcome refugees.
Innovative/success factors
The innovation of this approach lies in having two target groups: the host society and the refugee children, thus
acknowledging and working towards that both parties are in need of tools and practices to facilitate the refugees`
integration in the host country.
Sustainability/Replicability
It has not been sustained but the publication is easy to replicate and possible to re-create in various contexts.
More information
http://dlaziemi.org/pl/akcja-integracja/

28

3.3.3 Raszyńska School

Target
Primary and
secondary schools,
migrant students,
teachers, school
leaders
Location
Poland

Key Facts

Background
Implemented during
last years.

Partners
Raszynska Community
School

Figure 10 – Key facts – Practice 3 (Poland)

General framework
The increased migration influx in recent years resulted in the Raszynska Community School accepting a relatively
large number of refugee students. The goal of the institution was to support the school and have a holistic, wholeschool approach in dealing with this situation, by providing innovative solutions inside the school.
Therefore, the main objective has been to provide pioneering curriculum and pedagogical innovations with the
objective of promoting multicultural competencies of teachers and students. It is worth describing the whole
institution because its innovative solutions have been corresponding to the main mission and vision of the school
for promoting an inclusive environment.
Operative framework
In order to welcome, accommodate and facilitate the integration process of the refugee children attending the
school, the school staff implemented the following procedures:
• Crafting an educational innovation in global education as an interdisciplinary, cross-subject program
involving all students;
• Providing welcoming sets (powitalnik) for migrant children;
• Setting preparatory adaptation classes where children could focus on their language skills and adaptation to
Polish culture, while still integrate with school community;
• Introducing project teamwork assignment with the specific goal of fostering integration and inclusiveness,
instead of traditional culture diversity days and festivals;
• Mentoring and tutoring for migrant children.
Another important aspect of the school`s work has been their overall focus on innovation. Raszynska is a community
school and therefore enjoys some freedoms compared to public schools in Poland regarding the activities and
approaches utilized to work with their students.
This holistic inclusive approach has been implemented on a local level in one school only. The school works
continuously on improving their program and ideas. Students and parents are satisfied with the school’s approach
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(including Polish-born students and their parents). The school fosters strong relationships with its alumni
community, including refugee students, and closely follows their progress.
One of the challenges which the school encountered was the attitudes of parents and Polish students who
sometimes confronted the school for focusing too much on the refugee children. This has been addressed by strong
communication about the mission of the school from the start, as well as focusing on a solution that has benefited
all students, including refugees and Polish-born students.
Impact
The Raszynska School program fosters multicultural understanding and develops critical skills of cross-cultural
communication via the implementation of a practical approach for working with diverse students` groups and
encouraging their joint collaboration. The school has focused on fostering supportive inclusive environment as well
as promoting the students` well-being and comfort, rather than just focusing on their academic performance.
This practice is useful mainly as inspiration because it is difficult to replicate it entirely. However, it can be used to
show the progress schools can make once they commit to the values of inclusion, cooperation, diversity, the wellbeing of the students.
Innovative/success factors
Some of the success factors for implementing this approach have been:
• Financial support (it is a community school);
• Motivated and trained staff (intentional hiring strategy);
• Time (it is a process designed and implemented in the course for years);
• Importance of the leaders` role: in the case of Raszynska, the practices are being encouraged by the leaders of
the school, who create an inclusive climate of a school committed to diversity.
Sustainability/Replicability
The programmes of Raszynska Community school have been showcased as best practices many times and
replicated by other institutions. However, in order for the best practices to be replicated, they need to be adjusted
to correspond to the resources and the structure of the public schools.
More information
Website not available.
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3.4 Practices from Portugal
Three practices were selected and described in Portugal, by INOVA+, as described below.
TITLE

TOPIC

REEI: School network for Intercultural Education
- Rede de Escolas para a Educação Intercultural

Innovative practices for inclusive systems inside and
around schools

Human Rights-Friendly Schools - Escolas Amigas
dos Direitos Humanos

Ground-breaking community interventions that foster
cross-sectoral collaboration and are aimed to promote
diversity and democratic education

Second Chance School - Escola de Segunda
Oportunidade

Pioneering curricular and pedagogical innovations with
the objective of promoting multicultural competencies
of teachers and students

3.4.1 REEI: School network for Intercultural Education
Target group
primary and secondary
school pupils (6-16
years) from
disadvantaged
background and rural
areas
Location
National
level

Key Facts

Background
2017 - 2020

Partners
23 members
(including schools’
clusters),
corresponding to
nearly 120 schools.

Figure 11 – Key facts – Practice 1 (Portugal)

General framework
The ‘REEI – School Network for Intercultural Education’ (“Rede de Escolas para a Educação Intercultural”), a joint
initiative of the High Commissariat for Migration, the Ministry of Education and the Aga Khan Foundation Portugal,
aims at creating a network between public education and of private and cooperative educational establishments,
for sharing practices on intercultural education.
The network represents a pioneering curricular and pedagogical innovation with the objective of promoting
intercultural competencies of teachers and students and consists also in an innovative practice for inclusive systems
inside and around schools. The school of today and tomorrow is a plural learning setting and this diversity is not
reflected on or addressed by the traditional approaches and methodologies adopted, compromising the educational
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success of all. There are still minority groups that tend to abruptly leave their learning path or that have more
difficulties in reaching their educational potential. The aim of the programme is to highlight the added value of these
diverse and plural settings we have today.
The network was launched as a national pilot-programme in 2017 and has a duration of 3 years. The intention is to
keep it alive and improved after the end of this testing phase and following the assessment results. The core goal of
REEI is to promote the integration and educational success of all children and young students from pre-school
education to secondary education, as well as to develop respect for differences and the establishment of positive
relations of interaction and rapprochement between students and other members of the educational community of
different cultures. The main principles of the network include:
• Recognition and appreciation of diversity as a source of learning and personal and collective development;
• School-wide commitment to the entire School, with the participation of the entire educational community
and local partners;
• The assumption of Intercultural Education as a continuous process, in permanent adaptation to the context,
and, when in a school context, crosses the whole praxis of those who work and live in it;
• The rationale of Intercultural Education, as an integral part of citizenship education, in the values and
principles of human rights and cosmopolitan ethics.
Operative framework
The network is composed of 23 members (including schools’ clusters), corresponding to nearly 120 schools. These
members expressed their interest in being involved in the pilot-programme after a consultation process and
participating in regional events target to the schools previously involved in the different editions of the Intercultural
School Label (“Selo da Escola Intercultural”), promoted by the High Commissariat for Migration since 2012. During
2017, the network organised four regional events, engaging more than 50 teachers, staff and school managers. In
2018 the REEI had already carried out eight gatherings aimed at promoting the sharing of experience and practices.
Some of these meetings are also dedicated to monitoring and assessment activities, allowing the promoters and
members of the network to follow-up the achievements and to identify potential areas of improvement. In general,
the members consider that REEI is very relevant. Nevertheless, some suggestions were given, such as the creation
of a platform for sharing resources among the members of the network (an intention that was already in the pipeline
of the programme activities although not yet implemented at that time) and the provision of individualised support
to some of the members (and the promoters are trying to mobilise additional partners from the academic sector to
help with consultancy actions).
Moreover, it is important to mention that the network faces some challenges, including the capacitation and training
of teachers, staff and school leaders, and the availability of resources to support integration and learning processes
that ensure all students are in the same position to meet their potential and have the necessary conditions to achieve
the desired profile while ending the compulsory school. Other challenges relate to the current structure and
resources available to schools also have an impact on the way schools integrate all students, diversifying pedagogies
and introducing innovative methodologies.
Impact
There are some impacts already noticeable, for instance, the educational projects of the schools now include the
interculturality dimension, there is an increasing number of practices related to this topic, there are also some
changes in the organisational structure of the school. Nevertheless, the network knows these improvements
represent just a few parts of the process and much more needs to be done. Besides the regional meetings, the
members that compose the teams (normally the director or vice-director, coordinator for the citizenship matters,
member of the pedagogical council) have an important role to perform to ensure that the different actors of the
schools are then involved in the activities in order to complete the challenges launched by the network. The
engagement of the school leaders is considered vital to underpin the expected organisational change.
Innovative/success factors
The network is built on three pillars of action: organisational culture (governance, communication and services),
curricula (practices that promote diversity, resources aligned with the diversity and acknowledgment of diversity
as a platform for learning) and community (participation of the family in school activities, community as a key
resource for the school and vice-versa). All the different pillars foresee activities that have all the educational
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community (and especially, the students) as the final beneficiaries and are aimed at leveraging a new way of
organising the school and key actors (leaders, teachers, staff, students and all the educational community) around
the diversity and interculturality. This is one of the innovative features of this pilot programme.
Intervention framework

Fundamentals
Pillars

Intervention
area

Intervention framework
A reflective school, valuing the
A school with attitudes, practices
educational diversity as a
and intercultural skills
learning resource
Organisational culture
Curricula
Curricular management and
Strategy and governance of the
pedagogical practices that
School
promote diversity
Communication
Resources congruent with the
Organisation and services
diversity
Diversity, platform of learning

A participatory school that, in
co-operation, enriches and is
enriched in community
Community
Family participation in School.
The community as a resource for
the school.
The School as a resource for the
community.

This framework provides the guidance for the different activities promoted within the network as well as the tools
used by its members, including instruments for self-diagnosis and participatory diagnosis; action plans and training
plans; and platform for sharing of experiences.
Sustainability/Replicability
The REEI is promoted by two governmental organisations that can play a relevant role in what regards to the
sustainability of the practice but more important is the role expected to be performed by the members, as the
network is built on peer-to-peer relationships. As such, the maintenance of the relationships is likely to be a natural
process. In fact, the autonomy of the actions between members is encouraged and promoted. The digital platform
that was created supports these collaborative actions of peer-to-peer capacitation.
The is essential for a sound message to the importance of the REEI and its work. Additionally, financial support can
also play a relevant role as it can translate in the funding of projects promoted by the members of the network.
Awareness raising actions are also key. Schools are more and more alert to the need for modernising their solutions
and responses to the current needs. Different options for opening the network to other members are being analysed
to ensure that the practice continues over time.
Despite its success, the network faces some constraints including the availability of the resources of the promoting
organisations. Although three entities are involved in the coordination of the network, their teams are also engaged
in other initiatives and sometimes the time allocated seems not enough to meet the expectations and needs of the
members. More time would allow a more in-depth follow-up of the processes inside the schools. Other constraints
are linked to the participatory approach of the network, which is built on the regional events and due to some staff
rotation, the teams that started the work in a specific event can change their members in the subsequent gathering,
hampering the potential of continuation of the previous work.
More information
http://www.dge.mec.pt/rede-de-escolas-para-educacao-intercultural
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3.4.2 Human Rights-Friendly Schools

Location
19 EU
countries

Target group
School community,
including students,
teachers, school staff
and leaders, parents
and the local
community
Background launched
in December 2004 by
the United Nations
Organization and in
Key Facts
Portugal counts with 5
years of
implementation
Partners
Schools anad local
community
organisations

Figure 12 – Key facts – Practice 2 (Portugal)

General framework
Human Rights Friendly School (“Escolas Amigas dos Direitos Humanos”) is a project developed under the World
Programme for the Human Rights present in 19 countries. In Portugal, Amnesty International is the promoting
organisation, responsible for the capacitation of the members of the educational community, the provision of
specific information, materials and tools and the development of awareness campaigns. The aims of the project
activities are to promote and capacitate the educational community and encourage the active participation of all its
members in the development and inclusion of the human rights principles inside the school (and not only in a
specific class or curriculum). Education for Human Rights is considered key to prepare the students to become
actives members of the society, respectful and promoters of others’ rights.
Operative framework
This project was launched in December 2004 by the United Nations Organization and in Portugal counts with 5
years of implementation. The needs addressed are perceived as transversal to different countries and the project
tries to embed new perspectives and underpin structural changes inside schools, embedding and creating life
experiences about the Human Rights in the educational system.
The Human Rights Friendly School is targeted to the whole school community, including students, teachers, school
staff and leaders, parents and the local community. Each and all play a special role in the inclusion of the Human
Rights in these learning settings. There are four predefined areas of intervention for schools in which key actors
compromise to focus and to act: governance, relationships inside the school community, curricula and school
environment and space. Human Rights are a relevant part of these four areas and the school community is
encouraged to acknowledge its’ importance through activities in the different areas (for instance, integration in the
curricula through the development of extracurricular activities about these themes, and the positive translation of
a Human Rights-friendly school in the environment and school facilities).
There are ten principles that at the basis of this project, all related to the international norms and standards of
Human Rights, namely non-discrimination and inclusion, participation, accountability and capacitation.
The defined principles are presented below:
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It is a community in which values as equality, non-discrimination, dignity and respect underlie all aspects of
school life;
Offers a learning environment in which all human rights are respected, protected and promoted;
Comprises inclusion in all aspects of school life;
Encourages all members of the education community to participate in a free, active and meaningful way in
the life of the school, including in the delineation of policies and practices;
Ensures that everyone has the information and resources to participate fully in the life of the school;
It is a fair, responsible and transparent school in all planning, processes, policies and practices;
Protects all members of the educational community, making protection and security a shared responsibility;
Integrates human rights into all aspects of teaching and curriculum;
It works to empower all students to reach their full potential through education, particularly students who
are marginalized based on their gender, status or difference;
Empowers students and staff to become active members of the global community by sharing knowledge,
understanding and learning with others and working to create a world in which human rights are respected,
protected and promoted.

At the launching phase, Amnesty International presents the topics (that translate common concerns for that year of
activities). Then schools have autonomy to decide which topics they want to focus and develop, based on their needs
and possibilities of response. After the decision-making process (which is expected to be collaboratively), two action
plans are prepared: one developed by the promoting organisation and that is common for all schools and other
created by the school and educational communities based on their needs and objective for that year.
During the implementation of the project, the students embrace the importance of Human Rights and learn their
duties and rights in society. They develop new competencies, such as leadership, and are encouraged to fight for
what they believe, through constructive discussions and debates, aiming to influence the community in a local and
global level. Teachers also play are a crucial role: they are capacitated on several topics and are encouraged to share
their learnings with the students. The whole approach is inclusive and aims for the share of topics related to Human
Rights, through discussion, theatres, role-playing, and creation of clubs, between others – each school is open to
develop actions that suit best their environment and students’ backgrounds as well as promote the integration of
students from disadvantaged backgrounds.
The monitoring and evaluation scheme is not based on a defined system yet (instead, it is based on self-perception
and evaluation by the Amnesty, as well as through self-evaluation schemes carried out by the schools), but the
feedback of the schools and educational communities involved in the project along these 5 years is generally
positive. An external evaluation is being built to be implemented next year, aiming to have a better perception of
the project impact. From the feedback collected until the moment related to practices implemented in schools or
improvements, it is possible to observe that students are more participative, some students’ associations improved
their relationship with the school leaders and boards and there is an overall increase in the interest in participating
in activities related to Human Rights (many times lead by the students).
Impact
There are several examples of improvements and impact that can be identified, most of them related to the bullying
thematic, achieved through activities develop by the heterogeneous working group. One example was the
achievement of changes in the school procedures to deal with situations related to bullying, as well as each school
developed its own code of behaviour to define the relationship norms between all actors.
The project is successful despite the challenges felt in its implementation, namely: i) sufficient time to implement
the activities (the tight school calendar, extensive curricula to be met and administrative burden for teachers and
staff reduce the time available to design, carry out and assess new methodologies inside the classroom or the
school); ii) efficient coordination of the actors involved (the participatory approach requires key actors to
participate in the activities and these collaborative processes are not easy to reach); and iii) the long-term
commitment and active participation of the school leaders (which is considered essential to encourage the
engagement of the educational community, and to facilitate the implementation of the project).

35

Innovative/success factors
In this project, the focus is on the participation of young people through their capacitation and develop
competencies to intervene, in a way that they feel they are ready to participate in the decisions. Also, one of the
main concerns that are linked with an innovative background is related to the change in the teaching methodologies
to turn them into a more participative approach not only in classes but also in activities to foment students’
empowerment and involvement.
When a school is joining the project or starting a new year of activities, before moving towards the implementation
phase, first there is a need of establishing a heterogeneous working group reflecting all the key actors in the school
community (including local organisations such as municipalities, senior academy, local health centre, etc.). Together
with the Amnesty International Portugal, this working group decides the process and activities to develop in the
school for that year. The group should always be representative of the educational community, despite changes that
may occur (such as leaving an entrance of new members).
Sustainability/Replicability
The practice is integrated into a global and international programme and its continuation in time certifies its
sustainable potential. The interest revealed by the participants, the availability of the materials and its used by the
schools engaged in the project and the peer-to-peer actions that are being promoted by students (acting as
multipliers to younger students) are aspects that also reflect this potential.
More information
https://www.amnistia.pt/eadh-pagina/
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3.4.3 Second Chance School
Target group
young people, with
ages between 15 and
25 years old that had
dropout school in an
early stage
Location
Regional
level

Key Facts

Background
project started in
2008 by AE20

Partners
Municipality
and local actors

Figure 13 – Key facts – Practice 3 (Portugal)

General framework
The Second Chance School from Matosinhos (“Escola de Segunda Oportunidade de Matosinhos” – E2OM) is a project
started in 2008 by the AE20 – Associação para a Educação de Segunda Oportunidade, a member of the E2C-Europe
(European Association of Cities, Institutions and Second Chance Schools), which is an association that gathers
schools, cities and institutions linked to this thematic. The main objective is to reduce the school dropout to 10%
until 2020 (one of the key goals of Europe 2020 Strategy). E2OM is focused on young people, with ages between 15
and 25 years old that had dropout school in an early stage without developing basic competencies and skills to be
part of the community, giving them a second opportunity to learn and be inserted in the society through an
educational and training context.
Operative framework
The project was born from the need of offering innovative and specific answers to existing problems of the
education system: the school dropout and low qualifications in young people that result in social exclusion and lack
of social competences. Portugal has one of the highest rates of school leaving and low qualification in Europe.
The project is based on a motivational approach that gives a central and unique role to each student. The approach
foresees the development of social and personal competencies using as a reference an Individual Training Plan
designed based on each student’s needed and expectations. This plan is open to modifications and improvements
along the student path, supported by counsellors. The main focuses are on the individuals’ potential and not in the
curriculum and the final goal is to allow students to meet their potential, be successful on their learning paths and
enter the labour market with confidence. As such, vocational training and the development of lifelong learning paths
(where students achieve the certification of EQF level 2) are the cornerstones of this project, that combines the
acquisition and development of basic competencies and skills with needs of the real world (through practical
training, context-based experiences and use of new technologies) and artistic approach.
Part of the Individual Training Plan is a set of workshops during all day in four main areas: i) Vocational training in
Cooking, Sewing and Creativity, Carpentry and Electricity, Informatics, ii) Artistic Education in Theater, Music,
Dance, Visual Arts, iii) Personal and Social Development, Educational Support and Psychosocial Intervention and
iv) Support for certification of the 6th and 9th grade. Students are also invited to participate in several activities
connected to sports, culture, health education, hygiene and security and field visits (including international visits,
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since students are encouraged to participate in initiatives similar to E2OM in other countries part of the network of
Second Chance Schools).
Impact
This programme is in process of being part of the official national education Portuguese system and is recognized
as a reference model by different European studies, which is itself a clear indicator of the positive impact of E2OM
has on the students and community. In fact, during its lifetime, E2OM was studied with the aim of defining the
impact of its practices. The analysis carried out show that the percentage of dropouts in E2OM is around 10%-15%
(a number that needs to be put into perspective due to the specificities of the targets involved) and that around
70% of the students complete a certification.
This will enable the replication of this practice in other schools and assure its sustainability. However, it is
considered vital to respect the local dynamics and culture in future replication or scaling-up programmes. Each
Second Change School as a different background and is essential to understand it before deciding the school
operation system or the specific responses, so its autonomy and flexibility in the decision process have to be
secured. Several guiding documents were produced so far, namely the Education and Change Programme, that aims
to define the correct actions and the basis of the practice.
Innovative/success factors
The innovative aspect of the project is related to the overall programme developed, named Education and Change,
that support not only the school, but it is also focused on a personal reorganization and problem resolution in the
students’ lives. In this process the young people actively participate and fell connected with the support – they are
involved in all steps. Hence, the feedback received is ongoing and tend to be very positive. After the end of the school
year, when students leave school, the interaction with is still strong: a follow-up is registered in most cases, many
times through the active procurement by the students to share their daily achievements or difficulties. Additionally,
to the activities developed with the young people in the early dropouts, E20M is also dedicated to foster professional
development and training and strengthen inter-institutional cooperation with national and foreign organizations.
This last feature is translated in the fact that the Second Chance School is a project implemented locally (Matosinhos,
Portugal) but also internationally (through the membership of E2C), built on the cooperation between three entities
(AE2O, Municipality of Matosinhos and Regional Direction for Education in the North) and engaging several
partners (Institute of Employment and Professional Training - IEFP, Fundação Manuel António da Mota, Schools,
Qualification Centers, Health Centers, Child Protection Services, Social Security Services, etc.).
Sustainability/Replicability
In further replication or scaling-up programmes, challenges faced by this practice can also be considered and
addressed, including having enough space and adjusted facilities to deliver specific activities and encourage
interactions between students; providing school transport for students; ensuring the availability of resources to
more effective external interventions with families and community. Also, new challenges need to be anticipated,
such as new certification modalities; strong and long-lasting cooperation schemes between different actors of the
educational system; development of tools that allow the identification and monitoring of the students that can
benefit the most from these learning processes; and training and capacitation of teachers and staff.
More information
http://www.segundaoportunidade.com/
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3.5 Practices from other Countries
As already mentioned above, in order to provide a comprehensive and thorough picture of the social inclusion
practices implemented at a European or International level, the report will also include practices applied in other
countries. Three additional practices were identified and described by CESIE.
TITLE

TOPIC

NEMESIS - Novel Educational Model Enabling
Social Innovation Skills

Innovative practices for inclusive systems inside and
around schools

DOIT – Entrepreneurial skills for young social
innovators in an open digital world

Ground-breaking community interventions that foster
cross-sectoral collaboration and are aimed to promote
diversity and democratic education

Open Schools for Open Societies

Pioneering curricular and pedagogical innovations with
the objective of promoting multicultural competencies
of teachers and students

3.5.1 NEMESIS

Target group
Primary and secondary school,
students, teachers, parents,
school community members,
social innovators practitioners
Location
Greece, Spain, UK, The
Netherlands, Portugal
and France

Key Facts

Background
EU Horizon2020
Period: 10.201701.2021

Partners
Innovation in Learning Institute. FriedrichAlexander Universität Erlangen Nürnberg;
STIMMULI for Social Change; VALNALÓN: Ciudad
Industrial del Valle del Nalón; Social Enterprise
International; ZEMOS98/ASOCCE; European
School Heads Association; Regional Directorate of
Primary and Secondary Education of Central
Macedonia – KMAKEDPDE; CEIP Los Albares;
Agrupamento de Escolas da Maia – AEMaia;
Herringthorpe Junior School; Les Têtes de l’Art;
Healthapp; Generation Generous; Boroume

Figure 14 – Key facts – Practice 1 (European/International)
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General framework
Education is a vector for young people to become the responsible citizenships of tomorrow. Favouring collaborative,
inclusive and flexible learning approach is something missing in formal curricula and it needs to be fostered.
Therefore, the co-creation labs are the basis of the NEMESIS educational model, an open environment where
different stakeholders gather together with a common goal: to collaborate towards the identification of local
community-based challenges with the potential to be transformed in a project-based learning opportunity.
NEMESIS is a project to create and test an educational model to bring social innovation philosophy to primary and
secondary students. For three years, thirteen members from seven EU countries will work together to develop a
model that embeds the competences and philosophy of social innovation into schools. Materials, resources and
networks will be created to help educators add social innovation principles to their teaching practice through the
collaboration of education and social innovation experts but also social entrepreneurs and schools.
A pedagogical framework will also be developed for the Nemesis social innovation education model. A model that
will be based on co-creation labs, a methodology inspired by the open technology philosophy that brings together
students, teachers, parents and social innovators to co-create educational projects linked to real sustainability and
community challenges. The project will also address the organisational barriers teachers and school heads may
encounter when adopting innovative educational models.
Operative framework
The mission of the NEMESIS project is to empower students so that they can become the changemakers of
tomorrow. It has two main goals: to design a theoretical educative model which will help teachers create materials
to encourage their students to be more socially aware and innovative; to create a European wide community of
social innovators willing to interact with students.
The activities to be carried on the co-creation labs will be based on participatory design techniques. They will be
implemented by teachers with the support of the consortium partners and will involve students, parents, teachers
and social innovation practitioners.
A specific methodology developed inside the project is articulated as follow:
• Developing a framework for teaching social innovation skills by combining innovative pedagogies and learning
models, the philosophy of open technology, and participatory relations and processes;
• Designing a methodology that brings together students, teachers, parents and education experts with social
innovators to jointly design educational projects and collaborate to solve real community and sustainability
challenges;
• Creating a European community of social innovators willing to engage with the students, building bridges
between education and innovation communities;
• Developing an open learning platform with useful resources for educators interested in testing/adopting the
model;
• Giving useful resources and tips to break down organizational barriers and facilitate the adoption of the model.
Surveys with teachers have been administered in order to identify the background about social innovation applied
in the education field. The first feedback collected shows that the approach is not well known but educators and
teachers are enthusiastic to implement it.
The unfamiliarity of educators, teachers with social innovation in education and in particular the novelty of this
peculiar pedagogical model pose the main challenge for the project. Bringing innovation and progress in society
and specifically in the educative system is a challenge as it requires time and efforts for adaptation.
Impact
There have been no results collected on the first pilot implementation. But these are the expected ones before
project ending:
• NEMESIS is expected to have involved at least 200 social innovators
• Around 50 educational resources for teachers and educators will be created, and at least 130 projects
developed by students
• Seven schools will participate in the first pilot, while another twenty are expected to join for the second one
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•

The overall direct target group to be involved is 400 students and 100 teachers, and over 5000 students and
2000 teachers in an indirect way.

Innovative/success factors
• The social dimension of innovation: social innovation is inclusive by nature. NEMESIS fosters the social
dimension of innovation into educative systems and also stimulating students to become critical thinkers, so
to be socially aware and innovative;
• Co-creation of knowledge and collaborative thinking: in the co-creation labs, knowledge emerges from
meaningful engagement with others, rather than being defined just by the experts. The model values students’
skills and abilities as much as those of teachers and entrepreneurs in their fruitful collaboration;
• Social innovation is about finding creative solutions to community and sustainability challenges taking under
consideration the local context. NEMESIS promotes a project-based learning approach, boosted by the
involvement of actual social innovators who can share their own experiences.
Sustainability/Replicability
There are several elements of sustainability within the project:
• One partner is a representation of head teachers association with 600000 members across Europe (European
School Heads Association) and that is a point of reference for other schools who are interested in future project
implementation in Europe;
• Open learning platform: NEMESIS is developing an open learning platform to provide resources to educators
interested in applying the model also after the project lifetime. The platform would also work as a hub for
educators and social entrepreneurs to come together and be part of an online community for education and
social innovation;
• Policy recommendations related to social innovation in the education field for policymakers of EU at a different
territorial level to have a detailed overview of how to implement the NEMESIS approach at a wider European
level/context.
The NEMESIS approach is expandable in other schools willing to introduce it. It could be in fact realized within
every educative programme not requesting any previous special programs or preparation by the educative
institution. Given that it is an innovative methodology to be introduced inside learning environments it is a novelty
for any educative system. The two pilot actions will contribute to fine tune the NEMESIS methodology providing the
basis for its successful future implementation in a wider sale/context.
More information
https://nemesis-edu.eu/
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3.5.2 DOIT

Target group
Primary and secondary school pupils (6-16
years) from disadvantaged backgrounds and
rural areas, teachers, parents, makerspaces
organizations, business organizations, policy
makers
Location
Austria, Belgium, Croatia,
Denmark, Finland,
Germany, The
Netherlands, Serbia,
Slovenia, Spain

Key Facts

Framework
EU Horizon 2020
Period: October 2017 September 2020

Partners
Salzburg Research Forschungsgesellschaft
m.b.H.; eduCentrum; University of Zagreb;
Capital of Children A/S; Lappeenranta
University of Technology; Verein für
Medienbildung e.V.; Stichting Waag Society;
Polyhedra d.o.o.; ZAVOD Kersnikova; Institut
d’Arquitectura Avançada de Catalunya

Figure 15 – Key facts – Practice 2 (European/International)

General framework
Young people often are not empowered to be active members of their societies and lack the opportunity to exploit
their full potential and due to various disadvantages. Hence, education has an important mission to contribute and
create an equal society where young people are fully included in the decisions that affect their lives at the
community level.
Entrepreneurship education is recognised driver for economic growth and job creation. Therefore, it is important
to develop relevant skills equipping young people with the confidence and tools to utilise these and create the
environment to nurture social entrepreneurial behavior and active citizenship by encouraging people to identify
and actively address social challenges and disadvantages through social innovations and collaboration.
Living in advanced digital age is an asset that can be capitalized on and used in the education system to encourage
innovative methods of learning. This is what DOIT aspires to achieve, namely, to use innovative, collaborative and
technological educative spaces to create an atmosphere of intergenerational learning and knowledge exchange for
both children and adults.
DOIT (Digital fabrication and making for social innovators) is a novel large-scale Social Innovation and
Entrepreneurship Education Programme for children and educators aiming to use digital technologies in open
environments to equip children and youth with social entrepreneurial mindsets, tools and skills to help them
become proactive individuals with the capacity and confidence to have positive societal impact through sustainable
innovations and creating inclusive learning environments that put the basis for increasing future job opportunities.
It will:
• Create an empowering environment for young, digital social entrepreneurs and innovation education from an
early age;
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•
•
•

Nurture innovation attitudes and skills in children and young people through digital fabrication and maker
movement knowhow: The DOIT toolbox and platform. Materials for educators and facilitators;
Bridge the gaps between makerspaces, schools, teacher training, entrepreneurship education and innovative
entrepreneur networks;
Contribute to the creation of digital social innovation culture, higher youth employment, new markets and new
jobs in the long-term.

Operative framework
DOIT’s work will be conducted within three major phases:
1. Within the first six months, the pedagogical concept and the first set-up for modules, content and training
guidelines and DOIT toolboxes were developed as open educational resources (OER, October 2017 to March
2018);
2. From April 2018 to November 2019 iteratively large-scale testing and evaluating if the DOIT modules and
platform in 10 European practice regions as well in online setting follows;
3. The DOIT results and lessons learned will be intensively transferred to European stakeholders within the
roll-out phase (December 2019 to September 2020), which includes a massive open online course for DOIT’s
facilitators and a conference.
The DOIT learning approach is collaborative and inclusive fostering a parallel learning process for students and
adults with social innovation as a key factor focusing on co-creation and participation.
DOIT spans and integrates also five dimensions:
• ENTREPRENEURIAL - Future business perspective: DOIT supports the development of Entrepreneurial
mindsets and skills, as well as social businesses;
• SOCIAL -Social Innovation: DOIT sees young people as engaged citizens, who tackle social issues and develop
innovative solutions;
• DIGITAL - Digital Making: DOIT emphasize to use new tools for digital design and fabrication, makerspaces
and online platforms;
• EDUCATIONAL – practice-based learning: DOIT builds upon learning of children in makerspaces, and trains
adults and youth from diverse background trained as facilitators;
• COLLABORATION – Co-creation & Sharing: DOIT core is Do-It-Together, maker movement, open innovation,
open educational resources.
The results from the first pilot action’s results are still to be collected and analysed, but students have been very
enthusiastic, motivated and eager to collaborate. It was easy to find students willing to collaborate and be involved
but the main challenges were related to the first pilot action, as it has been demanding to go beyond the traditional
educative programme, hence there were setbacks in creating an open learning environment and having rooms for
discussion of specific problems and needs. Furthermore, the target groups involved have been new to the DOIT
approach (students, teachers, school leaders and entrepreneurs who never applied their competencies in the
education field), so efforts and time were required for them to become familiar with the approach and adapt to it.
The co-operative network established with educative institutions, maker spaces, entrepreneurs, policymakers have
been a collaboration working in coordination for the first time which also posed a challenge.
Impact
The impact cannot be evaluated at this stage as the results are still to be collected and analysed. There are similar
activities, in Austria related to entrepreneurial education that is focused on social innovation. This innovative
approach favours the development of ‘additional’ services not existing within formal curricula and learning
environments allowing for a more flexible and collaborative approach in the education field.
Innovative/success factors
DOIT aims to make early-stage entrepreneurship education for young people more practice-based and effective. It
combines existing concepts and aims to foster early entrepreneurial education, social innovation and maker
education which is a unique method in the formal educative system. One of its main benefits is that students are at
the centre of the innovative DOIT approach and they are engaged in the project development and provide their
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point of view and contribution in workshops, partners meeting and conferences. Through education, children will
have the possibility to exploit their full potential and becoming young social innovators since an early age.
Furthermore, every pilot action is unique depending on the context/region of implementation, adapting the
programme to student’s learning needs and creating collaborative networks with local educative institutions for
improving the basis of collaborative learning.
Sustainability/Replicability
Everything sponsored by the project is under CC BY 4.0, so it is possible to get enough reach and supporters to
establish a network lasting longer than the project`s cycle.
Materials developed within DOIT toolbox will be uploaded and available to the website, which will allow
redistributing the main project findings also beyond project framework.
DOIT`s approach can be replicated as:
• It could be implemented in every educative system (formal or non-formal one);
• It aims at promoting social innovation in the standard educative model in order to exploit the potentialities
within the Education field;
• Students are free to take part or not to the approach;
• Maker spaces are realities that are becoming more and more widespread and common in Europe: they are
perfect candidates to extend open learning and flexible approach in collaboration with educative institutions;
• Networking inside school communities is not something new: schools and other educative systems are ready
to open their doors also to new local institutions that share their common goals and objectives.
More information
https://www.doit-europe.net/
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3.5.3 Open Schools for Open Societies

Target group
Primary and secondary school pupils (6-16
years) from disadvantaged backgrounds and
rural areas, teachers, parents, makerspaces
organizations, business organizations, policy
makers

Location
Austria, Belgium, Croatia,
Denmark, Finland,
Germany, The
Netherlands, Serbia,
Slovenia, Spain

Key Facts

Framework
EU Horizon 2020
Period: October 2017 September 2020

Partners
Salzburg Research Forschungsgesellschaft
m.b.H.; eduCentrum; University of Zagreb;
Capital of Children A/S; Lappeenranta
University of Technology; Verein für
Medienbildung e.V.; Stichting Waag Society;
Polyhedra d.o.o.; ZAVOD Kersnikova; Institut
d’Arquitectura Avançada de Catalunya

Figure 16 – Key facts – Practice 3 (European/International)

General framework
The vision of Re‐Schooling scenario, towards schools as “Core Social Centres” and “Focused Learning Organisations”
has an emphasis on 21st‐century, teaching and learning in which technology is not merely present but is used in
the most effective ways in order to develop key teaching and learning competencies that are both transversal and
inclusive, for every user from a different cultural and socio-economic background.
In these re‐schooling scenarios, the purpose of schools will be different from traditional education systems, as they
will be more focused on building up cross-sectoral, collaborative and full inclusive approach between
teachers/students/parents. ICTs will facilitate more effective contact between teachers and parents, who will be
able to observe part of what is going on in schools from afar, and thereby participate actively in the education of
their children.
The Open Schools for Open Societies project (OSOS the acronym) aims to support the introduction of an Open
culture in 1,000 European schools in order to develop projects that are proposing solutions close to the needs of
their local communities. To do so the OSOS approach will explore the notion of the well‐being of the school’s
students (including equity, inclusion and empowerment).
An Open School culture creates an open two-way channel with the surrounding community: it imports innovative
ideas that defy the current framework of educative systems and takes in societal challenges to be addressed; in turn,
provides the society with social innovators of tomorrow.
Such an empowering, connecting and engaging environment makes a vital contribution to its surrounding
community: students meet real needs in the community outside of school, becoming active actors inside it and draw
upon local expertise and experience for their personal/professional empowerment.
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Operative framework
A holistic approach to innovation is foreseen inside the OSOS project, implementing at a large scale a process that
will facilitate the transformation of schools to innovative ecosystems, acting as learning-hub of science for which
leaders, teachers, students and the local community share responsibilities and solutions’ proposals, and from which
they all benefit through the increase of their communities’ science capital and the development of responsible
citizenship.
The consortium of the OSOS project is composed of a total of 19 partners representing 10 European (Greece,
Finland, Germany, Spain, Netherlands, Bulgaria, Italy, France, Portugal, Ireland) and 3 non-European countries
(Israel, Australia and USA).
OSOS partners vary from universities, research centres, science centres, schools, policymakers, companies and
organisations representing school heads and physics around Europe and beyond.
The OSOS project aims to integrate the key principles and characteristics of the re‐schooling scenario to a holistic
approach that will facilitate the introduction of an open schooling culture in current school settings through the
implementation of an Open Schooling Model which will be implemented through pilot actions in 100 schools in 10
European partners countries.
The OSOS educational activities foreseen inside the open schooling model will be implemented embedding the
principles of Responsible Research and Innovation (RRI) in science classrooms of the participating schools.
For an Open School to foster and mainstream the RRI principles the Open School will need to consciously
institutionalise responsible practices and link them with the local community societal needs.
RRI is an inclusive approach to research and innovation, to ensure that societal actors work together during the
whole research and innovation process.
RRI process has been classified in 4 different dimensions:
•
Diversity and Inclusion. RRI entails the involvement of a wide range of stakeholders in the development of
STEM-related RRI processes, in order to include and diversify the number of stakeholders involved and
perspectives included in scientific processes as well as for enhancing societal democratic processes;
•
Anticipation and Reflection. Anticipation includes a general understanding of the impacts of research and
innovation in the society as a whole while reflection is understood as the range of motivations, purposes and
potential implications of RRI in the surrounding community;
•
Openness and Transparency. It is essential that RRI development ensures public transparency of the
decisional and co-creation process undertaken providing accountability, liability and responsibility;
•
Responsiveness and Adaptive changes. The first one is the ability to take into account the society’s needs
and priority of actions while the second one is the capacity to mainstreaming innovative solutions in
response to changing circumstances.
Students need to be engaged in the educational process more effectively and inclusively.
The overall OSOS aim (through the implementation of inquiry and project-based learning approaches) is to
demonstrate a shift from students as consumers to students as creators of contents.
Additionally, the process should include the participation of all stakeholders who can share the responsibility for
students learning. This is mostly true because the Open School needs to give to all the actors the opportunity to co‐
design the processes of change.
Impact
The implementation/experimental phase will be addressed at the international level in 10 countries and in each
country, a total of 100 schools will be involved, reaching a total number of 1000 of OSOS school hubs.
As already said, when the interview has been held, the project first results have not been processed for their public
dissemination.
Anyway, the project developed an internal validation system, which is relevant to describe in order to understand
which indicators it relies on.
The project team focused on assessing the organisational change that is crucial for the implementation of the open
schooling approaches, which are based on the RRI principles. The OSOS Assessment framework explores the
sustainability and the cost-effectiveness of the proposed approaches in order to inform the interested stakeholders
at policy levels for the necessary investments.
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To measure the Organisational Change and the RRI Integration, the OSOS Assessment Team developed a SelfReflection Tool that is based on 3 levels: Management, process and Teachers’ Professional Development.
The sustainability assessment of the OSOS approach will be realised by gathering data and conducting analysis on
economic and cultural parameters related to school transformation and engagement with external stakeholders.
The Sustainability Valuation tool consists of 2 questionnaires:
•
Questionnaire on effective and sustainable partnerships
•
Questionnaire for assessing the community and cultural conditions
During the pilots, the schools implement several activities in schools as well as in the OSOS platform.
The validation aim is to explore some key characteristics of the related science pedagogy by focusing on students’
motivation and interest.
Innovative/success factors
By building on the strengths of the OECD re‐schooling scenarios and by implementing a well‐tested approach for
the introduction of innovation to schools, the OSOS consortium aims to demonstrate how schools can become
incubators of exploration and invention and accelerators of innovation in their local communities. The OSOS project
will describe and implement at wide scale a process that will facilitate the transformation of schools to innovative
ecosystems, acting as learning science site for which leaders, teachers, students and the local community share
responsibility, authority, and from which they all benefit through the increase of their communities’ science capital
and the development of responsible and inclusive citizenship.
Becoming an Open School cannot demand a root-rethink in every aspect of the way the school is structured: its
organization, members, culture, and the use of space, place, and time.
Sustainability/Replicability
The OSOS Open Schooling Model put emphasis on creating viable change in school settings that lasts and expands
over time. The OSOS Open Schooling approach aims to create strong school networks which are ready to share their
experiences with others educative formal and non-formal networks.
It is built on numerous national and international initiatives and provides a unique resource for a school reform
towards a more effective school environment.
Thinking about the future or even performing isolated experiments is not enough for decision-makers in education.
It is also necessary to conceptualize how to change current systems in specific powerful ways. The OSOS project
ensures so conceptualizing sustainability and using leadership to change the context or the environment by a)
increasing leaders’ participation in wider contexts and b) helping to develop leadership in others so they can do the
same.
Besides that, the main conditions for OSOS project model replicability are the following facts:
•
No additional funding/resources are needed by the school for the OSOS Open Schooling approach
implementation;
•
No additional hours are needed other because the OSOS approach is implemented during curricula
activities
•
The local educative networking in which each school is involved at the community level is a starting basis
for the expansion of the OSOS community.
More information
https://www.openschools.eu/
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4 Lessons learnt
4.1 Overview
The best practices analysed in the different countries gives an overview not only to the solutions that they propose
to achieve but also to the problems/needs that they address inside the educative systems.
The physiognomy of the classrooms is in constant evolution as a mirror of the evolution that regards our society:
multiculturalism, technology-based services, interconnection, diversity and pluralism.
All these aspects are reflected in most of the educative systems in Europe and which are challenged by a new
learning-demand in line with an always changing labour market and society.
The main innovation in the educative system, is brought with practices and initiatives which aim at enhancing an
inclusive learning paradigm, achieving quality education for a very variegated learning demand.
The educative programs need to be updated not only in terms of contents but also in terms of methodologies and
approaches that are inclusive in the sense of fostering collaboration, co-decision, active involvement and
participation in a new reality that sees schools always more and more linked to the substratum of their local
communities and from which they can’t be apart.
Common educative goals should be achieved in front of 21st century main societal challenges.
Multicultural skills and approaches are at the basis of many best practices analysed: many classrooms are becoming
more and more multicultural and this is for some country a novelty (e.g. Italy). Technology is the medium that allows
to overcoming exclusion barriers: it is seen as the most suitable tool for fostering inclusion, collaborative and
cooperative approaches (e.g. Cyprus). Among this, the role of the learner is empowered not only through a need
learning-based approach, with tailored and personalized learning programs, but also empowered according to their
future aspirations as future working adults and citizen (e.g. Poland and European/international level).
Holistic schools approach needs to be fostered in a more systemic level, involving school organization and programs
and, the surrounding community (e.g. Portugal). Lifelong learning should be the main approach inside the new
education paradigm associating formal with non-formal learning approach (e.g. Italy and Portugal).
Schools in the future, schools of the future are imagined and expected to be innovative ecosystems which are open
to the local community needs because in line with the same education common goals. An open technology
philosophy inside schools is promoted in order to see the students of today as the social innovators of tomorrow
(e.g. European/international level).

4.2 National landscapes
CYPRUS
In Cyprus, the best practices developed were aimed at reducing the rate of the early school leaving of migrant
students in secondary schools, deemed a delicate target to be reached for tackling. Migrant students, third-country
nationals’ students characterize classroom composition and new adaption is needed in terms of educative
organizational structure, pedagogical approach and fruitful collaborations inside-around schools. The role of
teachers is relevant because of being the main actors who interface students and play an important role in valuing
diversity and multiculturalism inside the classrooms.
Schools show to be multicultural but resources and competencies for dealing with the issue are needed to be
provided. In fact, the main innovation has been brought through providing a personalized approach for the
development of intercultural competencies, introducing innovative learning-games for which students had the
opportunity to attend a language education programs in a friendly and creative way. Technology has been at the
centre of the iDecide best practice, with the main aim of fostering shared decision making inside-around schools’
members with a technological tool (web app and online tools) that were useful for creating a co-design approach
for educative decision making and making students more active and participative in their school life. The
involvement of relevant actors (e.g. best practice ‘Greek Language Program for Minor Third-Country Nationals’) as
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the Pedagogical Institute of Cyprus, plays a relevant role in ensuring that the experience addressed in one-time
solution could be capitalised and replicated in other similar school contexts and setting, ensuring its future
sustainability.
BEST PRACTICES
E-EVALINTO: Evaluation
environment for fostering
Intercultural mentoring
tools and practices at
school
iDecide: An innovative
toolkit for inclusive
decision-making policies
Greek Language Program
for Minor Third-Country
Nationals

INNOVATION
A personalized approach to
the development of
intercultural competencies
through peer-mentoring
processes
Shared decision making &
Web Apps and online tools

IMPACT
Peer mentoring actions
addressed to reduce early
school leaving in migrant
students’ population

SUSTAINABILITY
OER in all languages and
containing the training
program

More active participation of
the students in schools

Online games for language
teaching programs

Multicultural skills and
language knowledge

OER and expertise
capitalised by policymakers
in the education field
Participation of the
Pedagogical Institute of
Cyprus as a partner able to
multiply the resonance of the
project

ITALY
In Italy, the best practices collected aim mainly at providing transversal pedagogical approaches which are not
common in the ministerial educative programs. Innovation in schools is conveyed through practices that allow
developing collateral competences that do not find space of application in the traditional educative offer.
Inclusive education can be fostered understanding and matching the learning needs of the most disadvantaged
students but reaching them in an innovative way. Innovation is easier to be spread through non-formal learning
approaches, which prove to be more flexible in satisfying learning priorities not previously addressed. Flexible
approaches help to improve relational issues which are often disregarded by the formal school offer: improving
teachers-students collaboration and relationship is something that inside flexible pedagogies find its fertile soil.
Mainstream contributions for open and inclusive schools focused on including extracurricular activities (based also
on non-formal learning) among the school activities that allow reaching formal educative goals as set for curricular
activities. This s true for the Summer campus best practice. To be inclusive, a teaching approach could not be the
same for learners with different learning needs (e.g. Stratified teaching units). New pedagogical approaches like this
can be introduced with no additional costs or efforts by a school who is willing to change its educative framework.
In the best practice ‘Affective education in schools’ is explored how much emotional self-awareness is important in
order to exploit their own potentialities. Students with a most disadvantaged background in this way see improved
their self-awareness improving their understanding of the life skills need to be improved, empowering them with
an innovative practice.
BEST PRACTICES

INNOVATION

IMPACT

Summer Camps on Social
Inclusion and Fighting the
social unrest

Enhancing students’
competences through nonformal learning

Summer camps for students
with a disadvantaged
background

Affective Education at
School

Emotional learning as a tool
for personal empowerment

Improved self-awareness
and self-assessment of the
learners

Approach of Inclusive
Education -> Stratified
Teaching units

Diversified teaching
techniques’ approach

Matching students individual
learning needs
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SUSTAINABILITY
It is an extra-curricular
activity suitable to be
included in each educative
program
It is an approach that could
be introduced as a
transversal methodology in
standard pedagogical
approach
It is replicable in each
educative context where the
educators/teachers agree on
its implementation

POLAND
Empowering young people, considering them at the centre of the society in which they live is an aspect which
deserves more space of application between the partnership among the school and the surrounding community.
Youth engagement and active citizenship is the main objective of the best practice’s included (Poland) which allow
young people to be connected in a relation circuit outside schools. At the other side, encouraging institutions
working with youth (libraries, cultural centres, sports centres etc.) marks a step forward for their social inclusion,
inviting them not just as end-users, but as co-creators of the institutional life and program.
Migrant influxes have been a recent trend that has involved the Polish society during the last years. But many
societies are not well prepared and see the new societal composition a challenge to be properly addressed. The
integration of migrant young people should be facilitated both in the hosting society and in the educative system
they attend, which is the first societal institution in which they are welcomed. ‘Powitalnik’ best practices have
thought to a strategy for accelerating the integration process of newcomers’ students in the hosting society. Besides
being an example of reception plan for foreign students of a school, the ‘Welcome pack’ has been expedient to think
or re-think better to the integration as a phase to be started from who receive new coming people and how to better
include them in a given social and educative framework.
Improved multicultural understanding is the objective of another best practices ‘Raszyńska School’ where a holistic,
whole-school approach in dealing with new multicultural classrooms, provides innovative solutions inside the
school. The Raszynska School program fosters multicultural understanding and develops critical skills of crosscultural communication via the implementation of a practical approach for working with diverse students` groups
and encouraging their joint collaboration. The school has focused on fostering supportive inclusive environment as
well as promoting the students` well-being and comfort. This goes beyond the traditional goal of a formal educative
system that is more oriented in evaluating and valuing the academical performance of the students nor their need
of personal empowerment and growth.
BEST PRACTICES
INCLUDED

INNOVATION
Mentoring programs
provided with and by local
institutions

IMPACT
Youth engagement and
active citizenship

Welcome Pack - Powitalnik

The host society and the
refugee children as target
groups

Improved understanding of
integration issues

Raszyńska School

School leaders’ participation,
and motivation for change

Learners improved
multicultural understanding
and critical skills

SUSTAINABILITY
Every institution working
with youth can replicate the
best practice
It is adaptable in each
educative setting
characterized by migrant
students
It depends on resources and
structure of the public school

PORTUGAL
As already said, multiculturality is something that characterizes many European countries and societies. Initiatives
and activities promoting foreign people social inclusion is something that should be addressed at a systemic level,
involving many institutions of the society according to their relevant field (education, training, employment, social
inclusion, health, etc.). In the REEI best practice a school network for fostering an improved intercultural dimension
in school is promoted.
The network represents a pioneering curricular and pedagogical innovation with the objective of promoting
intercultural competencies of teachers and students and consists also in an innovative practice for inclusive systems
inside and around schools. The success feature of the network is that it is built on three main pillars as the new
organizational culture, school curricula and the educational community, leveraging a new way of organising the
school and key actors around the diversity and the interculturality.
Schools are the most important institution in providing social, personal and professional education for young
people. Achieving good marks and school results it should not be the main concern of the educative systems but
instead supporting their full development. This is true for the ‘Human Rights-Friendly Schools’, which aims at
implementing a values’-based approach in which inclusion, no discrimination, dignity and respect are transversal
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issues in all the education path of the students. This includes a change not only in the learning outcomes but in the
comprehensive pedagogical approach used. The results of such methodology in the educative environment is that
preventive dynamics are put in place first against bullying or cyberbullying episodes in schools and providing a new
narrative against intolerance, xenophobia and homophobia.
High rates of school leaving and low qualification in schools is one of the main problems affecting the educative
system in Portugal and for which the ‘Second Chance School’ best practice aims at addressing. Once again stressing
the accent on the development of social and personal competencies is a major concern for enhancing young people
motivated and interested in being involved in their learning path. Through an ownership process, an Individual
Training Plan is designed upon each student’s needed and expectations that combine the acquisition and
development of basic competencies and skills with the needs of the real world/surrounding society.
BEST PRACTICES

INNOVATION

IMPACT

REEI: school network for
intercultural education

Students involved in peermentoring process &
Decision-making process

Students improved their
participation in school,
Reduction of bullying

Human Rights-friendly
Schools
Second Chance School

Young people active
participation and new
teaching methodologies
Personal reorganization and
problem resolution in the
students’ lives

Improved school antibullying procedures
Reduction of the dropout
rate in schools

SUSTAINABILITY
Training programme
available online, cooperation
among institutions such as
ministers of education
It is integrated into a global
and international
programme
Specific organizational
structure, resources &
services needed

OTHER EU COUNTRIES
In the best practices collected at a wider European level, the philosophy of open technology is at the core of the
innovative factors brought to the educative system.
The focus is to introduce in schools, inclusive, flexible and pioneering learning models that could start an innovative
reform process inside the formal education system.
This is the aim for example of the Nemesis projects which foster collaboration towards the identification of local
community-based challenges with the potential to be transformed in a based-learning opportunity. Collaborative
thinking and co-design of creative solutions to community and sustainability challenges taking under consideration
the local context. In this way, students are empowered in a vision that sees them as social innovators of tomorrow.
Young people in this way are not considered merely pupils or learners but included since the early stage in a
decision-making process that develop their critical thinking for providing proposals to social challenges that regard
themselves. The DOIT project nurtures social entrepreneurial behaviour and active citizenship by encouraging
people to identify and actively address social challenges and disadvantages through social innovations and
collaboration. Of course, the role of digital technologies is very important to equip children and youth with social
entrepreneurial mindset to connect them to the wider societal network.
Finally, a holistic approach to innovation is foreseen inside the OSOS project, implementing at a large scale a process
that will facilitate the transformation of schools to innovative ecosystems, acting as learning-hub of science for
which leaders, teachers, students and the local community share responsibilities and solutions’ proposals, and from
which they all benefit through the increase of their communities’ science capital and the development of responsible
citizenship.
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BEST PRACTICES
DOIT – Entrepreneurial
skills for young social
innovators in an open
digital world
NEMESIS - Novel
Educational Model
Enabling Social Innovation
Skills
Open Schools for Open
Societies

INNOVATION

IMPACT

The social dimension of
innovation and co-creation
of knowledge

Educational resources for
teachers and students

Development of ‘additional’
services not existing within
formal curricula

Early-stage
entrepreneurship education
for young people

OER

Schools as innovative
ecosystems, acting as
learning science site

Organisational change of the
school based on RRI
principles

OSOS Open Schooling Model
replicable in various school
setting * no additional
resources or time are
requested
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SUSTAINABILITY
OER and one partner is a
representation of head
teachers association with
600.000 members

5 Conclusions and recommendations
The purpose of this paper has been to present a sample of best practices implemented in the partner countries to
provide a framework for applicable tools and approaches which can be transversal and utilized in various contexts.
In this section, key findings are summarised, and some recommendations are drawn.

5.1 Conclusions
The main features of the practices have been that they target mainly students from a migrant or socio-economically
disadvantaged background. Some of the new approaches have proven that using technology and digital tools can
positively contribute to creating and maintaining an inclusive environment within the schools as they are flexible,
adaptable and attractive to young people.
Furthermore, the most common challenges identified have been the lack of initiative and motivation among the
teachers, or relevant stakeholders, to implement any innovative tools and approaches outside the conventional
educative programme. What is more, it has appeared that the more freedom the school has regarding their
programme and activities the more and thoroughly the innovative tools is implemented. Hence, one of the main
issues that need addressing is incorporating new methods and practices in the already established traditional
curricula. Moreover, one of the main challenges for the schools is the time needed to implement the methodology
since everything should be done within the school’s year.
It is also important to mention that one of the key factors the best practices have in common is their adaptability in
different contexts thus increasing the impact in terms of social inclusion in different countries.
Fundamental is the cooperation among the different actors involved especially in terms of Public Institutions that
can act at the policy level.
Finally, the best practices can serve as a basis for further elaboration and development to provide a comprehensive
framework for innovations and improvements. Furthermore, the above-mentioned best practices have been
executed mainly on a local level and on a project-based principle, hence there is a lack of an encompassing,
comprehensive system which is incorporated in the whole education cycle not only for the time of the project. Thus,
these best practices which provide a variety of tools implemented in various contexts can render the foundation for
further developing a more comprehensive, whole-school approach entailing the whole educational programme
rather than only focusing on a specific group in a specific school for a specific period.

5.2 Recommendations
Some recommendations could be highlighted taking into account the contributions and lesson learnt from the best
practices identified and that will be useful to address the path of the SOCI@LL Roadmap and implementation.

IMPROVE QUALITY EDUCATION

1.

Improving the learning experience of young people and ensuring a lifelong learning process for
them is the one of the main challenges to be addressed in the education field. Tackling ESL is still a
priority in vary European countries (e.g. Poland). And it is possible to invert this trend providing
second chance opportunity to whom decided to invert their leaving option and coming back once
again in being and feeling included in an open educative framework (e.g. ‘Second school chance’,
Portugal).
It is of outstanding importance that the educative offer is updated according to a rapid changing
learning demand, meeting and matching individual learning needs. Different learning difficulties
could not be overcome with a standard pedagogical approach, but personalized learning paths
should be defined (e.g. ‘Stratified Teaching Unit’, Italy).
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HOLISTIC EDUCATIVE APPROACHES

2.

Educative environment should promote the same values that contemporary societies aim to
widespread in order to sensitize citizens on EU fundamental democratic values. Educative systems
should recognise their common societal goal in educating young people not as learners (in terms of
academical achievements) but as citizens of the society they live. Schools with a strong focus on
fostering and nurturing democratic values allow pupils at school to become active and conscious
democratic citizens (e.g. ‘Affective Education at School’, Italy). Addressing the personal, social
dimension of young people is important for today’s and tomorrow’s society in order to prepare the
students to become actives members of it and respectful promoters of others’ rights (e.g. ‘Human
Rights-Friendly Schools’, Portugal). This holistic school-society educative approach has a key role
as preventive strategy of behavioural deviations among young people (discrimination, bullying and
cyber-bullying episodes, etc.)
INCLUDING DIVERSITY & PLURALISM

3.

Educative systems are not prepared to a society where diversity and pluralism are issues that are
becoming more familiar. Reducing the social exclusion of young people is a priority in classrooms
always more diverse. Several practices have been addressed to ‘prepare’ schools for welcoming
foreign students (especially TCNs) developing a strategy to welcome them and easing their
integration in both educative and society systems (e.g. Welcome Pack – POWITALNIK). The main
objective has been to provide pioneering curriculum and pedagogical innovations with the
objective of promoting multicultural competencies of teachers and students (e.g. ‘Raszyńska
School’, Poland). The school of today and tomorrow is a plural learning setting and this diversity is
not reflected on or addressed by the traditional approaches and methodologies adopted,
compromising the educational success of all. There are still minority groups that tend to abruptly
leave their learning path or that have more difficulties in reaching their educational potential. The
aim is to highlight the added value of these diverse and plural settings we have today (e.g. ‘REEI’,
Portugal).
TECHNOLOGY FOR EMPOWERMENT

4.

There are currently numerous education reforming initiatives in Europe in the education field and
at policy level trying to make schools more effective and providing students with an education that
prepares them for life in the 21st century. Schools are being asked to increase the quality of
education, by providing more students than in the past with advanced skills and the ability to be
flexible thinkers and problem solvers according to a changing need society thanks to the
introduction of technology (e.g. ‘DOIT’, European/international). These reform initiatives vary from
programs to develop educational portals, to offer professional development opportunities to
teachers, to put introduce digital/technological devices into the hands of all students on a routine
basis (e.g. ‘iDecide’, Cyprus), to rebuild and remodel, at wider level, learning environments which
inspire all young people to unlock hidden talents and reach their full potential (e.g. ‘Open Schools
for Open Societies’, European/international). Providing access and equal availability of educational
facilities and resources for young people with most disadvantaged background, is possible within
social innovation philosophy favouring collaborative, inclusive and flexible learning approach (e.g.
‘Nemesis’, European/international).
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6 Epilogue - Additional References from EU
Projects
6.1 Cyprus
MEDIS – Mediterranean Inclusive Schools

Programme: Erasmus+, KA3, Project Number: 592206-EPP-1-2017-1-ES-EPPKA3-IPI-SOC-IN
Partners: WUSMED: Word University Service of the Mediterranean, SPEL: Sociedade promotora de
estaveleciment de Ensino lda, Seccio D’institut de macanet de la selva, Sdrudzenie Znam I Moga, Regional
department of education Sofia – city, KMOP: Kentro Merimnas Oikogeneias kai Paidiou, HFC: Hope for
Children CRC, CESIE, CARDET, Ajuntament de macenet de la Selva;
Countries: Bulgaria, Cyprus, Greece, Italy, Portugal, Spain.

Brief description
________________________
The project MEDIS aims to address the integration of migrant children and their inclusion in schools. The main goal
of the project is to strengthen and consolidate social cohesion, intercultural education and local language in a
multilingual framework of newly arrived migrants at primary and secondary schools.
https://medisinclusiveschools.eu/

ODISSEU

Programme: Erasmus+, KA2, Project Number: 2018-1-IT02-KA201-048187
Partners: OXFAM – ITALIA, FAU – GERMANY, MEATH PARTNERSHIP – IRELAND, CARDET – CYPRUS,
UPIT – ROMANIA, KOPIN - MALTA
Countries: Cyprus, Germany, Ireland, Italy, Malta, Romania.
Year: 2018- 2021
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Brief description
________________________
The ODISSEU project was designed to develop young people digital and media literacy competences, so as to
develop resistance to all forms of discrimination. The project will produce a holistic and inclusive Online Simulation
Game to explain forced migration which allows broad participation across the whole school, including integration
into the curriculum, provision for skills development and shifts in pedagogy and mindset by participating teachers,
and a genuinely involvement of asylum seekers as active change agent throughout the project. This will make it both
innovative (entirely new in EU) and complimentary to existing work.
https://www.odisseu-project.eu/en/

6.2 Italy
SORAPS – Study on Religions Against Prejudices and Stereotypes

Programme: Erasmus+, KA2, Project Number: 2016-1-IT02-KA201-024707
Partners: Università Cà Foscari Venezia; ECOLE PRATIQUE DES HAUTES ETUDES (France); Oxfam Italia
Onlus (Italy); Universidad de Salamanca (Spain); Universitaet Augsburg (Germany), SYDDANSK
UNIVERSITET (Denmark), IES Campo Charro(Spain), Convitto Foscarini (Italy), lycée René Cassin
(France).
Countries: Italy, France, Germany, Spain, Denmark;
Year: 2016 - 2019

Brief description
________________________
The SORAPS project aims to develop social, civic and intercultural competences of both trainers and learners
through the empowerment of knowledge, skill and competence in the two intertwined topics of religions and
interculturality from an objective, critical and scientific point of view, and with the explicit focus & methodology (as
the project title says) of countering the prejudices and stereotypes that arise around religions but also within
religions, thus enhancing the respect of the different cultural, social and religious identities.
https://soraps.unive.it/

IntegratEd – Promoting Meaningful Integration of 3rd Country National children to
Education
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Programme: Asylum, Migration and Integration Fund (AMIF) – Integration of third-country nationals,
Project Number: 2018- 776143
Partners: KMOP (Greece); CESIE (Italy); InteRed (Spain); Canary Wharf Consulting LTD (UK);
KMAKEDPDE (Greece); European Parents Association (Belgium).
Countries: Greece, Italy, Spain, UK, Greece, Belgium.
Year: 2018 - 2020

Brief description
________________________
The general objective of the project is to strengthen the successful participation of newly arrived third-country
national children in education and to contribute to the combatting of discrimination in the educational environment.
This will be realized by: raising participation in education and the rate of attainment among third-country national
children/youth; supporting the academic performance of secondary education third-country national pupils;
enhancing the competences of teachers, school heads and staff; facilitating and promoting the involvement of thirdcountry national parents in their children’s school life; improving the knowledge of third-country national pupils
and their parents on the educations systems.
https://www.integrated-project.eu/

6.3 Poland
Light on Rights!

Programme: Erasmus+, KA2, Project Number: 2015-1-ES01-KA204-015532
Partners: Parc Sanitari Sant Joan De Deu, Fub Stockholm, Kezenfogva Osszefogas A Fogyatekosokert
Alapitvany, Bonifraterska Fundacja Dobroczynna, Center Za Usposabljanje Delo In Varstvo Dolfke Bostjancic
Draga.
Countries: Spain (Cataluña), Sweden, Hungary, Poland, Slovenia;
Year: 2015 - 2017

Brief description
________________________
Lights on Rights!" is part of the European Union strategy on Disabilities and aims at providing an answer to the need
for further progress in the full conquest of rights for people with disabilities. As opposed to being isolated in their
group or environment, these people were participants in open forums, directly sharing their experiences and
opinions, and engaging in personal dialogues with disability people from all over Europe.
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https://lightsonrights.wordpress.com/

COMPETENDO

Programme: Erasmus+, KA2, Project Number: 2015-2-DE04-KA205-012710
Partners: MitOst (coordinator, DE), Ideas Factory (BG), SKORO (PL), Südwind (AT) and Working
Between Cultures (DE).
Countries: Germany, Bulgaria, Poland, Austria
Year: 2015 - 2018

Brief description
________________________
The project aimed at strengthening the capacities of facilitators in youth education in Europe with sharing tools,
methods and best practice how to empower youth by addressing transversal, key competencies in youth
empowerment. The activities supported the dissemination and promotion of approaches that address key
competencies in learner-centered, holistic empowerment concepts. They built bridges between theoretical
dimension, societal impact (socio-political dimension) and the concrete working fields of actors in formal and nonformal education (field dimension).
https://competendo.net/en/

6.4 Portugal
GENDERSTRAT4EQUALITY - Train-the-gendertrainer

Programme: Erasmus+, KA2, Project Number: 2014-1-AT01-KA204-001012
Partners: Amt der NÖ Landesregierung Frauenreferat, Lygiu Galimybiu Pletros Centras, CESI- Centar za
Edukaciju, Savjetovanje i Istrazivanje, Centar za Zenske Studije, & Jafnréttisstofa
Countries: Austria, Lithuania, Croatia, Iceland.
Year: 2014 - 2016
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Brief description
________________________
The project aims at improving the quality criteria and European standards in gender training., recognising that
these elements were missing in gender training throughout all regional levels, from local to European. Through
this strategic partnership, a curriculum portfolio has been created to develop the skills and knowledge of
“gendertrainers” across Europe. With this resource, they planned to enhance and harmonise gender equality
training. Partners held a multiplier conference in Austria to disseminate their curriculum, including the quality
standards needed for gender training.
http://www.noe.gv.at/genderstrat

Family, Community and School: the Troika of my values!

Programme: Erasmus+, KA2, Project Number: 2014-1-PT01-KA201-001041
Partners: AE Miranda do Corvo, A.R.J. Bara, Gimnazija Sentvid, Bundeshandelsakademie und
Bundeshandelsschule Kitzbuehel, Yuksel-Ilhan Alanyali Fen Lisesi, Colegiul Economic "George Baritiu",
& 2o Epaggelmatiko Lykeio Xanthis.
Countries: Portugal, Belgium, Slovenia, Austria, Turkey, Romania, Greece
Year: 2014 - 2016

Brief description
________________________
This project explored how partners could promote civic and social values that enhance their schools’ connections
with families and their local communities, implementing new pedagogical strategies and resources to improve all
students’ academic abilities and skills. Pupils were able to take part in student exchanges, while partners shared
good practice and experiences with each other. The project also organised staff training opportunities and Project
Volunteering Day.
Overall, the project had a direct impact on the pupils, who became more tolerant of differences and improved their
English skills. Families and the local communities also noted they felt this impact; not just in the student exchanges,
but also in activities such as the Project Volunteering Day and the preparation of exchanges.
https://sites.google.com/site/fcserasmus/
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